Szakdolgozat
Magyar nyelvii 6sszefoglalo
Téma: Hallgatasi stratégidk és alkalmazasuk az angol, mint idegen nyelv 6rakon beltl

Mint ismeretes, a nyelvtanulasban négy készség kiilonboztethetd meg: hallas-, olvasés-, beszéd-
és irdskészség. Mindegyikik ugyanolyan fontos a nyelvtanuldsi folyamatban, és ha egy is
hianyos a négy kozul, ismereteink nem tekinthet6ek teljesnek. A legnehezebbnek nevezhetd
készség a didkok korében a hallaskészseg. Ez a feltételezés szolgal a munkam alapjaul.

Célom az volt, hogy a tanulok hallaskészseghez és a hallasértési feladatokhoz valo hozzaallasat
kutassam, és nem utols6 sorban, hogy megtudjam valéban ez-e a legnehezebb része a
nyelvtanulasnak, vagy sem.

A tanulmény targya a hallaskészség. F6 célja, hogy bemutassa a hallgatasi folyamatot, annak
szakaszait €és e készség egyéb jellemzoit, illetve gyakorlati informéciét nyujtson a
hallaskészségnek a tanitasi modszereirél és azokrol a problémakrol, amelyekkel a hallgatok és a
tanarok szembesulhetnek a hallasértési feladatok elvégzése soran. Tovabba, hasznos feladatokkal
és oOtletekkel latja el az angol, mint idegennyelv tandrokat, amiket hasznosithatnak a tandrakon
belll.

A szakdolgozat egy bevezetésbdl, harom fejezetbdl és egy kovetkeztetésbdl all. Az elsd fejezet a
hallaskészség sajatossdgaival foglalkozik. Ide tartozik a torténete, szakaszai, a hallgatas tipusai
és, ahogyan feljebb is olvashatd, a hallgatasi folyamat.

A tanulméany maésodik fejezete a hallaskészség szerepevel foglalkozik az angol, mint idegennyelv
orak keretein belll. Olyan kérdésekre prébal vélaszt adni, mint hogyan tanitsuk és fejlesszik
helyesen a hallaskészséget. Mivel a hallaskészség nem konnyl készség, és kudarc nélkiil nincs
siker, bizonyos problémak mindig el6fordulhatnak. A hallds utani feladatok esetében ezek a
problémak lehetnek a hattérzaj, a hattértudas hianya, a figyelem hidnya vagy a beszélé
beszédtempoja, tovabba a motivacio hianya, a tartalom és még sok mas, amit a megfelel6 médon
kell orvosolni.

A harmadik fejezet a kutatdsom eredményeivel foglalkozik, amely az angolt, mint idegen nyelvet
tanulo didkok hallaskészséggel és hallas utani feladatokkal kapcsolatos attitiidjeire Gsszpontosit.
A kutatasban alap, kozépfoku és fels6foka angol nyelvtudéssal rendelkezé didkok vettek részt
Kérpatalja kiilonb6z6 pontjairol.

Kutatdsom eredményei a kovetkezok voltak: a résztvevok fele gy gondolja, hogy a
hallaskészség az egyik legnehezebb készseg a négy kozul, mivel extra figyelmet és
Osszpontositast igényel, mig a véalaszadok masik fele szerint egyaltalan nem az. A
megkérdezettek tobbsége Ugy gondolja, hogy a hallas utdni feladatok meglehetésen hasznosak és
szlikségesek az angol, mint idegennyelv 6rak falai kozott. A résztvevOk egy része nem szereti a
hallas utani feladatokat, viszont ennek az okat nem a megertéssel kapcsolatos nehészségekben
kell keresni. A leggyakoribb probléma, amellyel a diakok szembesiilhetnek, az a gyors beszed és
a hattérzaj, mivel egy nyelvtanulé szdmara nagyon nehéz megérteni az anyanyelvi beszélot.
Ahhoz, hogy a tanulok ne adjak fel a nyelvtanulast e problémak miatt, motivaciéra van
szlikséguk. A résztvevok szerint a leginkabb motivald dolog az érdekes kontextus és leginkéabb



azert fejlesztenék a hallaskészsegiket, hogy megértsék az anyanyelvi beszéloket. A
zenehallgatas és az anyanyelven folyd beszédek hallgatdsa mellett a harmadik legkedveltebb
stratégia a hallaskészség fejlesztésére a filmek és sorozatok feliratozassal vagy anélkiil torténd
megtekintése. A résztvevok kozott az osztalyteremben a legkedveltebb tevékenység az igaz vagy
hamis feladattipus, mert a didkok egyetlen feladata, hogy meghallgassak és megtaléljak azt a
kulcs mondatot a hanganyagban. Amint meghalljak, egyértelm{i, hogy a mondat igaz vagy
hamis.

