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A technoldgia hasznélata az angol nyelv oktatadsaban egyre inkabb elterjedtté valik mind a
tanarok, mind a didkok korében. Ennek egyik oka, hogy a tanarok igyekeznek a legujabb oktatasi
mddszerekkel segiteni tanuldik nyelvelsajatitasat, a fiatal generacié pedig jobban élvezi az
idegennyelv-tanulds folyamatat a digitalis technoldgiak felhasznalasival. A helyzetet azonban
szamos tényezd neheziti, tobbek kozott a nyelvtanarok nem megfeleld technologiai készségei, a
nem elegendé szamu digitalis eszkdz, valamint a tanintézmények pénziigyi tdmogatottsdganak
hianya. A technologiakdzponti nyelvoktatas kiilondsen nagy népszeriiségre tett szert a COVID-
19 vilagjarvany kovetkeztében, mivel 2020 tavaszan kotelez6 érvényiivé valt a tavoktatasra valo
attérés az oktatasi rendszer minden tertletén.

Szamos korabban nem tapasztalt problémaval kellett szembenéznie az oktatoknak az online
oktatas els0 honapjaiban. A karpataljai kozoktatasi intézményekben a technologia oktatasi célu
felhasznalasa egyaltalan nem volt elterjedt az angol nyelvi 6rakon, mivel tul kevés volt az 6raszam,
hiany volt a digitalis eszkozokbol, a pénziigyi tamogatottsagbol, ezért a tanarok tobbsége inkabb
a hagyomanyos oktatasi modszereket részesitette elényben.

A technoldgia felhasznalasa az angol mint idegen nyelv oktatasaban egyik naprol a masikra
valt elengedhetetlenné minden tanar szamara, mivel a jelenléti oktatast felvaltotta a digitalis
tavoktatas. Az U(jonnan kialakult oktatasi helyzet korabban nem tapasztalt maodszertani
akadalyokat tamasztott az oktatok és a didkok elé, ezért szilkségessé valt a digitalis technologiak
hatékony tantermi integralasanak modszertani vizsgalata.

Jelen kutatds célja az volt, hogy bemutassa az angol nyelvtanarok technolégiakézpontu
nyelvoktatassal kapcsolatos meggy6zodéseit és preferenciait, valamint vizsgélja az informacios és
kommunikacios technoldgiak (IKT) felhasznalasanak hatékonysagat az angol nyelvi tanorak
soran. A fontosabb kutatasi feladatok kozé tartozott a digitalis nyelvoktatassal kapcsolatos
szakirodalmi forrasok elemzése, a leendé nyelvtanarok technologiakézponti nyelvoktatashoz
fiiz6d0 meggydzddéseinek ¢és tapasztalatainak felderitése, kiilon kitérve a technologidk
hasznalatanak a gyakorisagara, elonyeire és hatranyaira. Tovabbi kutatasi feladatnak szamitott a
technologidk oktatéasi cél felhasznalasat hatraltato tényez6k meghatarozésa, valamint az innovativ
és a tradiciondlis oktatasi modszerek dsszehasonlitasa a nyelvoktatas terén. Fontosnak bizonyult

tovabba az online oktatasra valo elsé attérés nehézsegeinek és a hozzajuk tartozé megoldasi



javaslatoknak az 0sszegzeése, a jelenléti és a digitalis oktatasi forméak 6sszehasonlitasa, és az online
angol nyelvoktatds hatékonysagat noveld stratégiak meghatarozasa.

A diplomadolgozat az alabbi felteveseken alapult:

1) A fiatalabb tanargeneracio nagyobb gyakorisaggal tervezi a technoldgia nyelvoktatasban
torténd felhasznalasat, mint idosebb tarsaik, mivel az internet és a digitalis technologidk
koraban néttek fel.

2) A leendé angol nyelvtanarok hatékonyabbnak tartjdk a technoldgidval tdmogatott
nyelvoktatast, mint a tradicionalis oktatasi modszereket.

3) A digitélis technoldgidk oktatasi celu felhaszndlasat szamos pénzigyi és szervezési
akadaly neheziti a karpataljai kozépiskolakban.

4) Az online oktatasra vald elsé attérést nagyban megnehezitette a jelenség korabban nem
tapasztalt jellege.

5) Atanulok nyelvi készsegeinek fejlesztése nem olyan hatékony digitalis tavoktatas soran,
mint a hagyomanyos osztalytermi kdzegben, a szemeélyes kontaktus hianya miatt.

6) Az online oktatasra valo attérés sokkal konnyebb lenne a jovében a tanarok
technologiaval kapcsolatos ) tapasztalatainak €s tanitdsi modszereinek koszonhetoen.

A kutatas négy 10 részre tagolodik. Az elsO részben a technologiaval timogatott nyelvtanitas
fobb részterlletei kerlilnek bemutatasra elméleti szempontbol: szamitdgépek és mobileszkdzok
altal segitett nyelvoktatas, web 2.0 applikaciok, online szétarak, videokonferencias szolgaltatasok,
virtudlis tantermek, és mas informacios technolégiak. A masodik rész a technoldgia
felhasznalasanak hatasait mutatja be az idegennyelvi tanteremben, beleértve a jelenség lehetséges
elonyeit és hatranyait mind a tandrok, mind a didkok tekintetében.

A harmadik rész kozéppontjaban leendé angol nyelvtanarok (féiskolai angol nyelv €s
irodalom szakos hallgatok) technoldgidval kapcsolatos véleményei és meggy6zddései allnak,
valamint a kvantitativ kérddives kutatdsi modszer bemutatasa. A dolgozat negyedik része a
kvalitativ interjikutatas eredményeit Osszegzi, melybdl megismerhetjilk az angol nyelvtanarok
online tavoktatdshoz fiiz6d6 viszonyuldsait, valamint a COVID-19 jarvany okozta fobb
nehézségeket és a tavoktatasra vald atallas akadalyait.

A kérdbives kutatds eredményeinek alapjat 104 fdiskolai hallgatd altal adott valaszok
képezik. Az eredmények értelmében a leendd angol nyelvtandrok inkabb sziil6foldjiikon
szeretnének maradni, és egy karpataljai oktatasi intézményben elhelyezkedni, mintsem
Magyarorszagon tanitani angolt. Bar az iskolak jobban felszereltek kulféldon és a fizetések is
magasabbak, mégis fontosabb szdmukra a csaladjuk kdzelsége és a tanarhiany problémajanak a

megoldasa a terleten.



Ezen feliil a megkérdezettek elészeretettel haszndlnak technoldgiat az angol nyelv oktatasa
soréan legalabb havi par alkalommal, vagy esetleg minden angol éran. Hasznossag szempontjabdl
a laptopok, projektorok és hangszorok bizonyultak a legfontosabbnak nyelvoktatds céljabdl. A
web 2.0 eszkdzok kozil a videomegoszto oldalak és az online szotarak tartoznak a leghatékonyabb
oktatasi eszkdzoknek.

A leendd nyelvtanarok emellett tobbségben hatékonyabbnak itélik meg a technoldgiaval
tamogatott nyelvoktatast, mint a hagyomanyos papir-tabla alapu tanitést, viszont a legelényosebb
megoldast az innovativ és a tradicionalis mddszerek keveréke jelentené. Tovabba, a
technologiak6zpontu nyelvoktatas fobb eldnyei kozé tartozik a didkok nagyfokit motivaltsaga,
fokozott Orai aktivitdsa, az autentikus audiovizuélis tananyagok felhasznalasnak lehetésége,
valamint a rengeteg interneten fellelhetd nyelvtanitasi segédanyag és alkalmazas, amelyek
érdekesebbé tehetik az angol nyelv tanulasat.

Mindazonaltal nem szabad elfeledkezni a potencialis technologiai, szervezeési,
magatartasbéli és az idéhiannyal kapcsolatos problémakrol sem a technoldgiakézpontu nyelvorak
megtervezése soran. A tanaroknak akkor legcélszeriibb a technologia tandrai alkalmazasa, ha az
valamilyen hozzaadott értékkel bir a nyelvoktatas sikeressége terén. A kutatds kovetkezo
eredménye arra vilagit ra, hogy az idésebb tanargeneracid inkabb a hagyomanyos oktatasi
modszereket részesiti elonyben, mivel nem rendelkeznek a digitdlis eszkdzok és az internet
gondtalan hasznalatahoz sziikséges készségekkel. A technoldgiakézpontl nyelvoktatas karpataljai
iskolakba torténd integralasat hatraltatdo tényezok koziil a limitdlt szamu digitalis eszkoz, az
alacsony Oraszam, ¢és a finanszirozasi hattér korlatozottsaga a legégetobb problémak.

A dolgozat tovabbi részében strukturdlt interjuk formajaban zajlott az informaciogyiijtés,
amelyet 16 angol nyelvtanarral sikeriilt elkésziteni. A megkérdezettek kiillonb6z6 karpataljai
kozépfoku és fels6foku oktatasi intézményekben végzik munkajukat. A valaszaddk beszamoltak
az angol nyelv online oktatasban torténd tanitdsaval kapcsolatos tapasztalataikrol, ezzel betekintést
engedve az idegennyelv-oktatas menetébe a koronavirus kovetkeztében bevezetett
karanténhelyzet idGszakaban. A leggyakrabban hasznalt online alkalmazasok a nyelvtanarok
korében: Google Tanterem, Zoom, Messenger, Gmail és Google Meet.

A jelenléti oktatasrol az online oktatasra valo els6 atallast szamos probléma nehezitette meg
2020 tavaszan. A tanarokat felkészlletlendl érte a hirtelen atallas, meg kellett tanulniuk az aj
alkalmazasok hasznalatat. Sziikség lett volna felkészitd kurzusokra, amelyek segitik az Uj
készségek elsajatitasat a tanarok szdmara, ezért az online nyelvoktatas témakore bevezetésre kertlt
a nyelvtanarok modszertani képzésébe 2020 6szétol.

Problémak léphetnek fel az internetkapcsolat mindségével, az aramellatassal, valamint a

limitalt szdmu elektromos eszkozzel kapcsolatban, foként a szocidlisan hatranyos helyzetii



csaladok esetében. A tanuldk figyelmét gyakran elterelheti az otthoni kdrnyezet. Az als6 tagozatos
tanulok esetében a sziilokon keresztiil kellett kapcsolatba 1épnie az oktatoknak, amely rengeteg
szervezést igényelt. Emellett a didkokat gyakran kellett figyelmeztetni a hataridok betartasara, és
a sok irasbeli feladat teljesitése és értékelése nagyon idGigényes volt.

Ezen problémak ellenére a digitalis oktatas szdmos elénnyel rendelkezik: tobb lehetdség az
orék szinesebbé és interaktivabba tételére; az autonom tanuldi készségek fejlesztése; kényelemi
szempontok; a technoldgiai készségek fejlesztése; szinkron és aszinkron tanulasi modszerek
alkalmazhatdsdga. Ezzel padrhuzamosan azonban a tanaroknak sok negativ tapasztalata volt az
angol nyelv online térben torténd oktatdsaval: a tesztelés és objektiv értékelés nehézsége; a
személyes kontaktus hianya; a fiatalabb tanulok kiléndsen igényelték a tanar Utmutatésat;
csokkent aktivitas a tanordkon; gondok az internetkapcsolattal.

A tanaroknak gyakran személyreszabott feladatokat kellett létrehozniuk minden diak
szamara, vagy kézirott formaban kérni a hazi feladatokat, ezzel is csokkentve az egymastol vald
masolas veszélyét. Fontos megemliteni, hogy nem minden nyelvi készség fejleszthetd ugyanazon
a szinten online oktatasban. A tanarok beszamoloi alapjan az olvasas, iras es hallas utani
szovegértés viszonylag konnyen tanithatdo digitdlisan, viszont a szdékincsbdvités és a
beszédkeszseg fejlesztése mar sokkal nehezebb. Szinte lehetetlen minden tanulot aktivan
beszéltetni az online 6rdk soran, és a csoport- vagy parmunka sem hasznalhato Kkelld
rugalmassaggal.

A digitalis angol nyelvoktatas sikeressége személyfiiggd volt, mivel azon didkok, akik
komolyan vették és teljesitették a feladatokat, sikeresen fejlodni tudtak. Viszont mas tanulok
sokkal lustabba valtak, az online oktatast pihenésként fogtak fel. A valaszadok véleménye szerint
a digitalis oktatds mindsége nagyot javult 2020 Oszére, amikor a tanarok eredményesen
alkalmazkodtak az uUj online oktatasi rendszerekhez, elsajatitottdk a Google Tanterem és a
videokonferencias szoftverek helyes hasznélatat, ezért az online oktatasra valo attérés feltehetdleg
kevesebb problémaval fog jarni az elkdvetkezend6 alkalommal.

Az elézetesen megfogalmazott hipotézisek tobbsége beigazolodott a kutatdsi eredmények
alapjan. Kijelenthetjik, hogy a fiatalabb tanargeneracio viszonylag gyakran tervez technoldgiat
hasznalni a tanoradkon, legalabb par alkalommal egy honapban. Tovabba, a leendd nyelvtanarok
szerint a technoldgiakdzpontl nyelvoktatas hatékonyabb a tradicionalis tanitasi modszereknél,
mivel jobban alkalmazkodik a 21. szazadi diakok megvaltozott igényeihez.

Kiderilt tovabb az is, hogy a karpataljai iskolakban a technoldgiak tandrai alkalmazasat ezen
6 problémak nehezitik meg: hianyos szamu digitalis eszkdz az oktatési intézményekben, limitalt
pénzugyi eréforrasok, tulzstfolt tanterv, a tanarok technologiai készségeinek nem megfeleld

fejlettségi szintje. Szamtalan probléma nehezitette a digitalis oktatasra vald els6 atallas folyamatat



is, aminek eredményeként a tanaroknak (j készségeket kellett kialakitaniuk és 0j alkalmazésok
hasznalatat kellett elsajatitaniuk rovid id6 leforgésa alatt.

A tanarok véleménye megoszlott az online oktatas sikerességét illetéen. Egyesek szerint nem
olyan hatékony, mint a jelenléti oktatas, mivel szlikség van a személyes tanar-didk kontaktusra,
foképp a beszédkészség fejlesztése céljabol. Azzal az allitassal azonban minden tandr egyetértett,
hogy az online oktatasra vald atallas sokkal gordiilékenyebben fog zajlani a jovoben a 2020
tavaszan szerzett tapasztalatok eredményeként.

A kutatds hozzajarul a technoldgiaval tdmogatott nyelvoktatas tanulmanyozasahoz
karpataljai viszonylatban, valamint az online oktatas eldnyeinek €s hatranyainak a megertésehez
az angol nyelv oktatdsa terén. Tovabbi elemzést igényel a digitalis technoldgidk didkokra
gyakorolt hatdsanak vizsgalata, kilon kitérve a didkok nyelvtanulasi motivaciojanak és nyelvi

készsegeinek valtozasaira az online oktatas eredményeként.

Beregszasz, 2021. szeptember 14.

Varadi Krisztian
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INTRODUCTION

Recent developments in the field of technology-enhanced language teaching have led to an
increased interest in the latest teaching methods of English as a foreign language (EFL). The key
issue regarding the phenomenon is that teachers lack the necessary skills to use digital devices in
their lessons, while schools are not provided with financial support to be able to modernise their
teaching practices.

Recently, researchers have shown an increased interest in studying the effective use of
technology in the educational field as a result of the COVID-19 pandemic. In the spring of 2020,
the sudden transition to online education has completely changed the process of foreign language
teaching. Both teachers and learners had to face previously unknown issues as new methods of
teaching and learning became essential within a relatively short period of time. Taking into
consideration the importance of teaching English to the young generation and the responsibility
of teachers to provide their learners with the most appropriate means of developing their
language skills, technology-centred language teaching and digital education should be examined
in greater detail.

A growing body of literature has investigated the phenomena of computer-assisted
language learning (Glindiiz, 2005; Park & Son, 2009; Beatty, 2010), mobile-assisted language
learning (Chinnery, 2006; Kukulska-Hulme & Shield, 2008; Stockwell, 2012) and Web 2.0 tools,
including social networking sites (Eren, 2012), blogs (Campbell, 2003), wikis (Lund, 2008), and
online video sharing sites (Kelsen, 2009). As a result of the quarantine situation and the
obligatory use of digital education, numerous studies have been conducted in relation to teaching
English in the digital space (Levy, 2020; Okmawati, 2020).

However, technology-enhanced language teaching was perceived only as an optional
approach to teaching English, but nowadays it has become obligatory for all teachers to become
familiar with the newest methods of language teaching and the possible advantages of using the
Internet. In Transcarpathia, technology-based language lessons were not common in the past for
the following reasons: overcrowded curriculum, technophobic teachers, lack of financial support
from the state, not adequate number of digital devices, too much preference towards the use of
traditional teaching methods. The investigation of the problem from the point of view of college
students (or prospective teachers) is rather interesting because hopefully, they will provide the
teacher supply in the region.

First of all, we might get a picture of how foreign language teaching methods will be
changed in the near future in Transcarpathian secondary schools. Secondly, it is useful to collect

information about students’ knowledge regarding the methodological and technological skills to



integrate the new technologies into their teaching strategies. Furthermore, teachers have to
continuously update their teaching methods in order to achieve the best results with their
learners. The findings of a research on the above mentioned issues would supply useful
information in connection with English language teaching in Transcarpathia.

The issue of using technology in foreign language teaching has grown in importance in
light of the coronavirus pandemic and the transition from face-to-face education to digital
distance education all around the world. The process of language acquisition in the online space
has several advantages and disadvantages which should be investigated, and examining teachers’
experiences with digital education can help their colleagues develop useful methods and
strategies in online language teaching. However, these rapid changes are having a serious effect
on the methodology of teaching EFL in which the effective use of technology and the Internet
are becoming essential because of the quarantine situation, and this phenomenon should be
studied from the point of view of prospective teachers and in-service teachers too, making
language teaching as successful as possible in the future this way.

The object of the study is technology-enhanced language teaching as a current trend in
foreign language education.

The subject of the research is prospective English teachers’ perceptions on using
technology in the lessons and its role in facilitation of language acquisition. Moreover, English
teachers’ experiences in relation to the transition from the traditional classroom education to the
online space will be examined, as well as the effectiveness of language teaching in digital
distance education. In addition, the connection between digital education and foreign language
teaching is another important aspect of the study.

The aim of the research is to provide an insight into prospective English teachers’
attitudes towards technology-enhanced language teaching and to examine the effectiveness of
teaching EFL by means of information and communication technologies (ICT).

The main tasks of the research include:

- analysis of scientific database on the main types of digital technologies and web-

based applications that can be used in language learning and teaching;

- exploring the perceptions of prospective teachers concerning technology-based
language teaching, paying special attention to the most important advantages and
disadvantages of the phenomenon;

- providing a brief summary of college students’ future plans, thus investigating the
possibilities of teacher supply in Transcarpathia;

- determining the extent to which prospective teachers would use technology in the

English lessons;
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- specifying the main barriers of integrating technology into the foreign language
lessons in Transcarpathian secondary schools, based on the experiences of college
students during their pedagogical practice;

- comparing technology-centred language teaching with traditional teaching methods in
terms of efficiency;

- identifying teachers’ attitudes towards teaching English in digital education;

- listing the main challenges and problems of the first transition to online education,
together with their possible solutions;

- comparing the positive and negative features of digital and face-to-face education in
terms of language teaching;

- presenting different methods and strategies that could make teaching English more
effective during online education.

Based on previous studies and the theoretical literature, the hypotheses of the research

were determined as the following:

1) The younger teacher generation plans to use technology much more often in their
teaching strategies than their older counterparts, being brought up in the age of the Internet.

2) Prospective English teachers consider technology-facilitated language teaching more
efficient than the traditional methods of teaching languages.

3) The integration of digital technologies into the foreign language lessons in
Transcarpathia is hindered by a number of financial and organisational problems.

4) The first transition to digital education was difficult because of the lack of previous
experience with online teaching.

5) In prospective and practicing teachers’ opinion, learners’ language skills cannot be as
effectively developed in digital distance learning as in traditional classroom settings because of
the lack of personal contact.

6) As a result of teachers’ new experiences with technology and the newly developed
teaching strategies, the transition to online education would be easier in the future.

Both theoretical and empirical methods are employed in the study, including the
theoretical analysis, synthesis of academic literature, classification, generalisation. In the study,
the survey research design was employed to analyse prospective English teachers’ attitudes
towards using technology in language teaching, including two questionnaires adopted to meet the
aims of the study yielding quantitative data, and the qualitative method of collecting the
experiences of in-service English teachers in connection with teaching English during digital
education in the form of semi-structured interviews. In order to provide an effective presentation

of research findings, figures and tables are consistently used throughout the study. The most
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important results are summarised with the help of thematic analysis in the discussion and
interpretation of research findings.

The novelty of the research lies in the investigation of the latest approaches to foreign
language teaching and providing an overview of how English can be effectively and
appropriately taught in the course of online education. By comparing the advantages and
disadvantages of technology-facilitated and traditional lessons, a greater understanding of the
challenges of English language teaching in the digital space can be achieved. Hopefully, the
obtained strategies and solutions would help teachers in the future to cope with the hardships of
online education.

The theoretical value of the thesis is based on the fact that it provides a comprehensive
overview of the technology-enhanced language teaching continuum from computer-assisted
language learning to the latest methods of digital language teaching with online video
conferences through Zoom or Google Meet.

The practical value of the study consists in developing effective strategies and methods of
language teaching which can facilitate the process of language acquisition of the 21st century
learners. With the analysis of different types of web-based applications and digital devices that
can be used in teaching EFL, teachers could be encouraged to integrate technology at a higher
rate into their lessons. Furthermore, with the description of teachers’ experiences with online
education, useful means can be discovered that should help in making digital English teaching
more entertaining and successful in the future.

The thesis has been divided into an introduction, four parts, conclusions, Ukrainian
summary, references, and appendices. Part 1 presents a theoretical overview of the main aspects
of technology-enhanced language teaching, including computer- and mobile-assisted language
learning, Web 2.0 applications, online dictionaries, and other information technologies. Part 2
deals with the description of the effects of using technology in the foreign language classroom,
together with the summary of its possible benefits and drawbacks both for the teachers and
learners.

Part 3 focuses on prospective English teachers’ opinions and perceptions of technology,
while presenting a methodological description of the quantitative methods of collecting
information from college students. Part 4 contains the results of the qualitative research about the
process of the transition to digital education because of the COVID-19 pandemic, based on the
experiences of English teachers. The main results and the pedagogical implications are given in
the conclusions.