Mivel a hallaskészség tekinthetd az egyik legnehezebbnek a négy készség koziil, és szdmtalan
nyelvész foglalkozott mar a hallaskészég fejlesztés megfelelé mddszerének a megtalalasaval, igy
kiemelkedden fontos ennek a témanak a tovabbi kutatdsa és feltérképezése.
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INTRODUCTION
As it is known, in language learning four skills can be distinguished: listening skill,

reading skill, speaking skill, and writing skill. Each of them is equally important in
the language learning process as if one of these four is missing, our knowledge is
not completely appropriate. Each of these four requires a different style of
practising, developing, and learning.

| chose this topic because my hypothesis is that the most difficult part for a
student besides grammar is listening comprehension. It can be heard from many
students that they have difficulties with understanding which can be the result of
problems like background noises, lack of prior knowledge, lack of attention, or the
speed of the speaker. My aim was to do research about the attitudes of the learners
towards the listening skill and listening comprehension tasks. This research is a
sequel to a previous one, and my hypothesis was based on the differences and
conclusions of the results included in the two pieces of researches. At last, to know
whether it is the most difficult part in language learning or not.

The subject matter of this study is the listening skill. Furthermore, the
teaching of this skill and the problems with what students and teachers can face
while completing listening comprehension tasks.

The object matter is providing some tasks and giving some ideas for
listening comprehension.

The theoretical value of this work is to introduce the listening process itself,
its stages, and other features of this skill, to show the teaching techniques, and
other scholar's opinions towards the listening skill.

Teaching listening can be a difficult task, as it gives a lot of challenges for
the teacher and the student as well. The practical value of this work is to give
some tips or advice for teachers on how to make listening comprehension
successful and how to encourage students for developing their listening skills.

Listening skill has always been a topic worth investigating. Many scholars
like Brown (2006), Field (2008), Underwood (1989), and Wilson (2008) were
searching for its main aim and origin. The aim of their works is to guide teachers



while trying to give answers to questions like how listening should be taught
properly in an EFL classroom and what should be avoided in order to achieve a
successful listening comprehension.

Several methods were used in this study from classification to comparison.

This bachelor’s thesis is divided into an introduction, three chapters, and a
conclusion. The first chapter deals with the features of the listening skill (its
history, stages, and types of listening, the listening process).

The second chapter of this study deals with listening comprehension in an
EFL classroom. It gives an answer to questions like how to teach and develop
listening skills properly. As listening is not an easy skill and there is no success
without failure, some problems can always occur. In the case of listening
comprehension, these problems can be the lack of motivation, lack of prior
knowledge, the content, and many others, that should be solved in the right way.

The third chapter deals with the results of my research which is focused on
the attitudes of EFL students towards listening skill and listening comprehension.

The main questions addressed in this paper are: what the listening skill is,
how it should be taught, what problems can accur and what the students think

about listening comprehension.



PART 1
LISTENING AS ONE OF THE SKILLS

Listening, as it is known, the skill of understanding a spoken language. Listening is
an essential skill, present in most of the activities we make throughout our lives.
As Lindsay and Knights (2006) says: “’We listen to a wide variety of things, for
example; what someone says during a conversation, face to face or on the
telephone; announcements giving information, for example, at an airport or railway
station; the weather forecast on the radio; a play on the radio; music; someone
else’s conversation ; a lecture; professional advice, for example, at the doctor’s, in
the bank; instructions, for example, on how to use a photocopier or other

machinery; directions; a taped dialogue in class’’

1.1 The Beginning of Listening

In the past, foreign languages were learned through reading and translating. In the
1990’s understanding that the listening skill was recognized as the basic initial skill
because more and more research came out on how people learn both 1%t and 2™
languages in addition to the evolvement in the fields of linguistics, psychology,
and anthropology. In the World War 11, the US’s Army Specialized Training
Program worked out a plan for some soldiers to learn a foreign language through
its grammar and vocabulary which took years and years, but when it came to
speaking that language or to listening to enemies speaking that foreign language
over the radio, they discovered that their skills were inadequate or not developed
enough, as they could not understand what the enemy said. This was the
conclusion that led authorities to realize that a new methodology was needed.
According to a language learning method, audiolingualism, the main
principle is the use of recorded drills, which puts listening in the proem of
language teaching. The idea of audiolingualism is based on an assumption taken
from a psychological theory called behaviorism, in which the subject of the
experiment responds to a certain stimulus in order to get a reward or enforcement.

In the process of language learning, students hear recorded dialogues from the

10



target language and then they repeat the patterns till they learn them. The main
principle of audiolingualism in language learning is to listen and repeat until the
student learns the logic of the target language.

Referring to Wilson (2008), listening was the primary point in one of
Krashen’s input hypotheses. Krashen’s theory suggests that learning languages
depends on comprehending and understanding messages. This latter which he calls
comprehensible input. The input hypothesis is consistent with what we know about
children’s acquisition. An example could be when a parent asks a toddler to pass
him a paper or asks him to put his hat on. It is obvious that the toddler will not
answer to the request verbally, but at that time which is called the silent period,
he/she is storing and taking in the language in his/her brain. First, the application
of the input theory was only on L1 acquisition, but later on, it was applied on L2

acquisition.

1.2. The Listening Process

According to Mendelson (1994) “of the total time spent on communicating,
listening takes up 40-50%; speaking 25-30%; reading 11-16%, and writing about
9%”. So, it is obvious that listening plays a really big role in our lives. It is a vital
mental capacity one of the ways through which we understand and take part in the
world around us. Rost (1994), as he quoted: “ Listening is considered to be a part
of oracy, a capacity to formulate thought verbally and to communicate with others,
so it is the skill that underlines all verbal communication”. According to
Nasereddine (2010) the listening skill means the learners’ ability to understand
what the speaker is saying and to see the invisible meaning behind any spoken or
recorded messages.

From that, we can categorize two tasks the learner does: the first is
understanding the speaker’s grammar, vocabulary, and intonation, while the
second refers to interpreting the implied meaning of the speaker. The skilled
person is the one who can do both tasks at the same time. This could be due to the

fact that there has been a lack of interest in listening. Furthermore, listening has
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often been considered as a passive skill which means that learners just pick up or
receive this skill. Listening is the ability to recognize and perceive what the
speaker is trying to by understanding his accent, pronunciation, grammar,
vocabulary, and griping his meaning. Rost (1994) indicated a particular list of
components to acquire when dealing with the listening skill:

- Discriminating between sounds

- Recognizing words

- Identifying stressed words and grouping of words

- Identifying functions in conversations

- Connecting linguistic cues to paralinguistic cues and to non-linguistic cues in
order to construct meaning

- Using background knowledge and context to predict and then to confirm meaning
- Recalling important words, topics, and ideas

- Giving appropriate feedback to the speaker

- Reformulate what the speaker has said

According to Nunan (2001) listening is a six-staged process, consisting of
Hearing, Attending, Understanding, Remembering, Evaluating, and Responding.

The first one is Hearing and deals with the response caused by sound waves
activating the sensory receptors of the ear. Hearing is the perception of sound, not
necessarily paying attention, you must hear to listen, but you do not need to listen
to hear.

After that, we have Attention. It refers to a collection of items that our brain
focuses on. The brain screens and permits only a select few to come into focus.

The third stage is Understanding. It consists of analyzing the meaning of
what we have heard and understanding symbols we have seen and heard. We must
analyze the stimuli we have received. However, symbolic stimuli are not only
words. They can be sounds like applause or even sights, like a black cloth that has
symbolic meanings as well. To do this, we have to stay in the right context and
understand the contracted meaning. The meaning connected to these symbols is a

function of our past associations and of the context in which the symbols appear
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for successful interpersonal communication: the listener must understand the
contracted meaning and the context assumed by the sender.

Before going on with the next stage, it is necessary to make a remark: as it
has mentioned previously, background knowledge is essential and people have to
take into account several points: general factual information, local factual
information, socio-cultural knowledge, and knowledge of context. Only with these
factors the information will be correctly received.

The next step, Remembering, is an important listening process because it
means that the listener, in addition to receiving and interpreting the message, has
also stored it in the mind’s ,,storage bank”, which means that the information will
be remembered in our mind. But just as our attention is selective, the situation is
the same with our memory, with time passing by our memories may be quite
different from what was originally heard or seen.