Our previous investigations (Varadi, 2021) had shown that using information

technologies in the English lessons can facilitate deeper processing of the material by the
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learners. In the age of the Internet, the expectations of pupils and students have changed as
compared to the previous century; they require audio-visual stimuli and engaging classroom
tasks. However, the integration of digital technologies into foreign language lessons is difficult
in Transcarpathia because of the lack of experience on teachers’ part, limited financial support
from the state and inadequate number of digital devices in educational institutions.

Despite all these caveats, technology-based language instruction became prominent all
around the world as a result of the quarantine situation and the obligatory introduction of online
education. For these reasons, studying prospective teachers’ perceptions of technology-enhanced
language teaching can result in useful findings about the future state of English teaching in
Transcarpathia. In addition, the investigation of the process of digital education in the territory is

necessary in order to make it more effective and successful both for the teachers and the learners.
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PART 1
TEACHING ENGLISH BY MEANS OF INFORMATION AND COMMUNICATION
TECHNOLOGIES

Technological progress in all aspects of our lives has had its influence on education too. From
the numerous language teaching methods and approaches, the latest to emerge was technology-
enhanced language teaching. This area of English language teaching focuses on the needs of
today’s learners because they are surrounded by digital gadgets everywhere and they have
wireless Internet access anytime, so teachers must acknowledge these changes in their teaching
strategies and try to make use of it for their own advantage.

Children can easily be motivated to learn English if we give them an opportunity to study
the language interactively (Boakosa, 2006). For instance, teachers can rely on computer-assisted
language learning (CALL) or an even more convenient method, mobile-assisted language
learning (MALL), which can take language acquisition outside the classroom and learners can
develop their English language skills anywhere and anytime due to its wireless nature.

Web-based language learning also exists which means that we can use Web 2.0 tools to
facilitate the language acquisition process. Such tools include wikis, video and picture sharing
websites, blogs and social networking sites. Furthermore, some additional ways of online
language learning and teaching are also going to be discussed in the first part of the study. For
example, online dictionaries, podcasts, virtual classrooms, machine translation services like

Google Translate and online video conference software like Zoom.

1.1 Language teaching in the digital age

Technology has always been an important aspect of language teaching. If we think about the last
century, such pedagogical aids were used by teachers as the television or cassette players.
Nowadays, with the advancement of technologies, portable devices became the basic tools in
language teaching and learning. Smartphones, tablet computers, MP3 players and laptops enable
users to learn English anywhere and anytime. Independent learning is the basic characteristic
feature of mobile learning applications as learners can individualise the process of language
acquisition. It is also important to mention that authentic learning materials (such as audio
recordings of native speakers or educational videos) can further facilitate the improvement of
language skills (Tayebinik & Puteh, 2012).

Traditions of language teaching have been altered since the introduction of technology.

Teaching English as a foreign language is extremely important in every country nowadays, so



the need emerged for professionally qualified teachers whose aims are in accordance with the
goals and interests of the new generation of language learners. There are a great number of
possible ways to motivate children in the English lesson. One of the most important means of
making lessons more stimulating is the use of multimedia materials or audio-visual teaching aids
(Shyamlee & Phil, 2012).

Learners frequently use technology outside the classroom and this fact has led researchers
to consider the use of technologies in language teaching as a highly beneficial approach. For this
reason, blended learning environments became widespread across the world. Blended learning
means the combination of face-to-face classroom interactions with online tasks and applications
in teaching. It also facilitates collaborative learning as pupils or students are required to work
together and share information with each other on the Internet (Gruba & Hinkelman, 2012).

With the help of the Internet, language learners can access an innumerable amount of
authentic language input. They can communicate with native speakers, search for useful sources
of information to understand the cultural background of their target language and improve all the
four basic language skills (reading, writing, listening, speaking) online. Language teaching in the
21st century is based on the integration of technology-enhanced instruction into the foreign
language classroom. Researchers consider technology-mediated language learning as an
effective method of reducing learners’ anxiety, developing communication abilities and
enhancing learners’ motivation towards learning a foreign language (Yang & Chen, 2007).

The innovative methods of using the Internet, computers, mobile devices, web services,
multimedia and audio-visual materials provide teachers with a potential opportunity of
improving the previously established traditional methods of language teaching. By applying
these modern strategies, the process of foreign language acquisition (FLA) can become faster
and easier for non-native learners. Independent learning has also begun to gain popularity as a
result of the increased autonomy that technology offers, but the teacher still plays a defining role

in guiding the learners on their way of becoming professional language users (Mofareh, 2019).

1.2 Using computers in teaching English

Computer-assisted language learning (CALL) is one of the basic components of technology-
facilitated language teaching: it includes the use of computers for educational purposes. Such
devices have been in use for education since more than half of a century, but e-learning has only
begun to gain popularity in the last decade due to the ever-increasing use of information and
communication technologies in learning and teaching. E-learning is generally defined as learning

through the Internet which is very convenient because an endless source of learning materials
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can be accessed without even leaving your home. Moreover, the focus of education can be
shifted from the teacher to the learner: online courses are designed to fit the needs and
differences of individual learners, paying attention to their interests, motivational patterns and
background knowledge (Al-Mahrooqi & Troudi, 2014).

Computers are capable of accessing the Internet which means that enormous resources
are available that can be used for learning languages independently. Learners can improve their
language skills with audio-visual materials and online tasks while using their computer.
Furthermore, a lot of literary works, books, plays and dictionaries can be read and used on the
World Wide Web. Games are also effective educational tools that make the learning process
much more entertaining and learners can feel at ease while they learn new vocabulary items or
test their knowledge of grammar. Also, with word processing software, students can check their
spelling or search for synonyms without having to use a dictionary (Beatty, 2010).

Another advantage of using computers in language teaching is that the teacher can play
videos or audio files for the learners by which they can listen to the pronunciation and intonation
patterns of native speakers. It is even better if the activity is in the form of a video because
learners can contextualise the language input. Speaking and listening skills are greatly improved
using this approach. In addition, teachers can find examples of reading comprehension tasks,
multiple-choice activities and various texts which focus on vocabulary acquisition. Incidental
reading is also fundamental as learners read various articles and books in English on the Internet,

improving their language skills unconsciously (Gundiz, 2005).

Table 1.2 Examples and features of CALL activities (Glindiiz, 2005)

Computer-Assisted Language Learning

Characteristics Description

Learners can work individually, in pairs, in groups or

Using different interaction patterns
g P the whole class together.

Learners transfer information from one source to
Information-transfer activities another through the network of computers. For
example, students can evaluate each other’s texts.

Users need information from others that can be

Information-gap activities i .
gap stored in the computer in order to complete a task.

CALL programs can accept only the grammatically
and phonetically correct answer, so learners have to
focus to be very accurate in writing and speaking.

The importance of accuracy and
fluency

The process of finding the best solution for a

Problem solving activities . . .
problem in a computerised environment.
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When CALL was first used in practice, it was functioning as a tool for tutoring the
learners. Later, it developed into a collaborative virtual learning environment where learners are
able to interact with each other and the language material itself. Students can perform various
authentic activities while they are encouraged to use the target language. They are not only
perceivers of information, but they can also create their own output. The computer gives
immediate feedback most of the times by indicating learners’ mistakes or by giving marks and
points for the completed tasks. Learner autonomy is facilitated by computers because users can
select the possible activities which best fit their language skills, they can repeat the exercises if
they wish and determine the pace of learning (Khamkhien, 2012).

In a technology-enhanced language learning environment, the role of learners is to be
active participants in the process of language acquisition. The teachers are responsible for
keeping their learners motivated and creating a meaningful context for the use of the target
language. What is also important from the teacher’s point of view is that he/she must have a
positive attitude towards integrating CALL into the classroom. It means that the teacher is ready
to acquire new skills regarding the use of computers and is encouraged to use web-based online
activities with his/her learners. It is crucial that the teacher is able to use the digital devices with

confidence in order to improve learners’ results (Park & Son, 2009).

1.3 Mobile-assisted language learning

Mobile-assisted language learning (MALL) can be defined as language learning with handheld
devices which provide the users with an opportunity of learning anywhere and anytime. MALL
is mainly centred around mobile phones but there are other types of devices which can be used in
mobile learning and these will be discussed in the next section. Studies found that mobiles can be
used in a number of ways to improve language skills. Text messaging is one of the basic features
of such devices and it can contribute to the development of writing skills and vocabulary
knowledge. Learners can also communicate with each other or with their teacher using mobile
phones, so both learner-learner and learner-teacher interactions are possible. Moreover, learners
can access multimedia materials on the Internet, where asynchronous communication can take
place (Kukulska-Hulme & Shield, 2008).

MALL has many advantages, but some areas require consideration before implementing
mobile learning into our teaching strategies. Stockwell and Hubbard (2013) divided these

possible issues into three categories:
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1) Physical issues: the general nature of mobile devices is their portability, and for this
reason, their screen size is relatively small in comparison to a computer. Other limitations
include storage capacity, battery life and processor speed.

2) Pedagogical issues: tasks and activities have to be suited to the features of mobile
devices. There are exercises which were designed for computers, but we should integrate these
into mobile phones while making use of the opportunities that portable devices can offer. For
example, QR (Quick Response) codes can be used to store links which contain tasks and learners
can use their phones to read such codes.

3) Psycho-social issues: mobile phones were designed initially for social purposes as their
main function is providing a way of communication between people who are geographically
distant from each other. There are many applications in the devices which serve this purpose, just
think about social networking and text messaging applications. For this reason, learners may not
view their phones as learning tools (Stockwell & Hubbard, 2013).

The big advantage of MALL is that it can reduce time and place barriers for learners as
they can carry these wireless devices anywhere and start learning a language anytime. Mobile
technologies are rapidly evolving and becoming more and more popular in language learning.
Mobile phones provide an opportunity for the teachers to combine the process of foreign
language learning with convenience and engagement. Furthermore, these digital devices can be
used to record audio, take pictures or write documents and messages, so learners can also create
their own data in various formats. Students can become more creative by doing these tasks and

they will feel more motivated towards language learning (Kalati, 2014).

1.3.1 Components of mobile-assisted language learning

Portable devices which can be used in MALL include mobile phones, PDAs (Personal Digital
Assistants), tablet computers, MP3/MP4 players, electronic dictionaries, portable radios, DVD
players and others. Their main distinctive features are mobility and the possibility of
asynchronous communication on the Internet. However, most MALL tasks make use of text-
based activities because the scheduling of communicative speaking and listening tasks is
complicated and all the learners should be available at the same time (Kukulska-Hulme &
Shield, 2008).

PDAs can be defined as pocket-sized or handheld computers. Such devices were used
mainly as business tools and in the beginning of the 21st century. PDAs began to be introduced
into education, too. Most importantly, they function as translation tools but these devices are also

capable of Internet access, handwriting recognition and sharing files between users. They are
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cheaper than mobile phones and laptops, but also less developed in terms of available functions
and have a relatively small screen size, so PDAs were gradually replaced by other technologies
in language learning (Beatty, 2010).

Tablet PCs or tablet computers are more beneficial in learning languages than PDAs.
However, these tools are still not widespread among educators for two reasons: the lack of
appropriate skills in using these devices and the lack of financial support which would be needed
in schools to provide tablet computers for the classrooms. The main advantage of such devices is
that teachers can edit the material on-the-spot using the touchscreen. Also, tablet PCs can be
used to present the teaching material in a rather flexible and interesting way in the English
classroom. Teachers can also develop new skills in using these devices in practice and with time,
tablet computers will be a part of their everyday teaching routines (Savas, 2014).

In addition to the previously mentioned technologies, MP3 players can also be used in
language learning. These are portable media players capable of playing digital audio files. It
means that we can listen to music or instructional and translational exercises while on the move.
The iPod also has features of voice recording and it can be used for podcasting which will be
discussed later in the study. Also, there are language learning applications that we can download
for iPod. Students often use different types of MP3 players but unfortunately they rarely use
them for educational purposes (Chinnery, 2006). A summary of wireless devices used in MALL

can be seen in Table 1.3.1.

Table 1.3.1 Main devices used in MALL (Beatty, 2010; Chinnery, 2006; Kukulska-Hulme &
Shield, 2008; Savas, 2014)

Device Advantages Disadvantages
Text messaging, voice recording and Limited screen size, battery life
Mobile phone messaging, Internet access, and processor speed, mainly used
educational games as social and not educational tool

Business tools, handwriting small screen size. limited

PDA recognition, file sharing, Internet .
g g functions, outdated technology
access
Larger screen size, flexible Lack of technological skills
Tablet PC presentations, Internet resources, among teachers and financial
games support in schools
MP3 plaver Listening to educational materials on Rarely used for educational
Play the move, voice recording, podcasting purposes

Mobile learning activities have to be short and it is even better if the applications provide

tasks that are divided into short segments. This would encourage learners to learn English even if
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they only have a few minutes of free time. With the development of the latest types of
smartphones, there are innumerable opportunities for the future of mobile-assisted language
learning. New functions emerge which enable learners to interact with their surroundings. For
instance, GPS (Global Positioning System) can be used to track our location and provide
information about nearby places in message format or even we ourselves are able to write
comments and rate places on the map. These opportunities can take language learning into the
everyday life of learners (Stockwell, 2012).

1.3.2 Developing language skills using wireless devices

The basic step in learning a foreign language is vocabulary acquisition. There are a number of
vocabulary learning applications available for mobile phones. These programmes not only offer
a chance of practising words interactively, but also motivate learners to develop their vocabulary
knowledge more effectively than traditional dictionaries. Flashcard games are just one example
of how words can be learned with the help of mobile phones (Basoglu & Akdemir, 2010).

Short Message Service (SMS) facilitates learning outside the classroom by receiving text
messages at given time periods. Another aspect of the educational benefits of mobile devices is
game-based learning by which learners can interact with the material. There are different games
that can be used to teach language skills including spelling, pronunciation, vocabulary, listening
and reading comprehension. Other ways of vocabulary acquisition contain the use of pictures to
represent words, the sending of e-mails at regular periods just like SMS messages and other
practices connected to the classroom material (Miangah & Nezarat, 2012).

Furthermore, listening exercises are also available for mobile phones. A great amount of
multimedia materials can be found on the Internet which help learners to improve their language
skills in authentic environments. For example, videos of native speakers serve as an effective
tool for observing their pronunciation and different quizzes can be used to check the
understanding of the students. In addition, learners have access to English news articles on the
Internet which provide them with authentic reading comprehension materials to learn new words
and improve their reading skills. There are also various types of grammatical exercises and
applications for mobile phones, including multiple-choice activities, true-or-false and fill-in-the-
blanks types of tasks. Dictionaries are also available for wireless devices and these tools enable
learners to not just read about the words and their meanings, but also listen to their correct
pronunciation, in this way developing users’ speaking skills (Miangah & Nezarat, 2012).

Learners can return to the previously read articles later and listen to voice recordings or

watch videos as many times as they wish because digital data can be stored on mobile devices.
20



However, there are also some disadvantages of improving language skills through MALL. As it
was mentioned before, mobile devices have a relatively small screen size, which can be a
negative factor in reading books or watching videos for some learners. Also, when they complete
different tasks connected to a text or do grammatical quizzes, they have to scroll up and down in
order to answer questions. It is very important that the educational material is interesting and
motivating for the learners so that they do not feel anxious about completing tasks on mobile
devices (Wang & Smith, 2013).

A good example of learning grammar on mobile phones is an application called
‘Grammar Clinic’. The task of the users is to identify and correct mistakes in sentences. The
software also provides immediate feedback, indicating whether or not our answers were correct.
Moreover, grammatical rules are explained in a handbook provided with the application. Such
game-like tools enable learners to identify errors regarding punctuation, word order, spelling and
the use of different parts of speech. The best thing is that learners’ knowledge of grammar is not

just improved, but also evaluated by ratings and feedback (Li & Hegelheimer, 2013).

1.4 Web 2.0 tools in language learning and teaching

Web 2.0 tools enable users to create content by themselves in a learner-centred environment.
Learners can also interact with each other in the forms of online messages, comments and posts.
The main parts of Web 2.0 are social networking sites, blogs, wikis, online dictionaries, photo
and video sharing websites. These tools facilitate interaction and collaboration among learners
without limitations in time and place. They are especially useful in blended learning
environments where learners can access additional information using these tools (Jee, 2011).

The four main characteristics of Web 2.0 technology are the following:

1) Presence: using this type of technology, pupils will be encouraged to create an online
identity or profile, through which they can publish regular updates and interact with others;

2) Modification: users can personalise their profiles with pictures, different applications
and in other ways, according to their personal needs;

3) User-generated content: the content upon which Web 2.0 is based is generated by the
community and other learners, like the videos on YouTube;

4) Social participation: users of Web 2.0 are both producers and consumers, they are also
encouraged to participate actively by commenting, rating and giving feedback (Merchant, 2009).

The biggest change with the introduction of Web 2.0 was in the shift from a static
viewpoint to a collaborative network of learners. Webpages are no longer functioning only as

information publishing sources, but they also provide an opportunity for users to interact with
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each other and create content either individually or collaboratively. Learners of the English
language can have a sense of belonging to a community where they can share knowledge and
edit content. Web 2.0 tools encourage learners to actively produce language output, develop
skills in connection with creativity, collaboration, teamwork, autonomy and higher-order
thinking (Karkoulia, 2016).

1.4.1 Social networking sites

Social networking sites (SNS) are services which enable people to establish relations and share
ideas or opinions on different topics. Learners can communicate with each other on the Internet,
thus developing their writing skills. They can also interact with foreigners to use English in
practice. On Facebook, learning groups serve as online communities where presentations or
other files connected to education are shared among the teacher and learners (Yunus, Salehi &
Chenzi, 2012).

Facebook provides opportunities for learners to interact either synchronously or
asynchronously. Authentic interactions with native speakers are also possible through social
networks. Students can join language learning groups in which materials and useful links are
shared on a regular basis. Language learners are able to start conversations to help each other
develop their skills. They mainly communicate using the informal variant of English to discuss
assignments, share their knowledge, answer questions or talk about ideas. Distance learners use
Facebook to raise their motivation and to feel more connected and less isolated from their
groupmates in higher education (AbuSa’aleck, 2015).

People share the things that interest them on their personal profiles using Facebook.
Learners can see the posts made by other learners or even the teacher, react to them, in this way
developing a positive teacher-student relationship. Social networking sites are capable of taking
the process of language learning outside the classroom into an entertaining environment.
Although the benefits are obvious, we cannot forget the possible drawbacks. For instance, not all
learners may be equal in terms of digital literacy knowledge and access to technologies (Eren,
2012).

The main advantages of improving writing skills on SNS include the following:

1) Learners are digital natives which means that they can easily be engaged by online
tasks and they are familiar with digital media;

2) A group of students can review each other’s writings and react to them,;

3) Multimedia is a useful segment of social networking sites as information can be posted

not only in text format, but also by using videos, pictures, links, etc.;
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4) Feedback is provided through interaction between learners and the teacher in the form
of comments and messages (Yunus et al., 2012).

These sites are frequently used between people who know each other well to keep their
social relations alive and communicate with others. Learners can perform problem solving
activities on social networks as they interact in pairs or groups to exchange information.
However, some people argue that online interactions are not as effective as real-life
communication because of their computer-mediated nature (Harrison & Thomas, 2009).

1.4.2 Educational blogs

Blogs are basically online journals where individuals share their own opinions, ideas and
experiences. Users can discuss various topics in the comment section just like in a forum. We
distinguish between different types of educational blogs in connection with English language
teaching. According to Campbell (2003), there are three types of weblogs that can be used in
English language teaching:

1) Tutor blogs — the teacher gives daily tasks for the learners online, such as answering
questions or searching for information on the Internet;

2) Learner blogs — a small group of learners can interact within a blog, especially if they
are organised around a common topic or assignment;

3) Class blogs — entire classes consisting of learners and teachers from various countries
can share their ideas or opinions working collaboratively on a task (Campbell, 2003).

With the help of wireless devices, learners can access their blogs anywhere and easily
answer to other people’s feedback. The previously mentioned types of blogs are text-based, but
we also distinguish between audio and video blogs. In the first case, users can leave audio
comments and the creator of the blog can post voice messages instead of writing down his/her
ideas and thoughts. This is a good way of improving one’s listening and speaking skills. In the
second case, learners can stream live videos, while others can write comments to react to what
they have heard. We can also mention synchronous blogging such as Twitter, where users
compose short messages known as ‘tweets’ (Jee, 2011).

Using weblogs for language teaching means that learners are required to make frequent
and dated entries in their digital diaries. These entries are listed usually in reverse chronological
order. Blogs are generally beneficial in improving learners’ writing skills or teachers can
incorporate these Web 2.0 tools into blended learning environments to support traditional

classroom practices. Learners can achieve skills in writing feedback, reading and analysing
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discourses, expressing ideas, defending opinions in arguments and learn collaboratively a foreign
language in a learner-friendly environment (Amir, Ismail & Hussin, 2011).

From an educational perspective, there are many possibilities of using blogs to support
the learning process. Students can publish their own reflections and experiences about language
learning, while teachers can share reviews of methodological resources or provide ideas for their
colleagues in how they should use technology. Learners respond to each other in comments and
make recommendations on how to improve one’s language production. Teachers also use blogs
to collect students’ works and organise a portfolio that is used later for assessment and indication

of language development over time (Duffy, 2008).

1.4.3 Wikis as collaborative tools

Wikis are the most important tools for collaborative writing because a group of individual
learners can edit an article or website together. Learners share their knowledge in an organised
format, in this way they are engaged to interact with each other and the material in the form of
group authoring. Wikis function as information and knowledge sources that can be edited by
anyone who visits the given website (Parker & Chao, 2007).

Wikis are especially beneficial during group projects as members can share their
knowledge, ideas and opinions, thus learning from each other. Teachers can assess the final
product as a written assignment. The goal of learners is to produce a complete piece of writing
by taking into consideration everybody’s ideas. In this way, the same phenomenon can be
viewed from different perspectives with an identifiable flow of thoughts. Learners are more
responsible for their own writings because others can see their ideas and provide feedback on
their work (Jee, 2011).

A wiki is basically a database of interlinked websites mainly in text format but it also
contains visual and auditory information. Wikis have discussion boards, recordings of the history
of a page and notifications in case of revisions. First and foremost, wikis are not promoting
individual learning, but rather collective knowledge gathering. These tools also focus on the
process of collecting information and evolving the page in a longer period of time as we can
check the previous versions of the database and how it has been developed by the users (Lund,
2008).

Peer-to-peer collaboration is an effective way of building a sense of community among
learners, without the strong influence of the teacher. Wikis are capable of reducing learners’
anxiety about using the language and they will be more motivated to actively participate in

completing a collaborative task. The social aspects of collaborative writing are the main
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advantages of wikis. Learners generally pay more attention to their spelling and the grammatical
coherence of their sentences because their peers will evaluate their writings. The role of the
teacher becomes less important when pupils are able to work with their peers and share
responsibility for achieving a common goal. They are less dependent on the teacher as in a
traditional classroom setting (Alshumaimeri, 2011).