In the last but one stage, Evaluating, the listener evaluates the message that
has been received. At this point of listening, listeners weigh evidence, separates
fact from opinion, and determine the presence or absence of bias in a message. The
effective listener makes sure that he or she does not begin this activity too soon, as
starting this stage of the listening process before the message is completed results
in no longer hearing and concentrating to the incoming message and, as a result,
the listening process failes.

Finally, we have Responding, a stage in which, according to the response,
the speaker checks if the message has been received correctly. This stage requires
that the receiver complete the process through verbal or non verbal feedback,
because the speaker has no other way to determine if a message has been received.
Therefore, it is sometimes complicated as we do not have the opportunity to go

back and check comprehension (Nunan, 2001).

1.3 Types of Listening Processes

If there is an intention for distinguishing it, two types of listening process should

be mentioned. One is the Top-down listening process and the other is the Bottom
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up listening process. Brown (2006) defines top-down processing as the process of
“using our prior knowledge and experiences; we know certain things about certain
topics and situations and use that information to understand”. In other words,
learners use their background knowledge in order to understand the meaning of the
directed information.

On the other hand, bottom up processing refers to the process of “using the
information we have about sounds, word meanings, and discourse markers like
first, then and after that to assemble our understanding of what we read or hear one
step at a time”(Brown, 2006). During bottom-up processing, learners hear the
words, keep them in their short term memory and combine them with each other.
After these, they interpret the things that they have heard before. According to Tsui
and Fullilove (1998), top down processing is more likely to be used by skilled
listeners, while bottom-up processing is used by less-skilled listeners. It is
important to mention that depending on the purpose for listening, learners may use
top-down or bottom-up process. In other words, both processes usually appear
together in real-life listening. Cahyono and Widiati (2009) state that successful
listeners are those, who can use both, top-down and bottom-up processes by
combining the new information with the knowledge that they already possess.

According to Flowerdew and Miller (2005), advanced listening skills are the
results of blending listening process with the cognitive development. In that sense,
in order to be effective listeners, students should use both bottom-up and top-down
processing in listening. That is, “students must hear some sounds, hold them in
their working memory long enough to connect them to each other and then
interpret what they’ve just heard before something new comes along. At the same
time, listeners are using their background knowledge (top-down processing) to
determine meaning with respect to prior knowledge and schemata” (Brown, 2006).

The bottom-up process consists of analyzing the sentence from its smallest
unit, phonemes and syllables guiding us to reach the meaning (Wilson, 2008). This
process is based on separated units of a text’s language. It depends more on what is

heard. According to Wilson (2008), if the situation of learning is familiar to
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listeners, they will easily understand and predict the next tasks. Top-down process
totally relies on the listener. It means that understanding and comprehending
depends on what was happening before the beginning of listening. About the
reasons of making mistakes when learners listen to the English language, many
theories occurred and generated two views. The first one predicts that mistakes in
listening comprehension are the results of bottom-up failure, which means that
learners mishear individual words. While the second suggestes that the top-down is
the cause of it. Learners listen in familiar situations and hear familiar vocabularies,
but make a great number of guesses about the content.

Cook (2001) explaines the difference between ‘decoding” and
‘codebreaking’ in the process of listening. Decoding refers to processing language
to get the message while codebreaking refers to processing language to get the
rules. Cook (2001) states that “teaching involves both getting students to decode

messages from language and to codebreak the language system™.

1.4 Stages of Listening

In every lesson the class with listening tasks must be divided into three different
parts: pre-listening, while-listening, and post-listening. In each stage both teachers
and students play a huge role and has to be active parts of the activity.
1.4.1 Pre-Listening

The pre-listening stage gives students an overview about what they are going to do
before they start listening. In the pre-listening stage there are two substages; the
first is to activate students’ schemata, which helps them to foresee the content of
the listening passage. For activating students’ schemata, there are six different
ways; the first one is brainstorming, which means extracting and provoking a big
number of ideas from the central one. The second is using visuals which help to
activate schemata, which have a relation with the listening passage, and visuals are
helpful for students whose style of learning is visual. These students are called
visual learners. The third one is using relia; an example of activity provided with

relia is when the teacher brings photos to the classroom where the pre-listening
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task is to say what kind of animals can be seen. This is also very effective in cases
of visual learners. The fourth is using texts and words in which students read
before listen (this stage can be an introduction to the topic). The fifth is situations;
real world situations such as answering phone calls or buying something in a shop
can be helpful in predicting the sequence and the development of the listening
passage. The sixth substage is opinions, ideas and facts.

This substage activates and refreshes students’ prior knowledge. An
example to get students involved before listening is to ask them to do researches by

their own or to teach other students (Wilson, 2008).

1.4.2 While-Listening Stage

During-listening is the stage where students are ready to practice listening through
a set of activities provided by the teacher. According to Wilson (2008), students
have to listen to the input once; for example, listening for gist, but they have other
occasions when they want to listen for specific information or for details. As they
can hear the input twice in order to check or to answer a detailed question. There
are two views about how many times students should listen to the message: the
first view says that only once, taking their view from real life communication
where the listener hears the message only one time.

While the second view states that students should have many opportunities
to hear the input in order to reduce their anxiety. Students listen to the extract
different times because it may be difficult, long or boring for them. Repeating
messages can be done several times if the focus is the learning of the language.
Moreover, if the listener has not understood the passage after hearing it more than
three times, the occuring problem here may not be the one that can be solved by
repeated display to the same passage. If dealing with long messages, for example,
teachers may consider chunking texts by dividing them into various pieces. This

can make understanding easier and overloading the students can be avoided.

1.4.3 Post-Listening Stage
According to Davis and Pearse (2000), post-listening is the stage that helps
students to relate what they have heard with their own ideas and experiences. It
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includes telling their opinions, adding some comments. This stage allows students
to endure smoothly from listening skill to another language skill. For example,
learners may practice speaking by performing plays similar to the ones they have
heard or just by telling their own ideas about what was heard. Speaking here is not
to help them with the speaking skill, but intended to help to develop their

knowledge of that message, so they can enhance the listening scopes.

1.5 Types of Listening

Listening can be defined and distinguished in various ways according to their
function, their place or the method with which the needed information is given
over. First of all, there are two types of listening gathering special importance:
extensive and intensive. One is listening for our own satisfaction, while the other is
something that can be experienced among the walls of a classroom. Besides this
classification, listening types can be informative, relation, appreciative, critical and

discriminative.

1.5.1 Extensive Listening
There are different situations where the teacher encourages students to choose for
themselves what they want to listen, by using their own materials for the purpose
of pleasure and their own language improvement (Harmer, 1998).

Usually this type of listening is happening outside the classroom, but it does
not mean that the teacher is not interested in this kind of listening. Extensive
listening materials differ from intensive as they can be found from different
resources such as passages taken from books, television, radio, songs and podcasts.
All these mentioned sources tend to show spontaneous conversations, dialogues,
thoughts, interviews etc. So, what is definitely obvious, is the fact that taped
authentic materials can be considered to be a good tool for learners when dealing
with extensive listening. According to Harmer (1998), foreign language teachers
can enrich their classes with adding extensive listening tasks to the syllabus. With
well chosen and appropriate tapes foreign language teachers can improve not only

the student's vocabulary, but also introduce them with new, unknown information
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about the world, which surrounds us. When it comes to choosing the extensive
listening tapes, teachers should consider many aspects. Students should be given
tapes which is appropriate for their age. It means that for children it is
recommended to listen to some kinds of tales with moral message or nursery
rhymes. These tales and rhymes must not contain themes, which could be too
abstract or staggering for a young learner. Older students can be given much more
difficult tapes, for example famous and catchy songs, what they are familiar with,
or passages from different well-known and significant books. These songs or
books can contain more serious topics, but it should certainly catch the attention of
the students, as if the contest of a listening is too boring for them, they will simply
ignore the task. Thus, they will not have the motivation to start to improve their
listening skills. Creative teachers can recommend certain tapes and ask students to
talk about the ones they have enjoyed the most.

For the reason of inspiring this type of listening, students can be asked to
complete a list of tasks such as:

- To record their answers to what they have heard.

- To determine the level of difficulty.

- To summarize the content of the used material such as a tape.

- To ask students to write their comments in a special comments' boxes to consult
them and try to meet all the needs of the learners.

All these task's aim is "To give students more and more reasons to listen, if
they can share their information with colleagues, they will feel they have
contributed to the progress of the whole group” (Harmer, 1998).

1.5.2 Intensive Listening
The other type of listening is the intensive listening. It is practiced in every day
situations. The ability to listen intensively is considered to be an essential part of
listening proficiency. According to Harmer (1998), when dealing with the
intensive listening EFL teachers prefer to use audio tapes as their favourite
material in classroom since it gives students the opportunity to listen to a variety of

voices with different accents, what will help them to recognize other variants of
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English language, and different topics with different genres, as well as it provides
the learner with a significant source of language input.

As far as intensive listening is concerned, it 