The content of a wiki is created by a large group of people as a result of their shared
efforts. Various fields of knowledge can be gathered in a single website, and it also facilitates
learners’ interactions with each other. With the help of hypertext, users can connect and combine
several sources of information, thus deepening their understanding of concepts and given topics
(dampka, 2011).

1.4.4 YouTube videos in the classroom

YouTube is another Web 2.0 tool together with other online video sharing websites, where users
can view or share educational and entertaining videos, but they can also upload their own
content. Videos are very effective teaching aids due to their audio-visual nature as they present
picture and audio at the same time with meaningful input. Learners are motivated to watch
English videos, improving their vocabulary, pronunciation and communication skills during the
process (Duffy, 2008).

There are numerous strategies of using videos effectively in the classroom. For instance,
it is advised to play the video in short segments for the students so they will not lose their interest
and we should also tell the learners to take notes of what they see. In addition, teachers can use
various game-like activities in connection with videos: turn off the sound or the picture and
learners have to guess what is happening on the screen based on the information they get; ask the
students to look for specific information and tell them what they should focus on during the
video; when they have finished watching it, ask about their opinions and understanding (Duffy,
2008).

A positive and learner-friendly environment can be created in the classroom by showing
YouTube videos. For many learners, watching online videos functions as a creative activity
which motivates them to learn English in order to be able to understand the content of the videos.
Both self-directed and teacher-guided learning types are useful strategies in using YouTube
videos inside and outside the classroom. In addition, learners can interact with other users in the
comment section to express their ideas connected to the content or answer to others’ remarks
(Kelsen, 2009).
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An innumerable amount of data is uploaded on video sharing websites like YouTube and
many of the videos contain inappropriate material for children. Therefore, the teacher’s role is
very important in guiding learners what links they should use. It is also a good idea to collect
videos for each topic that we wish to teach during the semester and send the links to the students.
Then, ask them specific questions concerning what they have learned by listening to the video
and what parts of the language were difficult to understand. The improvement of listening skills
can be greatly facilitated with the help of YouTube videos (Erben, Ban & Castaneda, 2008).

Furthermore, specifically designed language learning videos can be found on YouTube.
These videos function as separate language lessons which means that they provide a complete
understanding of a given part of the language without the necessity of searching for additional
materials. Of course, teachers have to evaluate and observe these language learning videos
before using them. There are five things we have to take into consideration when assessing
online videos:

1) Video characteristics: picture and sound quality, length and topic of videos;

2) Attractiveness: the material must be engaging and motivating for learners;

3) Clarity: the video-teacher’s body language and voice speed are important aspects of
learners’ comprehension of the material;

4) Reaction: answer questions, clarify topics, show examples to pupils;

5) Content: the title, objectives and phases of the video (introduction, assessment,
conclusion) should be clearly organised (Alhamami, 2013).

There are three levels of integrating video materials into language teaching. At the first
level, learners are basically asked to watch and listen to authentic discussions which is very
effective because the facial impressions, body language and discourse settings can all be seen
and heard in videos as opposed to textbooks. At the second level, videos are used as assessment
tools and are given to learners as assignments which can be completed by responding to the
content of the video or completing exercises in relation to the topic. At the third level, students
become content creators by recording their own videos or preparing scripts (McNulty &
Lazarevic, 2012).

1.5 Other means of technology-enhanced language acquisition

The development of learners’ digital skills is crucially important in the 21st century. As the
younger generation is already using the Internet for an excessive amount of time, teachers are
advised to integrate the online platform into the teaching and learning processes. Technology-

facilitated language learning helps to transform learners from passive consumers of data to active
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participants of language acquisition. Students have the opportunity to discover learning materials
and applications on the Internet by themselves which results in self-directed learning most of the
time (Liton, 2015).

With the rapid technological development, technology-enhanced language learning
(TELL) is about to further improve in the future. As it was mentioned in the previous sections,
the use of computers, mobile devices and Web 2.0 tools in educational settings facilitate
collaborative learning in foreign language acquisition. Students have more autonomy in
governing their learning process and they are becoming less dependent on teachers. This means
that new possibilities of learning English as a foreign language will emerge in the future (Zou,
Xie & Wang, 2018).

1.5.1 Online dictionaries

The student generation of the century is often called as digital natives because they grew up in
the age of the Internet and digital technologies. These technological developments have changed
the way of how languages can be learned. Dictionaries are fundamental tools in expanding one’s
vocabulary knowledge and improving the abilities of using a foreign language. At the turn of the
century, new tools emerged in language learning, and among them were digital dictionaries.
When compared to traditional paperback dictionaries, their main advantages are the convenience
of usage, interactivity of the content, quick updates, a large amount of contextual examples,
grammatical explanations, synonyms and audio files indicating the appropriate pronunciation of
words (Jin & Deifell, 2013).

The three most frequently used types of dictionaries are printed dictionaries, pocket
electronic dictionaries and online type-in dictionaries. The main advantages of printed
dictionaries are the comfort of reading, lack of fear in regards with damage or loss of
functionality, the ability to make physical annotations and there is no need to use a computer or
any electronic device. In comparison, electronic dictionaries are easy to use, sometimes even
provide offline access, users can find examples of audible pronunciation for words and search for
vocabulary items with rapid speed. Online type-in dictionaries enable learners to type a word
into a search bar in order to find information about the meaning, definition and pronunciation of
the given word. These online dictionaries automatically update their material, provide links to
other websites and these are usually available for free (Chiu & Liu, 2013).

In addition, the speed of finding words is one of the most important factors for learners. It
is obvious that words are accessed with a much greater speed in electronic dictionaries than in

printed ones, but this does not mean that online dictionaries are more effective in vocabulary
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acquisition. As learners spend more time looking up words in paperback dictionaries, they also
process the word in their working memory, continuously rehearsing the structure of the word
which will end up in their long-term memory. In contrast, when they search for words in online
dictionaries, their attention is attracted for a temporary period of time, but they cannot retain the
meaning of words as effectively as with printed dictionaries (Chiu & Liu, 2013).

Moreover, online monolingual (English-English) dictionaries are also designed not only
for native speakers, but also for learners of the language. According to the research of
Nurmukhamedov (2012), the most important features of a learner-friendly online dictionary are
the following:

1) Authentic examples of usage, so that learners can see the words in context;

2) Data about the frequency of the word to differentiate between high- and low-frequency
words;

3) Topical vocabulary to show the semantic relations between words;

4) Indicating collocations and word formation possibilities to avoid mistakes;

5) Explanation of possible meanings with corpus-based wordlists focusing on the areas of

real-world discourse where the given word is most frequently used (Nurmukhamedov, 2012).

1.5.2 Google Translate

Instant translation tools appeared and are continuously evolving due to advances in digital
technologies. Google Translate offers a convenient and easily accessible way of performing
quick and relatively accurate translation services between various languages. Teachers should
pay attention to this tool particularly because it is very often used by language learners. Google
developed its translation services based on a large amount of sources, documents, books,
websites which have been translated by human beings. With the help of statistical machine
translation, the significant language patterns were identified and used as a basis for the
mechanism controlling Google Translate. The service has many advantages, including its instant
and free translations into a great number of languages, while allowing voice recognition, and
even website or whole document translations (Medvedev, 2016).

Lately, Google changed the phrase-based approach of machine translation into a method
of analysing millions of examples with the help of artificial intelligence (Al). This choice
resulted in much more accurate translations which is not only capable of translating sentences
separately, but can treat whole documents and texts as complete units. However, the pedagogical
usage of Google Translate is limited to the translation of words as paragraphs or even sentences

translated by the tool require editing and improvement in terms of quality and accuracy. Users
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should be aware of the potential mistakes when using machine translation (Kol, Schcolnik &
Spector-Cohen, 2018).

There are a number of strategies connected to the possible uses of Google Translate in the
foreign language classroom. The teacher can give tasks to students where they are required to
write short essays in English and then translate it into their mother tongue, so that they can spot
grammatical errors and inappropriate words. Also, we can let them use Google Translate to
transfer a text from their first language into their target language. In this case, they will be able to
combine their own knowledge with the help provided by machine translation. Learners should
also be careful with voice input because although the tool is capable of voice recognition, the
mispronunciation of words could result in mistranslations (Medvedev, 2016).

1.5.3 Google Classroom

The description of technology-enhanced language learning would not be complete without
mentioning online classrooms. These are virtual learning environments where participants can
communicate, upload and view educational materials (videos, presentations and other
documents) and interact in group activities. Google Classroom was launched in 2014 with the
aim of promoting e-learning among educators. Teachers can keep their classes organised,
communicate with their learners and save time in course planning. Learners are required to
complete assignments for deadlines for which they receive grades (Iftakhar, 2016).

There are three separate sections within the Google Classroom:

1) Stream — it provides notifications for newly uploaded materials and assignments, as
well as text messages and posts sent by the teacher. Students can communicate with instructors
or with each other through the chat interface.

2) Classwork — it keeps track of the assignments uploaded by teachers as well as the
materials, which can be in different formats (text, image, audio, video). Completion of
assignments can also be tracked, as the system displays which tasks have been completed by
students and which have not, and the teacher can comment on the homework submitted or rate
learners’ work with scores.

3) People — it contains a list of learners participating in the online classroom so that the
teacher can see which members of the class are not involved in the educational process
(Okmawati, 2020).
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Table 1.5.3 The advantages of Google Classroom (Iftakhar, 2016; Syakur, Sugirin & Widiarni,
2020)

Advantages Description

The Classroom is freely accessible for anyone together with Google

Free ) ] )
Drive, Docs, Slides and other services.

It can be used both in blended and distance educational environments.
Flexible The communication between learners and the teacher can be
improved while the assignments are easier to collect and organise.

All the materials and tasks can be easily accessed from mobile

Mobile-friendl . . ) .
y devices to facilitate learning outside the classroom.

Students are able to ask each other questions related to the
Improve cooperation | assignments, the teacher can easily clarify ideas or organise online
discussions and encourage learners to cooperate.

The virtual classroom provides a simplified way of learning with

Easy to use e L. )
y announcements and notifications about deadlines.

The processes of grading, distributing teaching materials,
Save time administering documents, and providing feedback are all really
simple and designed to save time for the teacher.

Everything is online, learners do not have to bother themselves with

Paperless S .
P distributing printed documents.

In terms of learning English as a foreign language, the Google Classroom can be used for
motivating learners in developing their writing skills with the help of peer assessment. In a
virtual environment, learners feel more motivated to learn English grammar because they do not
experience too much pressure as in traditional classrooms. Assignments can be given both
individually and collaboratively to learners as they can work together with their virtual
classmates to compose pieces of writing. Students feel less anxious when working with other

learners and they can also support each other (Zafrin, 2018).

1.5.4 Podcasting and vodcasting

The development of listening skills has been revolutionised by the emergence of audio materials
published online, known as ‘podcasting’. Learners are provided with an opportunity of receiving
out-of-classroom listening exercises. The main advantages of podcasts include: exposure to new
language; broadening of knowledge; authentic texts; practising pronunciation and intonation
with the help of native speakers. Sometimes even transcripts are provided to learners in order to

help them understand everything from the audio recordings (Kavaliauskiené, 2008).
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Podcasts are instructional audio files created by professionals to aid learners in
developing their listening skills and understanding classroom topics. The term was derived from
the combination of iPod and broadcasting. MP3 players or any other digital devices including
computers, mobile phones and tablet PCs can be used to listen to podcasts. As it was indicated
previously, most learners use their audio players for listening to music, but they should be
encouraged to listen to podcasts too for educational purposes (Stockwell, 2012).

Based on the findings of Chris Evans (2008), the phenomenon of podcasting has four
benefits compared to the traditional revision of lecture materials:

1) It is easier for the learners to relate to the lecturer in a podcast;

2) Revision material in the form of a podcast is much more interesting for learners than a
textbook or a collection of lecture documents;

3) Students believe that revising from podcasts is quicker and more effective than using
lecture notes or reading textbooks;

4) Learners can revise lectures flexibly from podcasts as these audio files summarise the
topic of the lesson effectively (Evans, 2008).

In addition to podcasting, we also distinguish vodcasting or video podcasting in language
learning. Vodcasts provide audio-visual input for the learners and they are being published
online at regular intervals just like audio podcasts. Studies examined that incidental vocabulary
acquisition is really common in connection with video podcasts because learners receive
multimodal representation of the information and they also pay more attention to lexical items in

a meaningful context (Marefat & Hassanzadeh, 2014).

1.5.5 Zoom and Google Meet

Video conferencing enables synchronous communication between people who are
geographically remote from each other, allowing communicating parties to share messages and
information in textual, visual and auditory formats in a virtual learning environment. The use of
online video conferencing software during the COVID-19 pandemic was initially hampered by
the lack of digital skills and the fear of using new technologies. Instructors can choose from
several applications, including Google Meet, Skype or Zoom. These applications are available on
both computers and mobile phones, providing a well-established online environment for
conducting lessons. An additional benefit of Google Meet is that the link for video chats does not
have to be renewed with each call, so it can be reused for consultation with the teacher (Al-

Maroof, Salloum, Hassanien & Shaalan, 2020).
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It is important for the teacher to be aware of the features and functions offered by Zoom.
For example, we can use different layouts for online classes: there is a camera setting that shows
the maximum number of participants that can be displayed at one time in small windows
(‘Gallery View’) depending on the screen size, while another view enlarges the image of the
currently speaking participant (‘Speaker View’). To conduct effective video lessons, it is
essential to have the following devices: a computer or laptop, stable Internet connection,
applications for taking notes or making illustrations, a microphone, a video camera, earphones
and a lamp if necessary (Levy, 2020).

Video conferencing has an impact on our physical and mental condition, which most
teachers experienced first-hand during the transition to digital education in the spring of 2020.
For this reason, it is recommended to take short breaks during online lessons, thus reducing the
risk of ‘Zoom fatigue’ occurring. Zoom fatigue stems from the fact that nonverbal cues (such as
hand gestures or body language) almost completely disappear during online video conferences,
as people attending online classes are only visible from their shoulders. The phenomenon can
occur on any platform that enables video conferencing, as the lack of nonverbal communication
signs during online classes puts a greater strain on our brains and makes it difficult to sustain our

attention permanently (Sklar, 2020).

Table 1.5.5 Characteristics of online video lessons (Levy, 2020)

Online video lessons

Advantages Disadvantages
Easier collaboration between teacher and Learners’ attention is greatly divided in the
learners when creating documents online space
Better communication opportunities between Entertainment possibilities (using social
learners networking sites during classes)

Sick learners can also attend the lessons Lack of nonverbal cues

Guest teachers and other lecturers can join the Insufficient experiences with online

sessions if necessary education
Recording lessons allows for asynchronous The teacher’s attention is divided as several
learning for those students who could not things need to be handled at the same time
attend the online lesson through the monitor

Within Zoom, we can make the online education process more engaging with a number
of useful features. Learners can click on the “Raise hand” button to indicate that they have
something to say, so it is a good idea to ask questions and encourage participants to discuss. The

instructor can also initiate a poll to ask learners for their opinions. In addition, the chat function
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can be used within the programme, which allows participants to write text messages and
comment on the course of online lessons without turning on their microphone. It is very
beneficial to click on the “Breakout room” button to divide the learners participating in the video
conference into smaller groups. Furthermore, it is essential to know the “Share screen” feature,
which allows us to share our own screen so that we can deliver presentations, project videos, and
pupils or students can also give a presentation to the whole class (Levy, 2020).

As a result of the COVID-19 pandemic, the switch to distance learning became
obligatory in Ukraine too. Skype and Zoom were widely used by English teachers in online
education to conduct voice and video calls with the learners. Zoom video calls are limited to 40
minutes in the free version of the software. The number of participants is relatively large because
100 users can connect at the same time, even in the free variant of the programme. In addition,
learners can be divided into small groups, they can record lessons, share their screens and use
virtual boards to take notes. For these reasons, Zoom proved to be more useful in teaching
languages than Skype (I'oruapoBa & Macoga, 2020).

In conclusion, the first part of the thesis gave a comprehensive summary of the various
types of information and communication technologies that could be used in teaching and
learning English. Computers, mobile devices, Web 2.0 tools, online dictionaries, video
conferencing software and virtual classrooms are all very important aspects of technology-

enhanced language teaching.
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PART 2
THE EFFECTS OF USING TECHNOLOGY IN THE CLASSROOM

In the previous chapter, the components of technology-enhanced language teaching were
described in detail. The field of language teaching has undergone various changes in the 21st
century. As we can see, there are numerous ways of using different types of technologies in
language education. In the second part of the thesis, their possible effects are going to be
explained. First of all, the integration of such digital technologies into the classroom can have a
number of barriers and these have to be taken into consideration by teachers of the English
language before they try to change their teaching strategies for a more modern approach.

Then, the advantages and disadvantages of technology-based language learning and
teaching will be listed in the following points both from the perspectives of the teacher and the
learner. This section will hopefully give practical information and advice for teachers about the
importance of the phenomenon in terms of efficiency and possible improvements in teaching

practices.

2.1 Barriers of integrating technology into language teaching

In the course of history, teaching English as a foreign language has had a number of different
approaches and different types of technologies were used in all of the methodologies to enhance
the learning process. For example, during the audio-lingual method, teachers centred their
lessons around audiotapes. With the development of technology, new types of teaching
equipment became popular, including computers and projectors. Teachers nowadays are
expected to use all possible means of enriching the language skills of their learners, therefore,
introducing technology into the educational process cannot be eschewed (Warschauer & Meskill,
2000).

Although using technologies in the classroom is really beneficial both for the teachers
and the learners, there are many barriers which can discourage teachers from using technology in
their lessons. Most of the problems are connected to the never-ending process of technological
development. New devices and tools appear frequently, so teachers always have to keep their
skills up-to-date and adapt to the changes. This can frustrate educators because they are digital
immigrants, and not digital natives as the learners. Most teachers did not grow up using these
newest types of devices, thus a professional teacher training programme might be necessary to
overcome this barrier (Borko, Whitcomb & Liston, 2009).



Table 2.1 Barriers of integrating technology (Hew & Brush, 2007)

Barrier Explanation

Technology is not available in sufficient numbers or teachers cannot
Lack of resources access them in the right time. It can also mean the lack of technical
support in schools and not enough classroom time.

Teachers not always have the necessary skills to handle digital
technologies and the Internet appropriately in the classroom. The
teacher should be able to manage a technology-enhanced lesson.

Lack of adequate
training

The leadership of the school may oppose the integration of
Institutional barriers | technology or the school’s timetable and planning structures do not
provide opportunities for using technologies in the lesson.

The success of integrating technologies into teaching largely
Teachers’ attitudes | depends on the teachers’ beliefs and previous experiences with
digital devices.

Teachers have to cope with the pressure of covering a vast amount
Pressure of assessment | of material and achieving high scores on tests with their learners in
a limited amount of time.

All the subjects have long-established norms of assessment, content
Subject culture and pedagogical applications. Teachers refuse to adopt technologies
which are incompatible with the subject culture.

The above mentioned barriers pose a serious threat to technology-facilitated language
teaching but it does not mean that there are no strategies to solve these problems. Teachers and
the school where they are working should have a shared vision about the future of integrating
technology into the classroom. In this way, schools can reorganise the timetabling schedules,
giving more time for teachers to deal with units during the semester and have more opportunities
of using the possible advantages that technology can offer. Teachers can also change their
attitudes towards using technologies but in order to do that, a professional retraining programme
should be developed for educators to improve their IT skills. However, all of these are useless if
schools are not provided with financial resources to have the required number of digital devices
in all classes (Hew & Brush, 2007).

We distinguish between the cognitive and socio-cognitive approaches of integrating
technology into the foreign language classroom. On the one hand, the cognitive approach
explains language learning as an individual psycholinguistic act. According to this definition,
technologies have to offer learners maximum possibility of using the language in meaningful
contexts. For instance, multimedia stimulation and text-reconstruction software can be used for

this purpose. On the other hand, socio-cognitive approaches emphasise the necessity of social
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interaction between learners when improving their language skills. The social networking sites

provide good examples for tools which enable this (Warschauer & Meskill, 2000).

2.2 Technology from the teacher’s point of view

There is growing awareness of the importance of using information and communication
technologies (ICT) in education. Technology is viewed as an important teaching and
instructional aid for educators in their aim to enhance learners’ productivity and knowledge.
Teachers can use technology to motivate students, to prepare them for a technology-driven
world, to show authentic materials and to help learners filter out the huge amount of information
they receive every day. The key factor of whether teachers will use technology in their lessons or
not is their attitude towards computers and the Internet (Al-Zaidiyeen, Mei & Fook, 2010).

Teachers of English as a foreign language can have different types of personal beliefs in
connection with technology. Some teachers are afraid to use technologies that they do not know
well or they did not receive the necessary training to handle such devices without any problems.
The main reasons why using ICT in language teaching can function as an inhibiting factor are
insufficient classroom time, lack of computer skills or financial support, fear of the unknown and
inflexible curriculum. However, even a teacher’s positive attitude towards digital technology
would not be equal to success and would not guarantee the use of computers or other devices in
the lessons (Park & Son, 2009).

2.2.1 Advantages and benefits for the teacher

Despite the fact that traditional classroom environments are undergoing radical changes due to
the shift from a teacher-centred approach to a learner-oriented one, the role of the teacher is still
very important today. Teachers always look out for possible means of giving their learners an
opportunity to improve their language skills through meaningful communication and authentic
input. The Internet and web-based learning strategies provide learners with a great amount of
possibilities to learn English outside the classroom and they can take responsibility for their own
learning. The teacher in a technology-enhanced environment becomes a facilitator of the learning
process rather than a person of authority who makes decisions alone. In addition, it is also the
teachers’ task to create a learner-friendly environment in the classroom which can reduce anxiety
and facilitate collaboration among students (Park & Son, 2009).

Teachers have to learn what advantages technology can offer for them and their learners.

As students use their mobile phones and the Internet more and more frequently, teachers should
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acknowledge the fact that with technology-facilitated language teaching they can motivate and
engage learners in the lessons and even out of the classroom. Authentic learning materials are
easy to access on the web. For instance, even if the teacher is not a native speaker of English,
he/she can play online audio recordings of proficient speakers so that learners can improve their
English pronunciation and listening skills. Some researchers also believe that the traditional
teaching methods are no longer enjoyable and motivating for young learners because they
require interactivity and audio-visual input in the digital age (Altun, 2015).

Learners of the 21st century grew up in the age of the Internet. Technological devices are
part of their lives and teachers have to take into account this information. Furthermore, the
communication between the teacher and the learners or the parents can be facilitated with the
help of social networking sites. With Web 2.0 tools, teachers can encourage learners to
collaborate and cooperate in achieving a common goal as a result of project activities (Altun,
2015).

Educators are also provided with a vast amount of ideas on the Internet before planning a
lesson. They can find tasks and exercises which are based on real-life situations and these
motivate learners to pay attention in the classroom (®ominux, 2010).

Game-like activities with educational purposes can bring the fun factor into the lesson.
As learners are familiar with the new technologies, their self-confidence can be raised in the
classroom if they have the opportunity to perform some tasks with the help of computers or the
Internet. The teacher can also use collaborative tools (like wikis) to enable learners to assess
each other’s work. Students will learn the basic functions of peer assessment, consider feedback
as more important and they will also take more responsibility for their own work. Self-evaluation
can also take place in different forms. Moreover, learners can interact with multimedia materials

which provide them with entertaining resources (Abukhattala, 2016).

2.2.2 Possible drawbacks and problems

Integrating technology-centred language teaching into our classroom strategies can have a
number of drawbacks. To begin with, the cost of buying wireless devices and other equipment is
relatively high. A great amount of money is needed to purchase laptops, projectors, speakers,
different software and online language learning materials. Moreover, teachers should receive
adequate training to use the Internet and other tools in their lessons flawlessly. This requires the
development of a new teacher training programme and a large amount of time has to be invested
in the process (Warschauer & Meskill, 2000).
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Also, we cannot forget that teachers’ prior experiences could affect technology
integration in a negative way. If teachers have negative attitudes towards computers because they
lack the necessary skills to handle them, the use of computer-assisted language learning or Web
2.0 tools in language teaching is doomed to failure. The quality of the school’s technological
infrastructure is another factor that can lead to problems. Slow Internet connection, limited
number of computers and inadequate technical support may result in unforeseen issues during
technology-enhanced lessons. Teachers sometimes do not possess enough confidence or
motivation to use ICT in their teaching practices, or they are just unaware of the advantages that
technologies can offer (Park & Son, 2009).

Furthermore, it could create inequity among learners if computers become obligatory in
schools and at home. Not all students possess equal skills in digital literacy and there are school
and families that cannot afford buying expensive devices. Another important drawback is that
both teachers and learners should be well-educated in using computers and the Internet to
achieve meaningful results in the improvement of language skills with technology. Teachers are
also required to test educational software before using them in the classroom because some are
not reliable or do not function appropriately. Computers are not developed enough to be able to
provide help in every situation for the learners because unexpected questions can always emerge
to which only teachers know the answer (Lai & Kritsonis, 2006).

It is also advised to carefully plan online activities and monitor students’ progress
because they may not take the tasks seriously when the Internet is introduced to the educational
process. Sometimes they can also find inaccurate materials on the web or misinterpret
something. Problems may arise in connection with classroom discipline as learners may be
distracted from the topic of the lesson. These concerns further prove the fact that the teacher’s
guidance cannot be neglected in technology-enhanced learning environments (Yunus, Nordin,
Salehi, Sun & Embi, 2013).

2.3 Technology from the learner’s point of view

Advancements in technology not only affect teachers, but learners are also influenced by the use
of computers and other devices in education. Technology-facilitated language learning enables
learners to improve their language skills in their own pace independently. They can also
communicate with their friends and native speakers around the world with the help of computer-
mediated communication (CMC) and all of its various forms. All the four language skills of
learners can be developed and their motivation can be directed towards language learning with

the integration of technology (Karakas, 2011).
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The process of language acquisition is facilitated by the collaboration among learners.
They are provided with a lot of extra-linguistic information besides the written and spoken texts,
including pictures, videos and audio recordings. These materials help learners to understand
meanings in context and to get comprehensible input. Computers can record students’ progress
allowing them to trace back what errors occurred in their learning process. Their autonomy is
further developed as they are able to learn whenever and wherever they wish (Beatty, 2010).

2.3.1 Advantages and benefits for the learner

From the learners’ point of view, computers are really useful because they can learn the language
at their own pace. There are also various technology-driven foreign language teaching
methodologies (mobile-assisted language learning (MALL) and using Web 2.0 tools) that
provide EFL learners with many opportunities of improving their language skills. Another
advantage of these tools is that the students can easily see their mistakes and errors as computers
provide feedback immediately. For instance, auto-correction or error-indication typing software
can help the learners to improve their spelling and writing skills without having to worry about
making any permanent mistakes (Karakas, 2011).

We should also acknowledge the fact that learners’ anxiety is greatly reduced when they
are able to learn a language outside the classroom with the help of technologies. Multimedia
materials can also be used to make the learners more involved in the lesson and to motivate them
to actively participate in classroom discussions. Even passive students may be turned into
enthusiastic language learners with the help of vivid pictures, interesting videos or interactive
tasks from the Internet (Huang & Hwang, 2013).

The opportunity of learning English outside the classroom results in more autonomous
learners who are less dependent on the teacher. They can study language materials anywhere and
anytime with mobile devices and Web 2.0 tools. Independent learning facilitates the
development of critical thinking, creativity and self-awareness in students. Authentic materials
motivate them to improve their language skills in order to understand foreign speakers. Teachers
can pay more attention to the individual needs of learners when designing lessons, taking into
consideration their interests and aims of language learning (Lai & Kritsonis, 2006).

The different types of communicative, collaborative and game-like activities reduce stress
and anxiety levels in learners, while raising their self-confidence. Immediate feedback also helps
them to learn from their mistakes and improve their language abilities. Interaction between peers

and other groups of people is easier than ever before which can help shy students to practice the
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use of language online. Audio-visual teaching aids and problem solving activities further
facilitate language acquisition (Lai & Kritsonis, 2006).

We can use innovative technologies in education to develop learners’ creativity, critical
thinking and independence. With ICT and computer-based language teaching, pupils and
students can perform project work, use educational software, create interesting presentations of
the material based on Internet resources. Language learning applications give immediate
feedback to learners, evaluating their language acquisition objectively. As the Internet is a
worldwide network of users from different cultures and societies, learners can develop their
worldview and interact with foreigners (Poxxkosa, 2014).

Web 2.0 tools like blogs offer learners convenient ways of providing feedback for each
other in the form of comments. They can respond to their classmates’ opinions, ideas in forums,
encouraging them to express their thoughts. Positive connections can be established between
learners if they frequently communicate and collaborate with their peers. They also broaden their
knowledge and worldview by extensively reading on the Internet. Learners can easily find
language materials which are appropriate for their levels and interests (Yunus et al., 2013).

Language learning applications on computers and mobile devices give individual
feedback. Multimodal representation of the material is advantageous for the learners because
they can receive much more information with the help of pictures and videos combined with
voice recordings. The process of language learning can be individualised in terms of speed and
learning styles, so every student will be able to learn English in accordance with his/her

preferences (Glindiiz, 2005).

2.3.2 Possible drawbacks and problems

Students can easily be distracted if they are enabled to use digital devices in the lesson. With the
widespread availability of wireless Internet connection, learners who have smartphones or
laptops with them in the classroom will start using their devices for entertainment purposes. The
use of ICT in the classroom divides their attention and weakens their understanding sometimes.
They can use their wireless devices for performing tasks which are not related to the lesson,
including visiting websites, watching videos or sending messages. Multitasking is a great
opportunity that modern technology can offer, but it can also be a drawback of using technology
in the classroom because of distracting learners’ attention (Goundar, 2014).

Another problem may arise if the teacher selects an inappropriate programme for
learners’ proficiency level. There are also students who do not like computers and they will

always make some mistakes in using them. Digital literacy skills and the ability to use the
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keyboard are required to be present in the learners or the lesson would not be successful. When
students are working with computers, they may not get feedback for all their responses,
especially in the case of open-ended answers. Learners may also feel more tired reading long
texts from a screen instead of reading them in printed format (Guindiiz, 2005).

Furthermore, when we are speaking about e-learning courses, the decrease of social
interaction between learners can have negative effects. Virtual interactions are not equal to face-
to-face communication. In terms of language learning, oral communication and the physical
presence of the teacher are important factors in successfully developing language skills.
Teachers’ guidance is needed for the learners to be able to cope with the tasks and to use the
online tools with the required level of confidence. Not all students have the necessary
technological skills to operate computers and deal with e-learning tasks in the same way. Slow
Internet connection and other technological problems may cause frustration in the learners which
is another reason why online courses should be taken with care (Rahmawati, 2016).

In summary, integrating technology into foreign language teaching can have a number of
benefits and drawbacks that should be taken into consideration by English teachers. Authentic
materials, audio-visual teaching aids and collaborative tasks can create a learner-friendly and
motivating environment in the classroom. However, teachers should be aware of the possible
problems connected to the required skills of using modern technologies, behavioural and

organisational issues during the lesson, and the divided attention of learners.
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PART 3
PROSPECTIVE TEACHERS’ PERCEPTIONS ON THE ROLE OF TECHNOLOGY IN
LANGUAGE TEACHING

In the third part of the thesis, the quantitative research will be discussed together with the
methods, participants and the interpretation of the results. As it was mentioned previously, the
aim of the research was to investigate prospective teachers’ opinions, ideas and perceptions
about using technology in English language teaching. Prospective teachers in this case are equal
to college students majoring in English language and literature, as they will make up the next
teacher generation hopefully.

The empirical study was conducted with the help of a questionnaire. The methodology
and the participants will be characterised in the subsequent parts in detail. Also, the analysis and
interpretation of the obtained results will be discussed with the help of descriptive statistics and

diagrams.

3.1 Methodology of the research

In accordance with the aims and hypotheses of the research, the study was conducted with the
participation of English majors of the Ferenc Rakoczi 1l Transcarpathian Hungarian College of
Higher Education. The research paradigm is an empirical one, namely questionnaires were
compiled to collect information from prospective teachers. Two different questionnaires were
designed in accordance with the main characteristics of the sample (see Appendices A & B).

The empirical research can be divided into two parts. On the one hand, students of years |
and Il had not completed their pedagogical practicum yet, so they do not have any teaching
experience and only their prejudices or opinions were asked in relation to technology. On the
other hand, students studying on years Ill, IV and V had already completed at least one
pedagogical practice, and some of them are even working as teachers of English right now, so
their own experiences and thoughts were stated in the answers.

In the case of inexperienced students, the questions were mainly focusing on their future
plans about working as teachers, the reasons why they would like to obtain their diploma, what
technologies they would use in the lessons, what they think about the biggest problems in
Transcarpathian secondary schools, how efficient technology-based language teaching is
according to them and what advantages or disadvantages they could mention related to the

phenomenon.



The questionnaire which was designed for students of the upper years was different in a
number of ways. First of all, they had to state where and when they completed their pedagogical
practice, whether or not they work as teachers or private tutors of the English language, what
devices they used in their lessons, what problems they observed in schools and what difficulties
they had to face related to the availability of technology and its usage. In conclusion, it can be
said that their own experiences were asked instead of their presuppositions, as in the case of
students from the first two years.

3.2 Participants of the study

Altogether the research was conducted with 104 college students majoring in English language
and literature at the Ferenc Rakoczi Il Transcarpathian Hungarian College of Higher Education.
As the college is one of the largest teacher training institutions in Transcarpathia, the English
language undergraduates are expected to form the supply of foreign language teachers in the
local secondary schools.

The English language and literature department of the institution currently offers
education on four years for students participating in a Bachelor of Arts course, and two
additional years for students who wish to obtain their Master of Arts diploma. At the time when
the study was completed, there were only five years of students learning at the English
department. Year I-ll students had not yet participated in any pedagogical practice, so in their
case, the research mainly presents their own judgments and high school experience. Year I11-V
students had already completed at least one pedagogical practice, and some of them are currently
working as teachers in addition to their college studies, or engaging in part-time activities so they
have appropriate teaching experience.

A total of 104 students participated in the research. In terms of gender distribution, 25%
of the respondents were male (26 students) and 75% were female (78 students). In terms of age,
respondents are in the 17-23 age group. Their distribution by years of study and course type is

summarised in Table 3.2.

Table 3.2 Distribution of participants (years of study and course type)

Year | Year Il Year Il Year IV Year V
Full-time 25 22 17 21 4
Correspondent 4 5 1 0 5
Altogether 56 48
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In terms of language teaching experience, Year I-11 students do not have formal teaching
experience, but some had already taught English to their siblings or friends. 21,4% of the
respondents (12 students out of 56) had already taught English as a private tutor, although most
of them had only one or two learners.

In recent years, college students of years I11-V had already completed their pedagogical
practicum in various Transcarpathian schools in the following places: Beregdéda, Beregszész,
Csonkapapi, Izsnyéte, Nagysz6l6s, Tiszaasvany, Tiszakeresztar, Tiszaujlak, Verbde. A total of
four students currently work as English teachers in secondary schools and lyceums in
Beregszasz, Munkacs and Tiszakeresztir. 64,6% of the respondents (31 students out of 48) work
as private tutors of English, most of them had already taught at least four students.

3.3 Data analysis

In this section, the obtained data will be described in detail in terms of the perceptions and
experiences of prospective teachers of English. The data from the two questionnaires will be
analysed in two separate sections because some of the questions that the respondents had to
answer were different too. Answers for the most important questions are shown in diagrams or

tables for better understanding of the findings.

3.3.1 Questionnaire |

As it was mentioned before, respondents of the first questionnaire were those students who had
not completed their pedagogical practice yet. They were asked to state the name of the school
where they would like to teach next year during their teaching practicum. Most respondents
stated that they would like to complete it in Beregszasz (Schools Nel, Ne4 and NoS), or in the
secondary school where they had studied previously (in Aknaszlatina, Batyu, Csap, Forgolany,
Makkosjanosi, Kisdobrony, Nagydobrony, Tiszapéterfalva or Visk). It is a very important factor
for the students to have some previous knowledge about the school, the pupils and the teachers.
For this reason, they chose mainly those schools for their future practicum where they had
studied during their high school years.

Out of the 56 respondents, only 12 students held private lessons in English before. Most
of them taught one learner only (their sibling or neighbour); the others do not have any
experience of teaching English. According to the answer of the respondents who had already

worked as private tutors, learners study English mainly in order to perform better during English
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lessons in the school, to have easier life in the future or to prepare for school leaving
examinations.

The next two questions were focusing on prospective teachers’ plans for the future.
Firstly, they were asked whether or not they would like to work as English teachers in a
Transcarpathian school. 34 respondents (60,7%) gave a positive answer for starting their career,
getting experience, staying in their homeland or simply because they would like to deal with the
English language in the future. 16 respondents (28,6%) stated that they do not want to be
teachers in Transcarpathia because they would not like to take up teaching at all or would like to
work in another sphere (translation or interpretation). The remaining 6 students (10,7%) have not
decided it yet.

These answers can be compared with the number of students willing to take up teaching
posts in secondary schools of Hungary. The results are the following: 28 students (50%) are
willing to teach in Hungary because of the more positive prospects related to schooling
conditions, higher remuneration for teachers or because they want to gain experience there.
Meanwhile, some students said that they would like to teach both in Transcarpathia and
Hungary. 21 respondents (37,5%) would rather not teach English in Hungary, simply because
they do not want to be teachers at all, or they do not want to live in a foreign country. In
addition, two of the respondents have another reason: they cannot speak Hungarian. The
remaining 7 students (12,5%) are considering the possibility of working as English teachers in
Hungary, but they are not sure about it at the moment.

In the next question, respondents had to state the reason why they are studying English in
the college and what they plan to do in the future with their diploma. Surprisingly, not many of
the students wish to become teachers of English, preferring instead better job opportunities

offered by the ability to speak a foreign language or live abroad in the future.

Diagram 3.3.1 Reasons for obtaining a language teaching degree

Why do you want to obtain a degree in the English language and
literature?

Better job opportunities
To live abroad in the future

To give private lessons at home

To teach in my homeland

o

10 20 30 40 50

® Number of respondents
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As it can be seen in the previous diagram, only 14 of the respondents (25%) would like to

take up teaching as a career in their homeland, while 21 students (37,5%) would also like to give

private lessons at home. Moreover, some students stated that they would like to travel and speak

with native speakers, and that is why they feel it important to study English right now.

Next, students had to name technologies which can be used in teaching English. The

collected answers will be discussed in thematic groups:

Language learning applications: Duolingo, LingualLeo, Eshko, Xeropan, FluentU,
italki, Skyeng, Grammarly, Kahoot, Quizlet;

Online materials: English YouTube channels, films with subtitles, presentations,
online dictionaries, multimedia, social media;

Activities: brainstorming in discussion groups and forums, playing games, listening to
audio recordings, translating texts, Zoom conferences;

Digital devices: smartphone, laptop, PC, projector, speakers.

In the next question, technology-centred language teaching was compared to the

traditional teaching methods in terms of their efficiency. Respondents had to choose between the

two depending on which is more efficient in teaching different language skills.

Number of respondents
= =R NN W WwWw b bW
o un O L1 O LN o L1 o U1 O

Diagram 3.3.1 The efficiency of teaching language skills

Which is more efficient in teaching language skills?

Reading skills Writing skills Listening skills  Speaking skills Vocabulary
acquisition

m Technology-centred language teaching m Traditional teaching

Based on the research data, listening skills (47 respondents) and vocabulary acquisition

(41 respondents) are taught much more efficiently with the help of technology-centred language

teaching. However, reading and writing skills are developed better by means of traditional

teaching, according to the respondent students. Speaking skills can be equally well taught both

with the help of technology-centred language and the traditional teaching (28-28 respondents).
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Students of the first two academic years are yet to complete their pedagogical practice, so
they were asked hypothetically what devices they would rather use in their lessons. Generally,
laptops and projectors are likely to be used by nearly all prospective teachers, while CD players
and tablet PCs would rarely be used.

Diagram 3.3.1 Devices students contemplate using in their lessons
Which devices would you use in your lessons?

Tablet PC
CD player
Projector
Smartphone

Speakers

Laptop

o

10 20 30 40 50 60

m Number of respondents

Respondents were asked to indicate the most serious problems of the Transcarpathian
educational institutions that impede teachers’ work. The most serious problems seem to be the
following:

- overcrowded curriculum (33 respondents, 58,9%);

- limited financial resources (30 respondents, 53,6%);

- limited availability of digital devices (28 respondents, 50%);

- insufficient number of lessons (25 respondents, 44,6%)

- lack of skills in using the newest technologies (21 respondents, 37,5%);

- poor command of the Ukrainian language (13 respondents, 23,2%).

Furthermore, participants had to express their opinion about the differences between the
younger and older generation of teachers in terms of using technologies in teaching. Most
students stated that older teachers do not like to use technologies because they did not receive
proper training (38 respondents, 67,9%) or they do not have enough digital devices in schools
(16 respondents, 28,6%). In addition, 14 respondents (25%) answered that older teachers are
afraid of the unknown, therefore, they do not like to use technologies in their lessons. According
to 11 students (19,6%), older teachers use digital devices as frequently as younger ones.

The next question focused on future teaching plans of student teachers. They had to

indicate the frequency of using technologies in their lessons as English teachers. It can be said
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that 38 respondents (67,9%) plan using some kind of technology in every lesson, while the others

plan using technology either a few times (16 students, 28,5%) or once a month (2 students,

3,6%). None of the respondents selected the option that they would never use technologies at

English lessons.

Diagram 3.3.1 Frequency of using technologies in English lessons

How often do you plan to use technologies in your English
lessons?

28.6%

3.6%
67.8%

In every lesson Once amonth = A few times a month

Respondents also had to say whether or not they consider technology-enhanced language

teaching more efficient than the traditional teaching and for what reasons. Only two students

indicated that it is not more effective, the others responded positively. The reasons were the

following:

learners perceive information better through visual representation of the material with
the help of pictures, videos and PowerPoint presentations;

technology motivates learners, keeps their attention focused on the teacher;

children use technology more and more often nowadays, so it would be advisable to
integrate it into the educational process too;

a set of technological tools can be used to teach English more effectively;

it is more comfortable, interesting and useful for 21st century learners;

authentic learning materials are available on the Internet (e.g. voice recordings of
native speakers or movies with subtitles);

a lot of language learning applications for mobile phones are available for learning
new words and phrases in a game-like environment;

a mixed approach would be the best between technology-based and traditional
teaching methods because some language skills are better taught with technologies,

while others should be kept strictly to the traditional classroom interactions;
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- traditional classroom teaching is somewhat old-fashioned, so teachers should make

use of the opportunities offered to them by digital technologies and the Internet.

The advantages of using technologies in the English lessons were also to be mentioned by
students. Technology motivates learners, it is comfortable and interesting for them because they
use their devices every day at home. Learners can translate texts, watch films or presentations
that help them perceive information with examples and pictures. Teachers do not have to dictate
everything, so it can save time as learners can get the material online. Students also indicated
that technologies offer a wider range of opportunities for improving language skills, such as
watching series to develop your vocabulary knowledge. Authentic listening and audio-visual
materials facilitate the development and improvement of learners’ pronunciation and vocabulary
knowledge. With the help of these teaching aids, learners are able to memorise, perceive and
understand information in a much easier and faster way than they would do in the case of
traditional teaching. It is also very convenient to share information online in different forms,
including instant messaging, e-mailing, searching texts and topic-related content on the Internet,
translating words and phrases with online translation tools, etc. In addition, it would be useful for
the learners to hear the pronunciation of native speakers of the English language, in this way
their language input would not be limited only to their teacher’s speech. Technology is both
motivating and stimulating for 21st century learners, it can promote interactivity and
collaboration within learning.

Not only the advantages, but the disadvantages of using technologies in English teaching
had to be stated too. The main disadvantage is that the teacher must have a plan B in case the
technology fails because various problems may happen. Furthermore, it requires money to
purchase these devices, and learners can lose their attention or they not always prepare their
homework. The teacher should always tightly control classroom interactions during technology-
based lessons because pupils can use their smartphones, tablet PCs or laptops for entertainment
or social networking instead of doing the assignments or tasks given to them by the teacher.
Therefore, constant monitoring of classroom work and technology usage is required. Also,
managing the devices can take away valuable lesson time which is already too short for the
teacher. The Internet provides a great amount of information, but it can also result in the loss of
attention and teachers may use technologies in cases when it is not needed to be used. It is
important not to be too dependent on technologies. Another disadvantage would be that watching
digital screens too often may result in problems with learners’ eyesight. Furthermore, some
teachers are unable to use digital technologies without any problems and this can be very

distracting for the learners.
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In the next question, prospective teachers had to assess their IT skills regarding the use of
the Internet and digital devices in the lessons on a scale form 1 (very bad) to 10 (very good).
Most respondents indicated that his/her technological skills are rather good, as the most common
numbers were 8 (marked by 18 students) and 9 (marked by 20 students).

It was also an interesting task for respondents to define how they understand technology-
centred language teaching. The definitions were the following:

- use of digital equipment for quality presentation of information;

- aform of teaching that can transform pupils from passive to active learners;

- teaching language only with technology, the teacher brings listening materials to the

lesson and presents information with digital devices;

- atype of teaching which is faster and easier;

- online language courses and presentations;

- amethod of teaching languages based on information from the Internet;

- a modern, interesting, effective, productive, affordable, important and future-oriented
style of learning a foreign language, which involves a variety of programmes and
teaching methods;

- acollection of teaching strategies focusing on the needs, preferences and interests of
the learners;

- using modern digital devices and the Internet during the lessons instead of the
conventional paperback books;

- amodern and more useful variant of language teaching for the younger generation.

The next question dealt with the possible problems that could emerge during a
technology-based lesson. The students mentioned a great number of problems, including the
possibility that technology be faulty or the teacher might not know how to use devices properly.
Teachers have to be prepared for blackouts and battery-related issues too. Problems may arise
related to the speed of the Internet connection, especially if the teacher wants to show an online
video to the class. Organisational problems can also happen because it is difficult to keep up the
attention of learners and to make them concentrate on the material, so the teacher can lose
precious classroom time. Using technologies in the classroom always requires preparation which
can be time-consuming, too. Therefore, learners may not pay attention to the teacher, they might
associate technology with having fun, use their own devices for playing games or sending
messages on social networking sites, this would result in the lack of discipline in class.

Web 2.0 tools were also mentioned in the research, as respondents had to mark them
according to their efficiency in English teaching. Based on the results, the most efficient tools are

video sharing websites (e.g. YouTube), marked by 48 students (85,7%) and online dictionaries,
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marked by 38 students (67,9%). Translation programmes (chosen by 33 respondents, 58,9%) and
social networking sites (chosen by 26 respondents, 46,4%) are also very useful in teaching
English. The two least efficient Web 2.0 tools for teaching English are blogs and wikis,
according to the students. The detailed results can be seen in Diagram 3.3.1.

Diagram 3.3.1 The efficiency of Web 2.0 tools in language teaching

Which Web 2.0 tools are the most efficient in teaching
English?
Video sharing sites
Translation tools
Online dictionaries
Social networking sites
Wikis
Blogs
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In the last question, students had to indicate how much they agree or disagree with given
statements on a scale from 1 (completely disagree) to 5 (completely agree). The statements
which resulted in the biggest amount of agreement were that teachers often use technologies in
higher education, and that Transcarpathian schools are not as well-equipped as secondary
schools in Hungary. Moreover, many people agreed that technology-centred language teaching is
good for saving time for the teacher, and that it is often used in private lessons. Students also
generally agreed that after graduation it will not be hard to find a job in a Transcarpathian
secondary school. There were only two statements which received more disagreement than
agreement: behavioural problems are more frequent in technology-centred lessons, and teachers

do not receive the necessary training to control digital devices properly.

3.3.2 Questionnaire 11

The second questionnaire was designed to collect information from college students who had
already completed their pedagogical practicum. These are the students of years Ill, IV and V,
and their own experiences will be included in this section. The location of the respondents’
pedagogical practicum has to be stated. Most participants completed their practicum in

Beregszasz (Secondary School Ne4, Primary School Ne6, the Hungarian Grammar School), while
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the others in Beregdéda, Csonkapapi, lzsnyéte, Nagysz6l0s, Tiszaasvany, Tiszakeresztur,
Tiszaujlak and Verbdc.

Four out of the 48 respondents currently occupy teaching posts. One of them works in a
grammar school in Beregszéasz and she has 26 lessons a week. The other respondent works in a
secondary school in Beregszasz, where she has 4 lessons a week and in an elementary school in a
neighbouring village, where she holds 5 lessons per week. The third student works in a lyceum
in Munkacs with 9 lessons a week. The last person is a teacher of English in a village near
Nagysz616s (18 lessons).

The respondents are also experienced in terms of holding private lessons. Out of the 48
participants, 33 work or used to work as private tutors of English, some of them had at least five
learners usually with nine or ten private English lessons per week, while other respondents had
8-10 learners this semester to whom they gave private lessons. Others also had or currently have
multiple private students.

It is also interesting to look at the goals of students who study English in private lessons.
According to the respondents, they would like to achieve better results in the English lessons (27
respondents, 56,3%), prepare for school-leaving examinations (14 respondents, 29,2%) or they
just simply want to have an easier life in the future (13 respondents, 27,1%). Job opportunities
abroad were chosen only by 4 respondents (8,3%), so it is not a common goal among private
English students.

Not all respondents would like to take up language teaching posts in Transcarpathian
schools. The main reasons are connected to the low salaries that teachers receive and the
enormous effort required by this job. Some students do not like the teaching process at all, so
they want to pursue a career different from teaching in the future. Only 24 respondents (50%)
answered positively to this question, while 19 students (39,6%) responded negatively. Also,
some prospective teachers have not decided it yet, or they would not like to stay in
Transcarpathia in the future (5 participants, 10,4%). However, some respondents are already
working as teachers here, or would like to work as an English teacher in their homeland. Their
reasons are that they would like to get a job with a decent salary without having to leave their
families and they enjoy this profession. One respondent’s motivation is to give the learners a
better understanding of the language to help them achieve their goals in life, and give the
youngsters a better chance to get a degree or a well-paid job in the future. Furthermore, it is
important for many college students to stay in their homeland because there is a great need for
teachers nowadays to pass their knowledge to the younger generation.

What is surprising is that students do not want to work in Hungary as teachers. Only 14

students (29,2%) answered positively, while 30 students (62,5%) gave a negative response to the
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question whether they would like to work as an English teacher in a secondary school in
Hungary or not. The remaining 4 participants (8,3%) have not decided it yet. In general, college
students would like to stay in Transcarpathia where they grew up, their family and friends are all
here, they got used to this culture, and they cannot imagine themselves working in another
country. Moreover, some students whose mother tongue is Ukrainian indicated that they could
not speak Hungarian so well to work in that country. Another group of reasons is connected to
the bad behaviour of children and the necessity to have patience when working with them,
therefore, most English majors would rather be interpreters or translators. The main reasons for
going abroad to work as English teachers are that classrooms are better equipped and salaries are
higher, and if they live in Hungary, working as an English teacher is a good job opportunity that
they can do for a living. Other students said that they are open to opportunities and could work
both in their homeland or abroad, if an opportunity presents itself.

Students also had to state why they want to obtain a degree in English language and
literature. The answer which was marked by 37 respondents (77,1%) was that they are looking
for better job opportunities. Other common answers included: to be a teacher in their homeland,
or to live abroad in the future (16 respondents, 33,3%), while giving private lessons at home (9
respondents, 18,8%) is not the main reason to have a diploma.

The next question was focusing on the digital devices that the mentoring teachers used
during the pedagogical practicum. The most commonly used technologies were laptops (36
respondents, 75%), speakers (34 respondents, 70,8%) and projectors (24 respondents, 50%). CD
players were also rather frequently used by senior teachers (21 respondents, 43,8%), while
smartphones (11 respondents, 22,9%) and tablet PCs (2 respondents, 4,2%) were the least
frequently used devices.

Students also had to indicate what devices they used themselves during their practice.
The most commonly used device was the laptop, used by 37 respondents (77,1%). Speakers (28
students, 58,3%), projectors (24 students, 50%) and smartphones (22 students, 45,8%) were also
often used. Detailed answers can be seen below in Diagram 3.3.2 where the devices used by the

mentoring teachers and students will be compared.
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Diagram 3.3.2 Devices used by senior teachers and students

What devices did you and your mentors use during school
practicum?
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Respondents were asked to identify problems they observed during their practicum in
Transcarpathian educational institutions that make teachers’ work more problematic. The most
common problems were the following:

- limited availability of digital devices (34 respondents);

- limited financial resources (26 respondents);

- overcrowded curriculum (24 respondents);

- insufficient number of lessons (19 respondents);

- lack of skills in using the newest technologies (14 respondents);

- poor command of the Ukrainian language (6 respondents).

Additional answers included the decreasing prestige of teachers’ profession and the
necessity to complete too much paperwork related to this job.

It is very important that older teachers are more concerned about traditional teaching than
the younger ones, according to students. Only 6 respondents (12,5%) stated that older teachers
use digital devices with similar frequency as younger ones, while another student indicated that it
depends on the personality of the teacher. The main reasons why older teachers are more
interested in the traditional teaching were the following:

- they did not receive proper training (26 respondents, 54,2%);

- they are afraid of the unknown (19 respondents, 39,6%);

- there are not enough digital devices in schools (14 respondents, 29,2%).

Respondents had to state whether they think that technology-centred language teaching is

more effective than the traditional methods or not, and for what reasons. Most respondents
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agreed that using technologies is more effective because teachers can use videos or pictures to
illustrate the topic and they can play funny games with learners. Authentic materials and creative
tasks are also available to make the lessons more memorable and interesting. Furthermore, native
speakers’ audio recordings can help learners to achieve more native-like pronunciation. English
materials are also accessible from the convenience of learners’ homes, and because children are
themselves technology-centred, they will be more active during the lesson if the teacher uses
technology. In addition, technology is a great motivating factor for 21st century learners to pay
more attention to the lesson and to learn a foreign language. Other respondents would choose to
create a mixed approach between the innovative and traditional methods of teaching English as
technologies could distract learners sometimes and we cannot abandon the traditional teaching
approaches completely, so we should find the right balance between the two approaches.
Although teachers should focus on keeping their teaching strategies up-to-date, both approaches
are equally important and serve different purposes that cannot be neglected.

When prospective teachers were asked to indicate how often they plan using technologies
in their English lessons, most of them selected either to use them in every lesson (18
respondents, 37,5%) or a few times a month (27 respondents, 56,2%). Other options like ‘once a
month’ (3 respondents, 6,3%) or ‘never’ (0 respondents) were not considered to be important in

answering this question.

Diagram 3.3.2 Frequency of using technologies in the English lessons

How often do you plan to use technologies in your English
lessons?

37.5%

56.2%

6.3%

= In every lesson Once amonth = A few times a month

The advantages of using technologies in the English lessons include the following
options, based on respondents’ answers:

- unlimited resources from the Internet;
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if implemented correctly it is more interesting for the learners and much more
efficient than traditional teaching;

online materials make the lesson less boring and more varied;

it is easier to remember and process audio-visual materials;

language acquisition is more effective;

learners’ pronunciation and listening skills are improved better than with the help of
conventional teaching;

learners participate more actively;

technologies also help teachers by providing online quizzes, movies, videos and
interesting classroom ideas for them;

learning can take place in an environment which is interactive and similar to real-life
settings;

it stimulates motivation and engagement.

In opposition to the advantages, the negative side of technology-enhanced language

teaching will also be illustrated with examples by respondents:

technology can backfire on us, not everything works as planned;
children can lose focus on the topic;

sometimes it is easier to teach a topic with the traditional methods;

the teacher has to buy devices sometimes without any financial support;
problems with Internet access or electricity supply;

teachers have to face new challenges and acquire new skills;

using technology in the classroom requires more preparation;

digital devices are harder to use for older people;

the lesson will be centred around technology rather than the topic itself;
some learners can get distracted;

watching digital screens too often may result in problems with eyesight;
learners can also get used to an easy access to materials and become lazy to work on

their own, so they will not be able to do tasks in a creative way.

Students were asked to rate their own IT skills on a scale from 1 (very bad) to 10 (very

good). According to their own answers, their skills are well-developed, as the most frequently
chosen values were 7 (11 students), 8 (10 students), 9 (14 students) and 10 (10 students).

In the next question, students had to answer whether or not the methodological

knowledge that they received in the college prepared them well to deal with the hardships of

technology-based language teaching. Out of the 48 respondents, 40 students (83,3%) answered

positively to this question.
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Prospective teachers were also asked to indicate what difficulties they faced during their
teaching practice connected to teaching English with technology. Only 12 respondents
experienced difficulties. For example, they had to bring their own devices to the classroom, the
CD player did not work properly for a few minutes, the school did not have any projectors and
the laptop was hardly visible for all the children. Moreover, one respondent said that when she
used a presentation, they went through it really fast and she had to improvise what to do in the
remaining time. Also, it was hard to get speakers during the practicum for another student, so she
had to play the audio recording on her smartphone, but it was not as effective as it would have
been with proper equipment. In summary, most problems were related to the limited availability
of digital devices in schools.

According to the respondents, the most effective Web 2.0 tools are video sharing
websites (38 respondents) and online dictionaries (34 respondents). In addition, online
translation tools (27 respondents) and social networking sites (21 respondents) also proved to be
useful in language teaching. Detailed results can be seen below in Diagram 3.3.2.

Diagram 3.3.2 Efficiency of Web 2.0 tools in teaching English
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Prospective teachers also enumerated what kind of problems can emerge if the teacher
plans to hold a technology-enhanced language lesson. Children can lose their focus, do not want
to cooperate, the teacher can have problems with setting up the equipment and it can take a long
time. The laptop may start an updating process or pupils may use their mobile phones for other
purposes (entertainment, social networking). Learners might be distracted; they can also make
too much noise in the class. Lack of devices is another problem, and some learners will disrupt

the lesson one way or another, it does not matter what the teacher does to make them interested.
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Teachers should focus on using technologies only if they are necessary or add some additional
value to the lesson. The selection of online materials is also important, so that these will match
the skill level of learners. Because of the limited availability of digital devices, slow Internet
speed, bad behaviour of pupils and the possibility of a blackout, it is necessary for the teachers to
have an extra plan for conducting the lesson in the traditional way.

Respondents strongly agreed with the statements that technology-centred language
teaching is more popular in private lessons than in regular school lessons, teachers often use
technologies in higher education, students from the college can easily find a job in a
Transcarpathian school after graduation, and schools in our homeland are not as well-equipped
as schools in Hungary. It was also well-agreed that technology-based language teaching can save
time for the teacher. However, two statements received mixed responses, more respondents
disagreed that teachers do not receive the proper training to use digital technologies and that

behavioural problems are more common during technology-centred lessons.

3.4 Discussion and interpretation of the results

The research was conducted in the form of online questionnaires with both full-time and
correspondent students majoring in English language and literature at the Ferenc Rakoéczi Il
Transcarpathian Hungarian College of Higher Education. Because of the differences between the
lower and upper years of students, different instruments were used to collect information: in the
first case, students’ opinions and presuppositions were asked, while in the second case, students’
own experiences were analysed.

Altogether 104 prospective teachers participated in the research, out of which 56 students
(years I-11) filled out the first questionnaire, and 48 students (years IllI-V) completed the
modified second instrument. The division of the research sample into two distinct groups was
necessary because there are differences between the students who had not completed their
pedagogical practice yet, and those students who had already participated in one practicum at
least. The collected answers of the two groups will be analysed and interpreted in the following

section, divided into the most important topics that emerged from the research findings.

3.4.1 Future plans of prospective teachers

The majority of students expressed their readiness to teach English in Transcarpathian
educational institutions because in this way they can stay in their homeland without leaving their

family and friends. Students think that working as an English teacher here is a good way to start
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their career and to get experience. However, some of them imagine their lives abroad (in
Hungary) and they also consider teachers’ salaries as too low based on the effort they have to
make connected to their job. Moreover, some of the students do not even want to be teachers in
the future. Many people want to get a degree in the faculty of English because it would result in
better job opportunities and easier life abroad. Respondents also strongly agreed that schools in
Hungary are much better equipped than Transcarpathian secondary schools.

Table 3.4.1 Working as English teachers in Transcarpathia

Reasons for Reasons against

Staying in the homeland Living abroad is better

Knowledge about local customs and
circumstances

Interest in another profession (translator,
interpreter)

Improving learners’ language skills

Low salaries for teachers

Gaining experience, passing knowledge

Lack of teachers’ authority

Good opportunities for starting a career

Bad behaviour of children

Solving the problem of teacher shortage

Too much patience is required

Fewer students contemplate working as English teachers in Hungary. Only 40,4% of the
total sample responded positively to this question, but the most interesting data is that 62,5% of
students studying in the upper years (111-V) who already have some teaching experience
answered that they do not want to work in Hungary as teachers. The pro- and con-arguments will

be described in the table below.

Table 3.4.1 Working as English teachers in Hungary

Reasons for

Reasons against

Better working conditions

Relatives and friends in the homeland

Higher teacher salaries

Problems with moving abroad

More modern equipment

Lack of Hungarian language skills

Better career and professional opportunities

No interest in the teaching profession

Higher level of education

Refusal to work with children

Greater expectations and challenges

Teacher shortage in Transcarpathia

It also has to be stated that students work as private tutors, especially in the upper years
of their study (64,6% of respondents from years I11-V taught at least 4 learners already as private
tutors). They agreed that technologies are more often used in private lessons than in schools

usually. Private students usually want to prepare for school leaving examinations or to achieve
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better results in the English lessons. After graduating as English teachers, it is not really hard to
find a job in a Transcarpathian secondary school, according to the respondents. In fact, even
some of the students work as teachers of English besides their studies. They genuinely enjoy
their profession and their goal is to give children a chance to learn the lingua franca of the

modern world.

3.4.2 Technology-enhanced vs traditional language teaching

According to students, technology-centred language teaching and the traditional approach to
teaching English are both equally effective in developing speaking skills. However, listening
skills and vocabulary knowledge are far more efficiently developed with the help of technology,
while writing skills and reading skills can be better improved traditionally, and not with
technologies.

Most of the respondents agreed that older teachers are more concerned with the
traditional approach to language teaching because they did not receive proper training in using
the newest digital devices and the Internet in the classroom. Other problems related to this topic
include the limited availability of digital devices in schools, and the fact that teachers are afraid
to use methods which they are not familiar with.

Prospective teachers think that technology-assisted language teaching is more effective in
general because audio-visual presentation of the material makes it easier for the learners to pay
attention and to memorise what the teacher says. Furthermore, children use technology every day
at home and they are interested in using it in the classroom too, but one must be cautious not to
let them use it for their own purposes (e.g. social networking, entertainment). Lessons can be
made much more interesting and interactive for 21st century learners with the help of
technologies, which also motivates them to participate more actively in the educational process.
Nevertheless, a mixed approach between the innovative and the traditional methods would be the
best way of teaching English to make use of the advantages of both approaches and to find the

balance between them.

3.4.3 Main devices used by students to teach English

Prospective teachers who are yet to complete their practice would generally use a projector,
laptop and speakers for teaching English in their lessons. They would use technologies in every
lesson (67,8%), or at least a few times in a month (28,6%), so it is important for them not to stick

only to the traditional paper-based approach. Web 2.0 tools would also be used by students,
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mainly video sharing sites (e.g. YouTube) and online dictionaries, as they consider these tools to
be the most efficient in teaching English.

Other respondents who had already completed their pedagogical practice could compare
what devices they and their mentor teachers used during the practicum. It can be said that mentor
teachers used laptops, speakers, projectors and CD players most often, while students also used
their smartphones besides these devices. CD players were not used by student teachers as often
as their mentor teachers. About the frequency of using technologies in the English lessons, the
answers of experienced prospective teachers were slightly different because they prefer using
these devices at least a few times a month (56,2%), but not in every lesson (37,5%) in most
cases. The most effective Web 2.0 tools according to them are online dictionaries, video sharing
sites and translation tools, while wikis and blogs are rather not useful in language teaching based
on their choices.

The methodological knowledge they received in the college prepared them well to use
digital devices and to deal with problems in the classroom (according to 83,3% of the
participants). Students also have highly professional technological or IT skills, which means that
they can use the Internet and digital devices in the lessons without any problems, based on their
own opinions. Furthermore, every respondent strongly agreed that teachers often use

technologies in higher education.

3.4.4 Problems related to language teaching

First of all, prospective teachers had to indicate the most serious problems in Transcarpathian
educational institutions. The biggest problems seem to be the limited availability of digital
devices and the lack of financial resources. Another issue is connected to the overcrowded
curriculum; therefore, teachers do not have time to make lessons more colourful and varied.
Problems such as the poor command of the Ukrainian language and lack of skills in using the
newest technologies in teaching are not really important, according to the respondents.

Furthermore, teachers belonging to the older generation did not receive appropriate
training to control modern digital devices, so they try to focus on the traditional methods of
education instead of using the advantages of technology-enhanced language teaching, as it was
stated in the previous sections.

The three main categories of issues that can happen in a technology-enhanced lesson:

1. Technological problems: faulty devices, problems with Internet connection and
electricity supply, the teacher might not know how to control devices properly, laptops may start

updating, limited availability of devices, disappearance of websites and electronic resources.
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2. Organisational problems: it is difficult to keep the learners concentrated on the
material, the teacher can run out of time as it can take longer to set up the equipment, the
necessity of being prepared to conduct the lesson in the traditional way too, lack of knowledge in
controlling modern devices.

3. Behavioural problems: children might associate technology with fun, use their own
smartphones to play games or chat on social networking sites, lack of discipline in class, divided
attention of learners, lowered concentration on the topic, more noise in the classroom.

Prospective teachers who had completed their practicum faced some problems related to
technologies. Sometimes they had to use their own devices because the school did not have a
properly working CD player, so they played listening materials on their smartphones which is
not too effective. Also, as there are no projectors in most classrooms, the teachers had to show
videos and presentations only on the screen of their laptop which was hardly visible for every
pupil. We also have to be prepared to fill in the remaining time if we finish too early with our
planned tasks or the technology fails.

3.4.5 Advantages and disadvantages of using technology

The positive and negative sides of using technologies in teaching English are summarised

in Table 3.4.5. These benefits and drawbacks are based on the responses of prospective teachers.

Table 3.4.5 Advantages and disadvantages of using technology

Advantages Disadvantages
More motivated learners Plan B is necessary if technology fails
Better perception of information The investment of money
Audio-visual teaching materials Learners may be distracted
It can save time for the teacher (it is easier to | It can take away time from the lesson (time-
share the material) consuming preparation of equipment)
Wider range of opportunities Children can get used to easy access of data
Interesting online quizzes, videos, ideas Problems related to eyesight
Lessons are more varied and colourful New challenges for teachers
Learners are more willing to actively Constant monitoring of learners’ behaviour
participate in classroom discussions is required
Authentic teaching materials with native Unforeseen issues (blackout, slow Internet
speakers (listening tasks) speed, Windows update)

More interactivity and collaboration
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In summary, the third part of the study gave an insight into prospective English teachers’
perceptions of using technology in foreign language teaching. Two questionnaires were designed
to collect information from college students regarding their experience and opinion about
technology-enhanced language teaching. Prospective teachers indicated their future plans,
attitudes towards digital devices and web-based applications, and gave information about the
most serious problems in educational institutions in Transcarpathia that make the integration of
technologies into the classroom more difficult. Furthermore, respondents compared the modern
and the traditional methods of English teaching, highlighting their main advantages and
disadvantages.
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PART 4
ENGLISH TEACHERS’ ATTITUDES TOWARDS ONLINE EDUCATION

After the discussion of the different aspects of technology-enhanced language teaching and the
quantitative study of prospective teachers’ perceptions of using technology in teaching EFL, the
next part of the thesis will deal with the description of in-service English teachers’ opinions and
attitudes towards foreign language teaching during digital education. The changes in the
educational system as a result of the quarantine measures introduced in March 2020 made it
possible to examine the practical application of technology-based English language teaching
methods outlined in the theoretical part.

In order to curb the spread of the coronavirus epidemic, it has become necessary to
replace face-to-face education with digital distance education in all educational institutions from
elementary schools to universities and colleges. In the new situation thus created, both students
and teachers had to face many unforeseen challenges and problems. With the help of this
research, we will try to find out how the transition to online education took place in the
educational institutions of Transcarpathia, and how effectively the teaching of English as a
foreign language can be implemented in digital education. The study is based on interviews with
English language teachers to gain insight into the situation of foreign language education during
the COVID-19 epidemic.

4.1 Methodology of the research

Since the aim of this thesis was to present the situation of foreign language teaching
implemented in the framework of digital education, the study was conducted in the form of
interviews with English language teachers. The interview questions (see Appendix C) sought to
examine the connection between digital education and English language teaching as broadly as
possible.

The main research questions were the following:

- What digital tools and online applications are used in English language teaching

during the traditional and the digital education period?

- What were the main difficulties of the first transition to digital education?

- What are the main advantages and disadvantages of online education?

- How can learners develop their language skills in the online space?

- How did pupils’ attitude to learning English change in digital education?



- Does the lack of personal contact between learners and the teacher affect language

learning?

- How can the new skills, experiences and competences acquired through distance

learning make the transition to digital education easier?

As the questions to be followed during the interviews were predetermined, the interviews
took place in a semi-structured form, but on several occasions we managed to cover topics other
than those which were fixed in the preliminary research plan during the interviews, thus
expanding our knowledge about teaching English in the digital space.

After finalising the interview questions, the method of selecting the research sample had
to be determined. Primarily, the convenience sampling procedure was used, so interviews were
conducted with language teachers who were easily accessible in time and space. In addition, in
order to expand the number of research participants, the snowball sampling method also
contributed to the fact that the qualitative research was finally conducted with 16 teachers.

One of the most important aspects in the selection of the interviewees was that they had
to work as English language teachers in Transcarpathian educational institutions during the
quarantine period, as the emphasis was on the teachers' personal experience with digital
education. Another important aspect was that the distribution of foreign language teachers in
secondary and tertiary education within the sample should be nearly the same for greater
comparability.

Some interviews were conducted in the form of personal conversations, while in other
cases, when this was not possible for various health-related or organisational reasons, the data
was collected through telephone calls. Respondents consented to their responses being recorded
in the form of audio recordings. Furthermore, the interviewees participating in the research were
assured about their anonymity, as neither their real name nor the exact name of their educational
institution is included in the discussion of the research results.

After recording the interviews, the responses were transcribed in a written document.
With the help of thematic analysis, the information obtained from the conversations was grouped
under several subsections, attempting to discover and emphasise the regularities and recurring

elements in the answers.

4.2 Participants of the study

The availability sampling procedure (convenience sampling) was used, so the study was based

on the responses of foreign language teachers who were easily accessible in time and space. In

65



addition, the snowball sampling method was also used to reach as many respondents as possible,
expanding the number of research subjects.

Interviews were conducted with a total of 16 foreign language teachers. The most
important factor when selecting the research sample was that respondents had to teach English in
digital distance education during the quarantine that was initiated in March 2020. Nine of the
interviewees work in a primary school, secondary school, lyceum or grammar school.
Administratively, the language teachers carry out their teaching activities in the following units:
Beregszasz micro-region (5 teachers), Munkacs micro-region (2 teachers), Nagysz616s micro-
region (1 teacher) and Nagybégany micro-region (1 teacher). Representing higher education,
interviews were conducted with a total of seven English language teachers who are lecturers at a
college institution in the Beregszasz micro-region.

The most important characteristics about the interviewees can be seen in Table 4.2.

Table 4.2 Main characteristics of interview subjects

Teaching

Code Gender | experience Plgce of wgrk Type of school _Form_ of

(years) (micro-region) interview
SE1 Female 20 Beregszasz Lyceum Telephone
SE2 Female 16,5 Beregszasz Lyceum Personal
SE3 Female 19 Nagysz616s Secondary school Telephone
SE4 Female 2 Beregszasz Grammar school Telephone
SE5 Male 2 Munkécs Lyceum Telephone
SE6 Female 2,5 Munkécs Lyceum Personal
SE7 Male 1 Beregszasz Secondary school Personal
SE8 Male 1,5 Beregszasz Secondary school Telephone
SE9 Female 1,5 Nagybégany Primary school Personal
HE1 Male 6 Beregszasz College Personal
HE2 Female 24 Beregszasz College Telephone
HE3 Male 15 Beregszasz College Telephone
HE4 Male 18 Beregszasz College Personal
HE5 Female 25 Beregszasz College Telephone
HEG6 Male 22 Beregszasz College Personal
HE7 Female 20 Beregszasz College Personal

The gender distribution of the research subjects was the following: out of 16 participants,

7 were men (43,8%) and 9 were women (56,2%). Regarding the years spent teaching English,
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the respondents included teachers with decades of teaching experience, as well as novice
teachers who found work in an educational institution right after graduation.

As it can be seen, in order to preserve the anonymity of the research subjects, codes were
used to mark them. Code SE1 indicates that the person is the first interview subject from
secondary education institutions. Code HE1 shows that the educator marked with the code is the
first interviewee from higher education. Some teachers work in urban educational institutions,
while others teach in rural schools, so we can get a more comprehensive picture of the

phenomenon of distance education in Transcarpathia.

4.3 Data analysis

In the next section, an analysis of the data obtained from the 16 interviewees will follow. As the
research sample can be easily distinguished depending on the variable whether the interviewed
foreign language teachers work in secondary or tertiary education, the data will also be analysed
in two parts: the opinions of secondary school teachers (including teachers from primary schools,
grammar schools and lyceums), as well as the attitudes of college educators towards teaching

English during the digital education period.

4.3.1 Secondary school teachers’ perceptions of online education

A total of 9 educators were interviewed who taught English in a secondary school, primary
school, grammar school or lyceum in Transcarpathia during the transition from the traditional
classroom education to online education. In this subsection, their responses will be analysed
from which we can learn about their attitudes and experiences with digital education.

Foreign language teachers were first required to declare what digital technologies they
use and how often during face-to-face education. Teachers most often bring their own laptops (5
participants, 55,6%) or smartphones (3 participants, 33,3%) to the classroom to play audio
material or English-language songs to pupils in lower grades. In order to watch videos, teachers
must bring a laptop to the lesson, but due to the small number of lessons, this is usually possible
only once in a week.

In institutions with more advanced technological backgrounds, teachers also seek to take
advantage of the benefits of interactive whiteboards and computers during English language
lessons. In this case, projectors are used to demonstrate online exercises or instructional videos
to learners, and it is not necessary for the teachers to carry their own devices to school. Listening

comprehension tasks are the most commonly used technology-related classroom activities, as 7
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(77,8%) of the 9 interviewees specifically highlighted that playing audio recordings is a very
effective teaching technique when practising new words.

The next question focused on what technological tools language teachers use during the
distance education period. Since in this case they are teaching from home, their own laptop or
computer is used in each lesson. One of the greatest advantages of online education is that
teachers can use digital aids much more often: “I use audio and video materials during distance
learning, but not just once a week, as | can prepare a short video for pupils every lesson” (SE1).

Instructors prefer to create group conversations using social networks so they can easily
connect with learners. Teachers who teach very young children are in a particularly difficult
position: “Since children in the first four classes do not have a mobile phone, we had to form a
group on Messenger with the help of their parents, and I sent the course material in Word format
to them. | conducted several lessons through video calls with the children, in which cases the
parents helped me start the call, but it was quite difficult to keep up their attention for 40
minutes, so often 20 minutes were enough from the lesson, unfortunately” (SE9).

The next question was closely related to the previous one, as respondents had to
determine which applications were best suited for teaching English in digital education. The
Google Classroom was mentioned by all teachers (9 respondents, 100%). In general, they are
satisfied with the services provided by the online classroom, but according to one teacher, “Its
efficiency largely depends on the class and on the learners themselves. There are classes where
the Classroom works very well, children are happy to use it, but there are also classes where it is
absolutely not functional, so distance learning is very difficult with them. I do not think there is
an application that would be perfect for all classes during distance learning” (SEG).

In addition, teachers are happy to teach through video lessons using various applications:
Skype, Messenger, Zoom, Google Meet. They try to make a video call in almost every second
lesson, but if that fails, the new material is sent to learners in the form of a text document. In
addition, YouTube videos, songs, online exercises, or photos illustrating new words may be
attached to the lesson.

English language teachers then had to share their experiences of what problems made the
transition to digital education more difficult for the first time. The biggest concern is that not all
children have the opportunity to join the online education process due to lack of digital devices.
In addition, there are socially disadvantaged families with no Internet connection. Beyond these,
even pupils with digital devices and an Internet connection were unfamiliar with using the
Google Classroom and Google Meet or Zoom.

“At first, while digital education was new to everyone, we just sent assignments and tried

to hold online lessons, but many kids did not have the opportunity to connect because they did
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not have the right tools. They did not even take this type of learning seriously. However, this has
improved a lot by now, with children seeing online learning as a form of school lessons” (SE1).

“The unpreparedness made the situation harder. One day we taught in the classroom, the
next day through the Internet. It was not planned methodologically what applications to use, we
had to experiment with new software and methods that were not used previously” (SE5).

Pupils were less concerned with learning, not paying attention to deadlines, although this
was strongly class- and person-dependent. “Parents had to get involved in the lower grades, but
many still could not understand the tasks. They could not explain the material to the children,
even though I described the rules of English verb tenses in Hungarian, they simply could not
pass this on to their kids correctly” (SE9).

These problems had to be solved somehow in order for the educational process to be
successful. “At our school, we have created a unified Google Classroom interface for all classes,
we keep teaching on a schedule, and we have also tightened the rules of attendance a bit. Of
course, it is important to be able to work with the parents as well, as there are children who
unfortunately cannot take part in this form of learning and we send the tasks to the parents in
this case” (SE2).

Both educators and learners have been slowly accustomed to using newly learned
programmes. “Our IT teachers have put together a guide for kids and parents and it has been
passed on to everyone. | think it helped a lot too” (SE4). The problem in terms of lack of
equipment was usually addressed by having children living close to each other move into each
other’s homes and thus participate in online classes.

Neither teachers nor educational institutions were adequately prepared for the sudden
transition to online education in the spring of 2020, but with the help of IT professionals, schools
tried to adapt to the new situation as soon as possible. “We all had to find the right teaching
methods in almost a couple of hours, but we tried to cope with the challenge, and by autumn,
although it was still a bit difficult both for the children and the teachers, we were fully prepared
to hold high quality lessons” (SE1).

It was especially difficult for older teachers to start online education, as even younger
novice teachers did not understand how to use the virtual classrooms and online video lessons
needed for digital education correctly. “I had to get used to not meeting them (the kids) in
person, not sitting next to them, but only reaching them online” (SE6).

“At first, there were even issues like some teachers could not use the Classroom, so they
had to watch instructional videos. But | have noticed lately that the transition is less problematic
now” (SEB8).
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“Online education started with great difficulties, it began on March 12th and
approximately the end of April was the time when | was finally able to organise the Classroom
tasks. Even though | sent messages, many people did not even know that there was a group at all.
It was very difficult to correct everything that the learners sent to me, this was very time-
consuming. If I held classes in the morning and gave out assignments, the answers and questions
came in the afternoon, and | often had to work at night” (SE3).

In the following questions, foreign language teachers had to list the benefits of digital
education and their positive experiences with the phenomenon. The following benefits have been
mentioned:

- more colourful tasks, interactive teaching materials;

- many children enjoy learning with online resources;

- children who are a little shy in class can also succeed in the online space;

- diligent and hard-working learners are better able to allocate their time;

- teachers and learners do not have to travel to school;

- parents can spend more time with their children;

- IT skills can be developed.

However, despite all these benefits, most teachers believe that online distance learning
does not have many advantages for teaching English, only in terms of convenience. Some
interviewees do not support online education at all, preferring the form of face-to-face teaching.

Therefore, the instructors had a limited amount of positive experiences with online
education. On the positive side, some students performed better online than in class, and some
teachers found it easier to motivate children with online assignments (such as Liveworksheets).
Keeping in touch with older pupils was easy with the help of Messenger groups, and more videos
could be sent to learners to solve related tasks, as most of the time there was only one laptop
available in the classroom, which made it very difficult to illustrate the material.

After listing the benefits, teachers had to reflect on the disadvantages of online education
based on their personal experiences:

- lack of personal contact (6 teachers, 66,7%);

- evaluation of learners’ performance is unrealistic as they can easily use aids and

Internet sources to complete homework assignments;

- most children need the guidance and support of a teacher;

- due to cheating on online tests, objective evaluation is almost impossible;

- itis difficult to involve all children equally in the course of the lesson;

- the teacher's attention is divided because the pupils are not in the same room, they

have to deal with everyone separately;
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- learners do not always show up in the online class and often have to be warned to

turn on their camera;

- itisdifficult to explain less understandable parts of the material;

- high inactivity among learners;

- problems may occur with the speed of the Internet connection;

- not all pupils have a computer or Internet connection at home.

Teachers have a great number of negative experiences with online education. One of the
biggest problems is that they cannot control what the learners are doing on the other side of the
camera, whether or not they are copying the answers from the Internet when completing tests or
homework assignments. In addition, digital education is very time-consuming as teachers need to
summarise the topic of each video lesson in detail so that those who are unable to attend the
online lesson are not left behind. It is difficult to correct and keep track of all the written
assignments, essays, exercises and test papers.

There have been a number of problems with the Internet connection, while in some cases
a power failure on the part of the teacher or learners made the online lessons unsuccessful. It was
almost impossible to reach pupils who came from smaller villages or families with a bad
financial background. Learners with multiple siblings were very often unable to join the online
lesson because they had to share the computer or the laptop.

One respondent had problems with learners’ class activity: “The presence of pupils is
approximately 30% in online classes, homework is sent regularly by approximately 40% of
children. This makes evaluation very difficult” (SE7). Most of the time, learners do not turn on
their camera and microphone. “In lower grades, the participation rate is higher because children
join the Meet call via their parents’ e-mail address” (SES).

Educators expressed their views on which language skills can be effectively developed in
digital education and which cannot. Based on the answers, listening comprehension can be
improved very easily if teachers upload audio materials to the Google Classroom or send them
via Messenger. In addition, many pupils were motivated to watch videos or movies in English.

Reading can be practised with word processing tasks, but there may be problems with the
sound quality of the video call: “The quality of the call does not reflect the quality of live speech,
the sounds are not transmitted in the same way. Not all children know new words, so it is much
more difficult for me to correct their pronunciation during online education” (SE8).

Writing skills can also be developed easily, however, educators need to make sure that
children do not just copy homework and essays from the Internet. VVocabulary development can
be a problem due to the fact that teachers do not ask learners to repeat new words they have

learnt, and it is also difficult for younger children to learn the correct pronunciation of words:
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“When learning new words, | transcribed the English words’ pronunciation using Hungarian
letters in parentheses. Although according to the official rules phonetic symbols should be used,
but children would not understand them” (SE9).

Developing speaking skills during online lessons involves a number of difficulties.
According to 6 (66,7%) of the 9 teachers interviewed, communication skills cannot be
effectively developed in the digital space. There are options for teacher-pupil communication
through the Zoom or Google Meet platforms, however, many learners do not show up in the
lesson or just do not want to participate in the conversation.

An interesting dilemma among English language teachers was the question of whether it
is possible to learn a foreign language online without personal contact or not. According to 3
educators (33,3%), this is not possible because in order to learn a foreign language, it is
necessary to communicate as much as possible in the given language, for which the existence of
personal contact is essential. According to the remaining 6 English teachers (66,7%), it is
possible to learn a foreign language up to a certain level without personal communication, but
we will only be able to use it at a basic level.

“Traditional education is better when everyone is there in the classroom, as it is much
easier to teach in this way, to divide the pupils into groups or pairs” (SE6). Face-to-face
education is much more effective in terms of language teaching, as the teacher can easily explain
grammatical rules, thus helping learners interpret the topic of the lesson. “Passive vocabulary
will be developed, but because we learn English in school to be a basic tool of international
communication, distance learning is not good at all for language teaching” (SE7).

In the question that followed, teachers listed some examples of tasks they gave to
children during online education. Lots of varied tasks were mentioned, including listening to
audio materials, writing dialogues and compositions, situational tasks, grammar exercises,
reading texts. “In one task, they had to imagine that they were the mayor in their settlement and
had to say five things they would change and they made a short video about it” (SE5).

More interactive learning materials were also used, such as tasks related to YouTube
videos, description of English movie trailers, completion of Liveworksheets tasks, testing in the
form of Google Forms, letter writing. “I tried to promote listening to English music and
watching movies with subtitles among children” (SE7).

Instructors sought to maintain teacher-learner contact on various online social networking
sites, often warning pupils about deadlines on Messenger. “Children have the opportunity to ask
for help, they can write a message to me and they often take this opportunity. Moreover, it is a
special pleasure and challenge for them to be able to write only in English, so they have a slight

sense of success if they can communicate with the teacher in English” (SE1).
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In addition, teachers used Google Meet and Zoom to keep in touch with their pupils in the
form of online consultations. Many times, certain tasks were explained to learners separately if
they did not understand something. The situation was particularly difficult with the lower grade
children, as here the communication and organisation of classes took place through the parents
and required a lot of coordination. In general, all teachers were open to help through online
communication channels.

“During online lessons, | think it is important that every learner should turn on a camera
so we can see each other at least that way. | try to remind them of unfinished tasks and send
them the results with personal comments” (SE4).

Learners’ attitudes towards learning English during online education can be said to be
quite mixed. Some of them really enjoyed online lessons, but many children were completely
passive in attending lessons as well as solving tasks. Due to the slow Internet connection, there
were often problems during the video lessons (based on the experiences of 5 teachers). There
were even issues with the submitted assignments, as it was not possible to check whether the
learners had written the essays themselves or with the help of someone else. It was also difficult
to keep up learners’ attention during digital education due to the home environment.

“It was pupil-dependent because those who love English took it seriously and sent back
the assigned tasks within half an hour. But those who had a harder time learning English or did
not like to learn in general had more problems with online education, as they had to be
addressed constantly to follow deadlines” (SE6).

“Some families could not afford to buy a mobile phone or to have Internet connection for
financial reasons. We could not communicate with them, so these children did not participate in
the process of digital education. Unfortunately, | had to evaluate them based on their previous
grades, because according to the law, if we were unable to communicate with a child during
quarantine, he or she had to be evaluated based on his or her previous grades” (SE9).

A total of 7 participants (77,8%) noticed negative effects on their pupils’ performance
and emotional state in the quarantine. Children needed company, personal contact, conversation
with friends. Learners who were unable to attend online classes were unfortunately unable to
perform well either. Even the more diligent pupils performed poorly during this period.
“Emotionally, it was clearly enduring that they could not meet their classmates for a very long
time” (SE4).

Many children became lazy during quarantine because they were used to the Internet
solving everything and having to deal with English less seriously. They were not motivated in
class, they showed a high degree of disinterest. “They were not present during distance learning

in the online classes, the whole online education was perceived as a holiday by them” (SE7).
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Following the return of the traditional educational order, 5 teachers (55,6%) observed a
change in learners’ behaviour and attitudes to learning. For the most part, the same children were
active as during the digital education period, but they really needed face-to-face encounters.
Several teachers said that pupils became more active during the lessons as they were happy to be
able to return to school with their friends.

“Now they want to learn in a more playful and interactive way, not just write simply in a
notebook. They are used to technology and they want to do online tasks. The ordinary book is no
longer so interesting, they are not so used to traditional education anymore” (SE6).

All interviewees reported that their professional knowledge increased during distance
learning, especially their computer skills. They learned to manage online platforms and a number
of programs that they will be able to use in their teaching strategies in the future as well.

For the reasons just mentioned, the transition to digital education would be much easier in
the future according to respondent teachers. They have gained a lot of useful experience, thanks
to which switching to online learning would no longer be a problem anymore. Learners, parents
and teachers alike have acquired more routine in managing digital technologies and online

platforms.

4.3.2 College teachers’ perceptions of online education

Representing higher education, a total of 7 college educators were interviewed about the
situation of English language teaching in distance education. Respondents use some kind of
digital device in traditional lessons almost every time, the vast majority of teachers using a
laptop, projector, speaker or interactive whiteboard if needed. Some subjects require effective
illustration, so presentations or short films are projected for students, and audio materials are
often used in practical English lessons. In addition to face-to-face education, teachers often use
the opportunities provided by the Google Classroom to upload materials or tests, or to
systematise the submitted essays and assignments.

During distance learning, the video lessons were conducted through the Google Meet and
Zoom interface, while the course materials were uploaded into the Google Classroom. Several
applications were used for testing, the simplest of which were Google Forms and Microsoft
Word documents. In order to make cheating more difficult, some teachers created tests using
Redmenta.

“When the quarantine started, it got us unprepared, so we used those applications that
we were familiar with. Students were contacted on Messenger and Facebook. We first tried to

conduct the exams through Messenger, then in Google Hangouts, but finally we switched to
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Google Classroom and Google Meet. At first, the problem was that the storage space was filled
up very quickly, as | asked for handwritten homework in photos so that the students would not
copy the document files from each other” (HE3).

The most suitable tools for presenting the theoretical material are presentations made
with PowerPoint. “In the Google Classroom, you cannot teach synchronously, just upload
homework or additional material. Online lessons require Google Meet or Zoom, which has
better quality but also a time limit” (HES).

The transition to digital education has been hampered not only by a number of factors in
secondary education, but also in higher education. Not all instructors were familiar with
applications that enable online video conferencing, and the use of a virtual classroom was not
widespread before. There were many problems with the Internet service, and power outages also
aggravated the situation. In some cases, even during exams, the connection between the student
and the teacher was lost, so the person had to retake the exam.

“It was not even mandatory to have a synchronous class in the spring; we gave the
students weekly assignments only. It was unusual that we had to sit in front of the computer so
much, but we got used to it in a week or two. When we started online classes during the autumn
quarantine, there were no problems: all my students joined on time, because by the fall everyone
became familiar with online education. In fact, students often asked me to give them a link to the
online class a day before the lesson” (HE5).

In some settlements, the Internet connection was particularly weak, so students had
problems during their online classes because they could either not be heard or their camera did
not work properly. However, after the difficulties of the first few weeks, the problems were
eliminated little by little, and digital distance learning took place almost without any problems in
the autumn. The instructors tried to hold synchronous lessons according to the official timetable
of the college.

Out of the 7 college teachers interviewed, 6 (85,7%) responded that they were not
prepared for a sudden transition to online education. In their opinion, the first couple of weeks
were spent getting acquainted with the technologies and they tried to adapt to the situation as
quickly as possible. Educators had to find new ways to solve the problem of testing: “I used to
compile tests in Microsoft Word, but now | had to look for some online applications to digitise
existing tests. It took a full day to compile the first test through Redmenta” (HE3).

Due to the sudden transition, language teachers often needed help, so it would have been
useful to organise webinars (online conferences) to prepare them for the difficulties of online
education: “l was not really prepared for online education, sometimes | called colleagues and

asked how to use various software. It would have been good to have a preparation lesson for
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teachers where someone who had tried digital education before would have explained how this
and that worked” (HE4).

“Distance learning was not widespread in Ukraine, in fact, teachers were not prepared
for distance learning at all in teacher training courses. During the autumn quarantine, the
situation was different, with both students and teachers being well-prepared for online education
based on their spring and summer experiences. Teacher training has also changed, as the topic
of online language teaching has been included in the curriculum for the methodological training
of future teachers” (HES).

Only one instructor was prepared from the respondents to switch to digital education, as
in his opinion, the applications used in online learning are not difficult to manage and he was
able to use the applications at the required level from the first time when he opened them.

Teachers believe that online education has the following advantages:

- any information is readily available on the Internet;

- it is practical because it requires little storage space;

- students can look at their mistakes at any time, check their test results;

- easy to retrieve materials from the virtual classroom;

- it is convenient as you do not have to leave your home environment;

- some applications and aids are more motivating and interesting for today's students

than sitting in the classroom;

- students who are unable to attend lessons due to illness or travel problems may also

be involved in the education process;

- the increasing use of technology by teachers who were previously afraid to use it;

- the teaching of the theoretical material is very effective;

- lower chance of getting sick if not having to go to school,

- students will be able to learn autonomously.

Teachers’ positive experiences with online education are quite limited. On the one hand,
they were introduced to many new programmes that can be used later in their teaching, and on
the other hand, it was easier for correspondent students to participate in the educational process
in this way, as many of them were abroad. The educators emphasised that distance learning was
advantageous in terms of convenience, but the situation was different in terms of the quality of
language teaching. The Internet is not suitable for learning a language in practice, students
communicate less than in traditional seminar sessions, and they can cheat more easily on online
tests, so they do not learn diligently.

The disadvantages of digital education include a number of problems:

- power outages and Internet connection issues for teachers and students;
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- each student should be given a personalised task so that they cannot copy the

solutions from each other;

- lack of personal contact is a barrier to language learning;

- many students do not want to turn on the camera, so it is not possible to check what

they are doing or whether they are paying attention;

- organisational problems for students with large families, as not everyone has their

own room or computer;

- it is much easier to cheat on tests, so most students are less diligent;

- students are overloaded as they often have to solve a lot of tasks at home without the

supervision of a teacher.

Respondent educators mentioned several interesting negative experiences. There were
problems with the home environment, for example, as family members often disrupted the
lessons. In addition, one of the recurring problems is the topic of testing and examination.

“At the exam, I could not know if anyone was helping the students. There were times
when | asked them to raise their hands or turn around, and then they knew nothing, but as they
looked at the monitor, they knew the answer right away. Even during contact lessons, the
students sit in front of me and use a smartphone to cheat on the tests. However, if the testing is
50 or 100 kilometres away from me, | have no way of knowing who is completing the test or
whether they are discussing the questions in a group chat” (HE7). Teachers can limit the
completion of tests only in time, but “students can circumvent the system in plenty of ways”
(HE3).

“There were many problems with hybrid education in the autumn of 2020, when all
students could choose to study online or in attendance. It was very chaotic, as within a group,
some of the students checked in from home while the others sat in the classroom with the
teacher. There was often interference between the devices, the microphone echoed, students
could barely hear each other. In addition, many of the textbooks we use in class are not digitised
and can only be found in the library, but students did not have the books at home, so this was a
serious problem” (HE2).

According to the interviewees, all four language skills can be developed in digital
education at some level. Reading and listening comprehension are easily improved with stories
and audio recordings. Writing skills can be developed in the same way, as students can solve
grammar exercises or write essays. “It is better to ask the students to send the essays in digital
form because that way | can find out more quickly whether it is plagiarism or not, | do not have
to search on the Internet for matches, and reading students’ handwriting is not a problem either”
(HE4).
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However, in the case of speaking skills, the situation is not so simple, as it is time-
consuming to ask each student individually during video conferences. It is feasible with smaller
groups, but we have to carefully plan the timing and it is not easy for students to talk flexibly
like in the classroom. Communication is also more difficult in the online space due to the lack of
eye contact, the teachers need to motivate the students to do the activity and make dialogues in
English. During online lessons, the application of pair work is complicated because students
communicate mainly with the teacher only. However, according to one respondent, “Speaking
skills can be improved in the same way through video classes because we see each other, the
students are sitting facing me, I can hear how they pronounce words, so | do not see a difference
between contact and online education” (HES5).

Teachers’ opinions are divided on whether or not we can learn a foreign language online.
This phenomenon is student-dependent, as there are examples of online courses or mobile
applications with which learners are able to acquire a foreign language at a certain level but most
students require teacher guidance in the learning process. Several teachers say there is a need for
social connections and personal communication for effective language learning.

There are other opinions too: “A student can learn a lot on his own, especially in the field
of vocabulary development. Even if a student does not have the opportunity to practice the
language in person with someone for a while, but he/she is diligently learning words, reads,
listens to recordings in the target language, 1 think he/she will be able to overcome difficulties in
live communication very quickly thanks to the newly learnt vocabulary items” (HE2).

During digital education, teachers tried to come up with as diverse tasks as possible in
higher education: making presentations, writing essays, completing multiple-choice tests, filling
in missing words in texts, completing true/false tasks and summarising the lives of historical
figures for country studies. Teachers tried to create personalised assignments for students to
work independently. They often had to express their opinions about short films and learners
analysed scientific articles.

Students had to be given much more written assignments than during attendance
education. They made translations, solved grammar exercises and worked on tasks from the
textbooks. “On Redmenta, certain types of assignments that are evident to language teachers
could not be used. For example, listening comprehension tasks and reading tasks where multiple
words have to be substituted - these types of exercises were the most difficult to apply. In the
online lessons, we continued learning from the textbook, so the main problem was in connection
with testing” (HE3).

Educators sought to keep in touch with students through the Google Meet interface as

well as social networking sites. Learners could contact the instructors at any time via Messenger,
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Viber or e-mail. “I texted them in Google Classroom most of the time, waiting for them to
respond. I tried to use the ‘Stream’ page, which helped me to have some kind of contact with my
students” (HE4).

“I first created a closed group for each class on Facebook and we were communicating
on Messenger, but some students thought that if they do not sign up for weeks, it will not be a
problem. Even though I notified them of the tasks in messages, they did not care about it, so a
few of them dropped out. It is a lot easier now because everyone has been given a name-based e-
mail address, so anyone can be added to the Classroom and cannot avoid taking part in online
education” (HE1).

Each teacher had different experiences of how students perceived learning English during
online education. Two educators did not have any problems, all of their students actively
participated in the online classes. However, other teachers noticed that there were students who
tried to avoid responsibilities by not showing up for most of the lessons or they copied the test
papers from their better-performing classmates.

Most of the students were much less diligent, they were not even prepared for test writing
as they wanted to get good results by cheating. Demotivation and a lack of the usual discipline in
the classroom were common because relaxation was identified with the home environment. It
was difficult to catch the attention of the students, which unfortunately was visible on their
performance sometimes as well.

“At first, this novelty seemed interesting to them, but towards the end of the semester, the
quarantine, the loneliness, the necessity of staying at home and the constant online presence
were all too stressful. Students are still young, they need excitement, social life, so it was very
unusual for them to lack these” (HE6).

A few students took their English learning seriously even during the quarantine, but the
majority got tired, especially when we think of writing year papers and theses. “I could not check
if the students’ Internet connection was really bad or they just simply did not want to connect, so
I could only assume that there was really a problem with their connection” (HE3).

“A lot depends on what type of assignment we give to students. If they are given a
personalised task, they are forced to perform well and work harder” (HE2). Teachers found that
students missed personal contact with groupmates. Especially in the spring of 2020, it was
extremely difficult for them to get used to the new situation, as they were overloaded with a lot
of written assignments and found it difficult to identify with having to allocate their time and
show a high degree of autonomy to make online learning effective.

When the traditional order of education was restored, the students were happy to return to

the classrooms. “They were positively influenced by teacher-student and student-student
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personal contact, freeing themselves from the long months of online space” (HE1). Several
students increased their vocabulary knowledge as they had a lot of time to watch English-
language movies at home, while others found it more difficult to communicate in a foreign
language after the quarantine.

“In attendance education, students’ behaviour has changed dramatically, they had
become much more motivated by the presence of the instructor. This is a determining factor in
the teaching process” (HE6). Students had to work harder because they had less opportunity to
cheat on tests, so they had to get used to learning regularly again.

All educators gained new computer skills and became better acquainted with the world of
digital technologies during online education. As a result, some teachers are already “less afraid
to use technological tools” (HE7). Compiling online tests is no longer as much of an issue as
before, and new platforms make it much easier to reach students at any time.

Switching back to digital education would also be much easier in the future, according to
college educators, as they already have the basic skills and they can handle the most important
applications needed for online education. Both students and teachers have become more
experienced in managing technological tools and web applications, so they use them more
confidently.

“It would be much easier to reorganise education because we already have the
mandatory use of the Google Classroom, whether we teach online or not. All students will be
added via their e-mail addresses, and the methods for uploading homework and testing on
Redmenta will remain, the only difference being that they will now complete the tests in front of
me in an IT classroom” (HE3).

However, one teacher takes a different view: “There is no change in distance learning
compared to last year, maybe | use different types of tasks, but the key concept is demotivation,

as language learning is virtually impossible without motivation” (HE6).

4.4 Discussion and interpretation of the results

The data obtained from the interviews with 16 English language teachers are interpreted below
and presented by themes. The topics are aimed at illustrating the situation of digital education in
Transcarpathia, as well as detailing the process of foreign language education during the period
of distance education. However, given the size of the research sample, it is not possible to draw

large generalisations from the obtained results.

80



4.4.1 Digital tools and applications used in language teaching

In most secondary schools, there is only a limited number of technological tools available to
teachers that they can use in their lessons. Therefore, language teachers use their own laptop or
smartphone in English lessons with speakers, as the tasks often include audio materials with
native speakers and English songs, which are used in the lower grades to improve pupils'
language skills.

In some more advanced lyceums, a well-equipped IT classroom, interactive whiteboards
and projectors are also available for teachers, so the presentation of the material is much more
efficient, as well as the opportunity to watch instructional videos or solve online tasks within the
lessons. The biggest difference from higher education is that educators have the opportunity to
use technology in college during almost every lesson because the classrooms are better equipped.

During distance learning, language teachers conduct online lessons using their own
devices, usually a laptop or computer at home. One of the benefits of distance learning is that
instructors are more likely to be able to show videos related to the topic of the lesson to learners.
In terms of applications, students are contacted through Google Classroom, Zoom, Messenger,
Gmail, and Viber applications. However, in the case of lower grades, the situation is greatly
complicated by the fact that due to the young age of the pupils, online classes are held with the
help of their parents, chat groups are set up through their e-mail address, so the teacher needs to
make a lot of organisation during digital education.

In tertiary education, language teachers use Zoom and Google Meet interfaces to hold
video conferences during distance learning, and upload resources to the Google Classroom. To
illustrate the theoretical material, teachers often use PowerPoint presentations, so students can
study the topic of the lesson at home. Testing has been implemented across several platforms, the
most successful of which has been Redmenta, as it can be used to reduce the risk of cheating or

copying the answers from different sources.

4.4.2 Problems of the transition to online education

In the spring of 2020, learners did not take digital education seriously at first, they perceived the
quarantine period as an opportunity to rest. Initially, teachers were not prepared at all to use the
methods and applications for delivering the material online, as they had only taught in face-to-
face education. Instructors sought to incorporate previously used applications into teaching, but
gradually switched to teaching in the form of Google Classroom and video lessons. In order to

solve the issue of unpreparedness, it was necessary to experiment with how to teach English
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effectively in the online space, so the transition to distance learning took place without any
serious problems in the autumn.

A common problem at all levels of education is that some learners have issues with the
Internet connection or the network speed is very slow. As a result, there have been regular cases
where the video lesson has been disrupted, the sound or the picture had a bad quality, even
during an exam. An additional concern is that some learners come from a disadvantaged family
or have multiple siblings, so this has often caused organisational barriers during online lessons.
Family members disrupted the lesson and the home environment distracted students from paying
attention to the teacher.

Young learners often had to be warned to meet deadlines because they were not
motivated enough to learn in the absence of teacher supervision. In secondary education, this
often involved the help of the parents, but even so, progress was difficult for many children. It
was strongly learner- and class-dependent how seriously online education was taken. Another
problem was the lack of skills needed to manage technology for both teachers and learners.
Although they were given a description of how to use digital technologies, it would have been
necessary for an expert to explain the main aspects of online education. For this reason, the
methodology of online language teaching has become part of teacher education since the autumn
of 2020.

Table 4.4.2 Problems associated with the transition to digital education and their solutions

Problems Possible solutions

Experimenting with new techniques, gaining experience.
Unpreparedness Adherence to an institutionally organised timetable, use of Google
Classroom and video conferencing.

Preparatory courses for both teachers and learners. Teaching the

Lack of computer skills methodology of online language teaching during teacher training.

Students check in from each other’s homes. Uploading the
material in the form of a written document for those who could
not attend the lesson.

Power outages and
connection problems

Establishing contact with parents, scheduling within the family for

Lack of digital tools siblings when to use the computer or the laptop.

Negative attitude of Motivation to learn English, reminders to meet deadlines, provide
learners interesting tasks, keep in touch with parents and students alike.

Use of online forms and programmes designed for testing,
personalised tasks, requesting handwritten essays and answers,
time frame for completing tests.

The impossibility of
objective evaluation
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It was time-consuming to correct and organise the assignments submitted by the students,
to answer their questions, to evaluate all the written assignments. Many learners were unaware
for a time that groups had been formed on social media sites or did not even want to join the
online education process. Objective assessment was almost impossible because learners could
easily cheat and teachers could not control the use of additional aids. The most difficult situation
was for children who did not have Internet connection or a computer in their home, so there were

pupils with whom the teachers could not even communicate during distance learning.

4.4.3 Advantages and disadvantages of digital education

According to the respondents, online education has the following benefits:

- more colourful and interesting tasks, interactive teaching materials;

- even shy learners can succeed in the online space;

- developing autonomous learning skills;

- learning and teaching from home is convenient;

- less chance of getting sick;

- developing IT skills, so teachers are less afraid to use technology even in traditional
classroom settings;

- learners with illness or connection problems can also join the lesson;

- educational videos can be used more often;

- students can easily retrieve course materials in the virtual classroom and see their
mistakes in online tests.

According to language teachers, the drawbacks of digital education include:

- the difficulty of objective evaluation due to the possibilities of cheating;

- lack of personal contact for practical language acquisition;

- it is more difficult to develop communication skills;

- younger learners need the presence and guidance of a teacher;

- difficulties in contacting parents and pupils from lower grades;

- inactivity and lack of interest on the part of learners;

- some students have a weak network connection or the Internet is not available at all
in socially disadvantaged families, so these pupils are left behind;

- due to lack of technologies, not all learners can connect to online classes;

- It is time-consuming to correct and evaluate all the written tasks;

- learners are occasionally overloaded with assignments;

- each student should be given a personalised task.
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4.4.4 How effective is online education for language learning?

According to the language teachers, it is important to develop all language skills in digital
education, but teachers should be aware of the disadvantages and limitations of the online space.
Receptive language skills such as reading and listening comprehension can be developed
relatively well, while productive language skills are in many cases hard to improve. The biggest
problem with writing skills is that each learner should be given a personalised task so they will
not be able to copy essays and solutions from each other. In the case of vocabulary development,
there are problems with learning the correct pronunciation of words because the teacher cannot
support students with explanations as in the classroom.

The development of speaking skills falls into a separate category, as one of the most
important elements of foreign language learning is the practical use of language for
communication, but this is difficult to achieve online. One of the options is to speak with
learners in English during online classes, but it is very time-consuming and difficult to actively
involve all participants in the conversation. Further complicating the situation is that in most
classes, learners often do not participate in online lessons or do not turn on the camera, which

makes effective communication impossible.

Table 4.4.4 Developing language skills during online education

Language skills

Advantages

Disadvantages

Reading

Text interpretation tasks;
interesting online tests; interactive
exercises.

Lack of teacher explanation;
difficulties in  pronouncing and
interpreting unknown words.

Listening

Easy to upload audio materials;
watching videos and movie clips.

No drawbacks.

Speaking

It is hard to communicate with
learners through online video
conferencing.

The sound quality of a video call is
worse than live speech; many learners
do not show up in online classes; pair
or group work cannot be used often; it
is difficult to engage all learners; lack
of nonverbal cues.

Writing

Quick check for suspicion of
plagiarism; no problems with
reading learners' handwriting.

Exchange of documents and solutions;
essays copied from the Internet.

Vocabulary

You can expand your vocabulary
by watching movies and videos in
foreign languages.

It is difficult to correct Ilearners’
pronunciation; fewer options to check
their knowledge of the new words.
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Educators say that it is highly learner-dependent whether it is possible to learn English
online with little personal communication or not. Some students are able to learn independently
through language learning applications created for this purpose, but they can only become
effective language users to a certain level if they do not practise the new words they have learned
in conversation. In order to sustainably improve learners’ language skills, there is a need for
face-to-face communication, group assignments, teacher explanation, classroom interactions, and

personal contact between teacher and learners.

4.4.5 Attitudes towards learning English in online education

The teachers involved in the research tried to motivate their pupils and students to learn the
language with as diverse and varied tasks as possible. In addition to the usual essays and
listening tasks, interesting resources such as YouTube videos, interactive worksheets,
presentations and online testing platforms were also used.

Learners were generally characterised by disinterest, inactivity and demotivation in most
cases, with very few educators having positive experiences in this regard. Because it was easier
to write a test from home and they had more cheating opportunities, learners were less diligent
about online education, they missed some lessons or even if they attended, their webcam was
never turned on, so instructors could not control their activities. Some learners’ grades
deteriorated because they did not take distance learning seriously and interpreted the quarantine
period as an opportunity to rest, while others (especially previously underperforming learners)
received better grades because of cheating on tests.

Most of the young pupils were overloaded with plenty of written assignments and
constant staying at home, some of them were negatively affected by the lack of company of
friends after a while, so they were happy to return to school in the autumn semester. Some
teachers observed that they were more motivated and enjoyed school education more than
before. Because the home environment distracts children, it was often difficult to conduct full-
length lessons, especially among pupils in the first four grades. Young children need the
presence and guidance of a teacher in language learning, but even some college students were
not able to learn autonomously and solve problems alone, so it is essential to use face-to-face

education in learning and teaching English.
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4.4.6 How has the transition to distance learning changed?

As a result of their experience with online education, teachers have become acquainted
with a set of new applications. They learned how to use the Google Classroom interface,
organise online lessons through Zoom and Google Meet and experienced which types of
assignments are most successful in digital learning in terms of language acquisition. With the
expansion of computer skills, educators are less afraid to use technology in their lessons, and
they believe that the use of programmes will also facilitate their future work as teachers.

Online forms of communication and contact channels had been established through which
educators can connect with learners and parents alike. Language teachers had more or less
successfully solved the most pressing problems in terms of foreign language teaching during
distance learning: they used new test preparation methods, personalised tasks and materials that
make both synchronous and asynchronous learning possible. They gained insight into what
workload can be considered sensible and productive for learners so they can ensure the success
of distance learning with realistic expectations and assessment techniques.

As a result of the new computer skills and pedagogical knowledge acquired, it would be
much easier to switch back to distance learning, according to the interviewees. Since the spring
of 2020, as a result of a lot of experimentation, the participants of the teaching and learning
process, as well as educational institutions, are all much more prepared, as it may be necessary to
stop classroom education at any time depending on the epidemic situation. Several teachers
noted that the online upload of materials and the use of Google Classroom remain unchanged, so
that the introduction of distance learning at all levels of the education system is now almost
unhindered.

In conclusion, the fourth part of the study described the process of teaching English in the
course of online education as a result of the COVID-19 pandemic. Information was collected
from foreign language teachers with the help of semi-structured interviews. From the findings,
the main problems of the first transition to digital education can be interpreted, together with
their possible solutions. Furthermore, the efficiency of online education was investigated in
terms of language teaching, and learners’ attitudes to learning English were characterised

through the experiences of foreign language teachers.
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CONCLUSIONS

This thesis has given an account of technology-enhanced language teaching, which is becoming
increasingly popular among educators as a result of the changing expectations of 21st century
learners and the necessity of teaching through online education because of the COVID-19
pandemic. In order to investigate the use of technology in English language teaching as broadly
as possible, a large amount of theoretical literature was analysed and two separate studies were
designed.

The first two parts of the research focused on the description of technology-enhanced
language teaching and its effects on teachers and learners. Academic literature was analysed in
order to describe computer-assisted language learning, mobile-assisted language learning, Web
2.0 tools, online dictionaries, video conferencing software, podcasting and Google Classroom,
which were the main devices and applications that could be used in teaching English. In addition,
the benefits and drawbacks of integrating technology into language teaching were also
summarised, together with the main barriers that make the spread of digital language teaching
more problematic.

In the third part of the thesis, two different questionnaires were designed to collect
information from college students as prospective teachers of English. The questions were
focusing on their prejudices and perceptions towards using technology in the English lessons. In
the fourth part of the study, in-service teachers were interviewed about their experiences with
teaching English in online distance education during the quarantine period.

The questionnaires were completed by 104 prospective teachers. Findings show that
college students would rather stay in their homeland and work in a Transcarpathian secondary
school than move to Hungary and occupy teaching positions. Although they agree that schools
are better equipped and the salaries are higher abroad, most of them want to stay near to their
family. On the contrary, the goal of some students is not to become teachers in the future, but to
have better job opportunities with their degree and English language skills. Others enjoy working
as teachers and helping the children to learn a foreign language either in schools or in the form of
private lessons.

Prospective teachers are generally in favour of using technology in teaching English as
they plan using technologies at least a few times a month or in every lesson. The devices which
they consider the most important are laptops, projectors and speakers, all needed to teach
English. Moreover, Web 2.0 tools are also effective in improving learners’ skills, mainly video

sharing websites and online dictionaries are the most efficient according to students.



Moreover, respondents consider the use of technologies in teaching English as more
effective than traditional teaching, but a mixture of the two approaches would be the best option
with perfect balance between innovation and tradition in teaching. Furthermore, the main
advantages of technology-based language teaching are the increased motivation of learners to
participate in the lesson, the availability of authentic audio-visual teaching aids and a wider
range of possibilities with which the teacher can make his/her lessons more interesting for
children.

However, we should not forget the possible problems that could emerge, including
unforeseen technological issues, organisational or behavioural problems and time-related issues.
Teachers should use technology only if it is necessary and can add an extra value to the lesson.
In addition, teachers of the older generation tend to use technology less often in their lessons
because they did not receive proper training in using the newest devices and the Internet in the
classroom. The main barriers of integrating technology into the foreign language lessons in
Transcarpathian schools seem to be the limited availability of digital devices and financial
resources, while the insufficient number of English lessons is another issue.

Semi-structured interviews were conducted with 16 foreign language teachers from
different secondary and tertiary educational institutions in Transcarpathia. Respondents were
asked about their experiences with teaching English in digital education as a result of the
coronavirus pandemic. The most frequently used applications in online learning were Google
Classroom, Zoom, Messenger, Gmail and Google Meet.

The first transition from face-to-face education to digital education in the spring of 2020
was hampered by a lot of problems. First of all, teachers had to use previously unknown
applications and they were generally unprepared for the sudden changes. Although IT
professionals developed guides and descriptions for the software, a preparatory course would
have been necessary to help them get acquainted with the tools of online education. As a result,
online language teaching had been introduced to the methodological curriculum in teacher
training institutions in the autumn.

Problems with the quality of Internet connection, electricity supply, limited number of
devices in socially disadvantaged families and the distracting nature of the home environment all
made the first months of digital education more complicated. Pupils from the lower grades had to
be contacted through their parents, which required a lot of organisation from the teachers. In
addition, learners were often demotivated and they had to be warned about deadlines. It was very
time-consuming for the teachers to correct and systematise all the written assignments that

learners completed, and the objective evaluation of pupils’ and students’ work was nearly

88



impossible because they could easily use any kind of help through the Internet, even during
examinations.

Despite all these problems, digital education has some benefits too: more opportunities to
use colourful and interactive materials; developing autonomous learning skills; the convenience
of not having to travel; newly acquired IT skills; less fear of using technology in traditional
classroom environments; possibilities of synchronous and asynchronous learning. On the other
hand, teachers had many negative experiences with English teaching in the online space: the
difficulty of testing and objective evaluation; lack of personal contact with learners; younger
learners missed the presence and guidance of a teacher; lack of interest on the part of the
learners; problems with the Internet connection.

Furthermore, teachers often had to develop personalised tasks for each learner or ask
them to prepare their assignments in handwritten form in order to prevent copying the homework
from the Internet or each other. Also, not all the basic language skills can be improved
effectively online. Teachers agreed that reading, writing and listening skills can be developed
without any serious drawbacks, but in the case of vocabulary knowledge and speaking skills, the
situation was more difficult. Engaging all learners in active communication in the video lessons
is very time-consuming, and teachers cannot use group or pair work as flexibly as in the
classroom.

The success of digital English language teaching was strictly learner- and class-
dependent. Those who took it seriously and completed the assignments were able to improve
their language skills, but others became lazier and perceived online education as an opportunity
to relax. In general, learners were happy to return to schools and spend some time with their
classmates again, they became more enthusiastic and active in the lessons. Some of them got
used to technologies and interactive tasks, and as a result, the teachers use online resources more
often in their lessons than before.

According to the interviewees’ opinion, the quality of digital education had improved a
lot by the autumn of 2020 as they gained rich experience using the applications and the most
appropriate teaching techniques that could be used in online teaching. The use of Google
Classroom and online consultations remained mandatory in some schools during face-to-face
education too. The transition to digital education would be much less problematic now for the
reasons mentioned previously.

The results of this research support the idea that technology-enhanced language teaching
is becoming more and more prominent in the field of teaching English as a foreign language.

Moreover, the evidence from this study indicates that the transition to digital education would be
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easier now that teachers had the opportunity to develop skills of teaching English in the online
space during the quarantine period.

Returning to the hypotheses posed at the beginning of the study, it is now possible to
state that the younger teacher generation plans to use technology in the English lessons at least a
few times a month, thus they would like to hold technology-enhanced lessons as often as
possible.

Another hypothesis which was proven is that prospective teachers consider the
technology-based approach of English teaching more effective than the traditional approach
because of the changing needs of 21st century learners. However, some respondents agreed that
a mixture of the two teaching paradigms would be the best to utilise in the lessons.

In addition, the third hypothesis was also proved in relation to the problems in
Transcarpathian schools which make the integration of technology into the educational process
more difficult. These problems include: limited availability of financial resources and digital
devices in schools; overcrowded curriculum and insufficient number of English lessons; and to
some extent, not all teachers have the necessary skills to use digital equipment appropriately.

The next hypothesis was also accepted because the first transition to digital education was
very challenging for English teachers as they did not have any previous experience with online
teaching, and they had to develop new techniques of teaching in a relatively short period of time.

The fifth hypothesis was subject to dispute among foreign language teachers, as not all
respondents were in favour of teaching English in online education, but some teachers
considered it to be as effective as face-to-face teaching in the development of language skills.
Although the necessity of personal contact and conversation between teachers and learners was
emphasised, some educators believed that learners can be motivated to acquire a foreign
language in distance education too, and speaking skills can be developed without any serious
problems during online video lessons.

Lastly, all teachers agreed that the transition to digital education would be much easier
now than in the spring of 2020. Both teachers and learners managed to learn how to handle
online applications, video conferencing software and virtual classrooms. They acquired new
skills in relation to the use of the tools required in digital education and reasonable amount of
homework that would not make learners overloaded with tasks. Furthermore, the method of
online language teaching became part of the methodological curriculum in teacher training
institutions since the autumn of 2020.

The current findings add to a growing body of literature on technology-enhanced

language teaching and digital distance education. Hopefully, our understanding of the
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importance of using technology and online resources in language teaching would become more
extensive due to these findings.

More information on the effects of technology on learners’ performance would help us
establish a greater degree of accuracy on this matter. Considerably more work will need to be
done to determine the differences between the linguistic performance and motivation of learners

who study English online autonomously and in classrooms with the help of teachers.
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PE3IOME

Buknananus iHO3eMHUX MOB 3aco0amu iH(OpPMAaIliifHO-KOMYHIKAI[IMHUX TEXHOJOTiH Halyio
3HAYHOT MOMYJISIPHOCTI Cepe]l JIaB BUKJIAJAYiB BHACIIIOK IMEPerisay KoMIeTeHTHOCTer XXI
CTONITTS, 3yMoBieHuX Hacminkamu mnaHgemii COVID-19 1 HeoOXigHOCTI 3ampoBa/KEHHS
JTUCTAHIIHHOTO HaBYaHHSA. METO O03HAYCHOTO JIOCHIDKCHHS € BHBYCHHS MOXIJIHBOCTEH
YIIOCKOHAJICHHS IHIIOMOBHOI OCBiTH 3aco0amy iH()OpPMAaIiifHO-KOMYHIKAI[IHHUX TEXHOJIOTIH, a
TAKOX aHaji3 CTaBJICHHS MalOyTHIX Y4YUTENIB aHIVIHCBKOT MOBH SIK 1HO3EMHOI J0
U DKITali3a1lii Ipo1ecy BUKJIaIaHHS MOBH.

VY po0oTi mpoaHami30BaHO TUIAAKTUYHI MIAXOAM 0 HaBYaHHS 1HO3EMHHUX MOB 3ac00aMu
KOMIT'FOTEPHHUX, MOOUIbHUX TEXHOJOTIH, iHCTpyMeHTH Beb 2.0, oHnaiiH-CIOBHHMKH, MPOrpaMHe
3a0e3neyeHHs Ui BileOKOH(epeHLIii, BipTyalnbHl HaByasibH1 uatdgopmu Ta iH. [lincymoBaHo
TepeBaru Ta HEJOJIKKM IHTeTpallii TeXHOJIOTIN y BUKIAJaHHS 1HO36MHHUX MOB, a TaKOXX OCHOBHI
Oap’epu, sIKi CTOSITH Ha 3aBaJll 3aMPOBAHKEHHS U(POBOTO BUKIIAITAHHS MOB.

3niiCHEHO eMMIpUYHe JOCTIHKEHHS, CIPsIMOBAaHE HA BUBYCHHS JUCTIO3UIIN MaOyTHIX
BHIKJIa/Ia4uiB aHTJIIMCHKOT MOBH 13 3aCTOCYBaHHSIM METOJIy aHKETYBaHHS, a TAKOX MPOaHaII30BaHO
JIOCBIJ] BUKJIAJa4iB 1HO3EMHHX MOB CTOCOBHO JTUCTAHIIHHOT OCBITH 13 BUKOPUCTAHHSIM 1HTEPB 1O.

VY nmocmimxeHH1 B35 ydacTh 104 MailOyTHIX BUKIAIaqiB aHTIIIMCHKOT MOBH. Pesynbratu
3aCBIAUYIOTh, IO CTYACHTH BOJIIOTHh 3QJMIIUTHCS HAa OATHKIBIIMHI Ta MPAIIOBAaTH B CEPEIHIX
IIKOJIaX 3aKaprarchbkoi 00JacTi, HDK 3aliMaTH BUKJIANAIlbKi TMOcaaud B YTOpPIIMHI abo
3aKopAoHOM. PecrnoHaeHTH BHCTYNalOTh 32 BHUKOPUCTAHHS TEXHOJIOTIH Yy BHUKJIaJaHHI
AHTJIHACHKOT MOBH, OCKUIBKM BOHH IIJIAaHYIOTh 3aCTOCOBYBATH TEXHOJIOTIYHI 3aCO0M MpUHAMMHI
KiTbKa pa3ziB Ha Micalb abo Ha KOXHOMY ypol. Ha ixHo aymky, HaleQeKTHBHIIIMMHU
MIPUCTPOSIMU € HOYTOYKH, IpoeKkTopu Ta nuHaMiku. [HcTpymentu Beb 2.0 € Takox eekTnBHUMU
JUId BJIOCKOHAJIEHHS MOBJICHHEBHX HABUYOK YYHIB, TOJIOBHUMHU cepell SKUX € BeO-cailTu ans
0OMIHY Bi/I€0 Ta OHJIAH-CIOBHUKH.

PecioHieHTH BBaXKarOTh HABYAHHS AaHTJINCBKOI MOBHM 3aco0amMu  iH(pOpMAIiiHUX
TEXHOJIOT1 OUThII €PEeKTUBHUM, HDK TpaaulliiH1 (OPMHU BUKIIAIaHHS, BOJITHOYAC ITiIKPECITIOIOUH
HEOOXi/HICTh BCTaHOBIEHHS OantaHCy MDK IHHOBAI[IMHUMH Ta TPaAULIHHUMHU MiIXOJaMHU B
IHIIOMOBHIM ocBiTi. OCHOBHMMHM IepeBaraMHu BHUKJIAaJaHHA MOBH 3aco0aMu iH(popMariiftHux
TEXHOJIOTI € 3pOCTaHHS MOTHBALil Y4HIB, HAasBHICTb aBTEHTUYHUX aydIOBi3yaJbHHMX 3aco0iB
HaBYaHHS Ta MIMPOKI MOKIMBOCTI YPI3HOMaHITHEHHS OpraHizaliiiHo-3MICTOBUX (OPM.

[IpoBeneHo HamiBCTPYKTypOBaHE IHTEPB’IO 3a ydacTio 16 BHKIagadiB iHO3EMHHX MOB

CepelHIX Ta BHUIIMX OCBITHIX 3akiIadiB 3akapraTchbkoi o0macTi g 3’acyBaHHS JOCBITY



BUKJIQJIAaHHS AHTJIHCHKOT MOBHM Yy BIPTyaJbHOMY CEpEIOBHINI B pe3ylbTaTi HaHaeMii
KOPOHaBIpycCy.

3’sicoBaHO, 10 Mepexif BiJg KiIacHOI OocBiTHM A0 1H(poBoi ocBit HaBecHi 2020 poky
CYIIPOBOJKYBABCS UYWCICHHUMH TPYJHOIIAMH, BUKIMKAHUX HEOOXIIHICTIO BUKOPHCTAHHS
HEBIJJOMOTO TPOTpaMHOro 3abe3reueHHs] 1 HErOTOBHICTIO BHUKJIAQJAdiB JIO PaNTOBUX 3MiH.
[TpoGnemu 3 AKICTIO MIAKIIOYCHHS 10 [HTEpHETY, elIeKTPONOoCTaYaHHsIM, 0OMEKEHOIO KUTBKICTIO
MPUCTPOIB y COIAIbHO HE3aXWIICHUX CIM'SX Ta arMocdepa JOMAIIHBOTO CEPEeAOBHINA CTAIU
YCKIIQIHIOIYUMH (haKTOpaMu, SIK1 CYITPOBOKYBAIM MTOYATKOBUH TIEPIOJ] IEPEeXOAy A0 HUPPOBOL
OCBITU. 3 Y4YHSIMH MOJIOJIIMX KJaciB ciif Oyno 3B’si3yBaThcs 4yepe3 OaThKiB, IO BUMAarajo
BUPIILIEHHS OpraHi3aliiiHuX NUTaHb.

3riIHO 3 JYMKOIO PECIIOHJICHTIB, HE BCl 0a30B1 MOBJICHHEBI HABUYKUA MOKHA €(EKTUBHO
dbopmyBaTH y BIpTyaJbHOMY CepelOBHUIIL. BunTemni 3ayBakuiiv, 10 HABUYKA YHUTAHHS, MHChMa
Ta ayAiloBaHHS MO’KHa O€3MEepeliKoHO pPO3BUBATH HAaBITh JUCTAHIIMHO, ajie PpPO3BUTOK
CIIOBHMKOBOTO 3alacy 1 YCHOI KOMYHIKATMBHOI KOMIIETEHTHOCTI BHUSBUJIUCS HEMPOCTHM
3aBAaHHSAM. 3aJIy4€HHS BCIX YYHIB JI0 aKTUBHOTO CITUTKYBaHHS Ha BIJICOYpPOKax 3aiiMae Tyxe
Oararo dacy. Tako)X BYMTENI HE MOXYTh OPraHi30BYBaTH POOOTY y HEBEIMKHX Tpymnax abo
napax HacTUTbKH THYYKO, SIK Y KJIaci.

HesBaxkatoun Ha BCi BHINE MpeACTaBieHI MpodieMu, IUGpPOBa OCBITa TaKOXK Mae
He3arnepeyHi MepeBaru: MOKIMBOCTI BUKOPUCTAHHS IHTEPAKTMBHUX HaBYAIBHUX MaTepiallis;
PO3BUTOK HABHYOK aBTOHOMHOTO HaBYaHHS; BIJIICYTHICTh HEOOXITHOCTI AODKIKATH 10
OCBITHBOT'O 3aKJIaay; PO3BUTOK HAaBUYOK 3aCTOCYBAHHS TEXHOJOTIYHUX 3ac00iB; 3MEHIICHHS
PIBHSI YIIEPEHKEHOCTI 1 CTpecy Iepea BUKOPUCTAHHSIM TEXHOJIOTIA y TpaauIlifHOMY KJiaci;
MO>KJIMBOCT1 CHHXPOHHOTO T4 aCHHXPOHHOTO HaBYaHHS.

Ha nymky pecnoHaeHTiB, KicTh IIU(GPOBOI OCBITH 3HAYHO 3pOcia 3a O3HAUYCHUH Mepiof,
OCKUTbKM BOHHM 3700ynu OaraTvii JOCBiA BHUKOPHUCTAHHS MPOrPaMHOrO 3a0e3meyeHHs 1
TUIAKTUYHUX MIIXOMIB, SIKI BUKOPHCTOBYIOTHCS B OHJIAiiH-HaBuaHHI. Buxopucrtanus Google
Knac ta onnaiiH koHCynbTalii 3anumIanuch 0OOB’SI3KOBHMH €JIEMEHTAMHU B JIEAKHX OCBITHIX
3aKi1ajax.

Pesynprat 1bOro  JOCHKEHHS CBiM4aThb TPO 3pPOCTaHHS BAXKIMBOCTI  POII
iHpOpMalifHO-KOMYHIKAI[IfHUX TEXHOJIOTI y Taly3l BHKIQJaHHS aHIJIMCbKOI MOBH SIK
iHo3emHOI. [lepcrekTMBaMM TOJNANBIIUX JOCHIKEHb € BHUBUEHHS BIUIMBY 3aCTOCYBAaHHS

iHpOpMaNLitHO-KOMYHIKaI[ITHUX TEXHOJIOTH Ha HaBYaJIbHY YCHIIIHICTh YYHIB.
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APPENDICES

Appendix A

Questionnaire |

Gender: male/female Age:...........

Year: 1/ 11. Course type: full-time/correspondent

1. Do you have any experience working as a teacher of English? If yes, what type of experience?
a) Yes b) No

3. Do you currently hold or have you held private lessons in English before? If yes, how many
students did you teach?
a) Yes b) No

4. If you teach students as a private tutor, what are their goals of learning English?

a) Preparing for school leaving exams b) Job opportunities abroad
b) Better performance in the English lessons d) Easier life in the future
L 1 )

5. Would you like to work as an English teacher in a Transcarpathian school?
a) Yes b) No

6. Would you like to work as an English teacher in the future in a school in Hungary?
a) Yes b) No

7. Why do you want to obtain your diploma in the English language and literature?
a) | want to be a teacher in my homeland b) Giving private lessons at home

c) I want to live abroad in the future d) Better job opportunities



8. What technologies or applications do you know that can be used in teaching English?

9. Which teaching mode is more efficient in teaching the following language skills?

Technology-centred Traditional teaching

Language skills language teaching mode

Reading

Writing

Listening

Speaking

Vocabulary

10. What type of devices would you use during your teaching practice in the lessons?

Device Yes No

Laptop

Speakers

Smartphone

Projector

CD player
Tablet PC

11. What do you think are the biggest problems connected to Transcarpathian educational

institutions that make teachers’ work more problematic?

a) Limited financial resources b) Limited availability of digital devices
c) Overcrowded curriculum d) Poor command of the Ukrainian language
e) Insufficient number of lessons f) Lack of skills in using new technologies

12. How often do you plan using technologies in your English lessons as a teacher?
a) Never b) Once a month

c) A few times a month d) In every lesson
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13. Do you think that older teachers are more concerned about traditional teaching? If yes, why?
a) Yes, because they are afraid of the unknown

b) Yes, because they did not receive proper training in using the Internet and other technologies
in the lessons

c) Yes, because they do not have enough digital devices in schools

d) No, older teachers also use digital devices in their lessons

14. As a prospective teacher, do you consider technology-centred language teaching as more
efficient than traditional teaching? Why?
a) Yes b) No

17. On a scale from 1 (very bad) to 10 (very good), how would you rate your own IT skills

regarding the use of the Internet and digital devices in the lessons?

1 2 3 4 5 6 7 8 9 10

18. How would you define technology-centred language teaching?

19. Which Web 2.0 tools are the most efficient in teaching English?
a) Blogs b) Online dictionaries c) Social networking sites

d) Wikis e) Translation programs ) Video sharing sites

20. What problems could emerge if the teacher plans to hold a technology-centred language

lesson?
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21. On a scale from 1 (disagree) to 5 (agree), how much do you agree with the following

statements?

Statements 1 2 3 4 5

Transcarpathian schools are less well-equipped than schools
in Hungary.

English teachers do not receive the necessary training to use
digital technologies.

Students from the college can easily find a job in a
Transcarpathian school after graduation.

Technology-centred language teaching is more popular in
private lessons than in schools.

Teachers often use technologies in the lesson in higher
education.

Behavioural problems are more common in technology-
centred lessons among learners.

Technology-centred language teaching is good for saving
time for the teacher.
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Appendix B

Questionnaire 11

Gender: male/female Age:........
Year: 11/ 1V/ V. Course type: full-time/correspondent

1. Have you already completed your pedagogical practice?
a) Yes b) No

2. If yes, when and where did you complete your pedagogical practice?

3. Do you currently work as a teacher? If yes, in which school and how many lessons do you have
per week?
a) Yes b) No

4. Do you hold or have you held private lessons in English before? If yes, how many students did
you teach?
a) Yes b) No

5. If you teach students as a private tutor, what are their goals of learning English?

a) Preparing for school leaving exams b) Job opportunities abroad
b) Better performance in the English lessons d) Easier life in the future
(0111 1<) S ST

6. Would you like to work as an English teacher in a Transcarpathian school?
a) Yes b) No

7. Would you like to work as an English teacher in the future in a school in Hungary?
a) Yes b) No
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8. Why do you want to obtain your diploma in the English language and literature?

a) | want to be a teacher in my homeland b) Giving private lessons at home
c) | want to live abroad in the future d) Better job opportunities
(01115 U

9. During your teaching practice, did your mentor teacher use any kind of digital devices in the

lessons? If yes, what devices?

Device Yes No

Laptop

Speakers

Smartphone

Projector

CD player
Tablet PC

10. During your teaching practice, did you use any kind of digital devices in the lessons? If yes,

what devices?

Device Yes No

Laptop

Speakers

Smartphone

Projector

CD player
Tablet PC

11. What kind of problems did you observe connected to Transcarpathian educational institutions

that make teachers’ work more problematic?

a) Limited financial resources b) Limited availability of digital devices

c) Overcrowded curriculum d) Poor command of the Ukrainian language
e) Insufficient number of lessons ) Lack of skills in using new technologies
Other ProblemS:. ... ..o e
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12. How often do you plan using technologies in your English lessons as a teacher?
a) Never b) Once a month

c¢) A few times a month d) In every lesson

13. Do you think that older teachers are more concerned about traditional teaching? If yes, why?
a) Yes, because they are afraid of the unknown

b) Yes, because they did not receive proper training in using the Internet and other technologies
in the lesson

c) Yes, because they do not have enough digital devices in schools

d) No, older teachers also use digital devices in their lessons

14. As a prospective teacher, do you consider technology-centred language teaching as more
efficient than traditional teaching? Why?
a) Yes b) No

17. On a scale from 1 (very bad) to 10 (very good), how would you rate your own IT skills

regarding the use of the Internet and digital devices in the lessons?

1 2 3 4 5 6 7 8 9 10

18. Did the methodological knowledge that you obtained in the college prepare you well to deal
with the hardships of technology-centred language teaching?
a) Yes b) No

19. Did you face any difficulties during your teaching practice related to teaching English with

technology?

20. Which web 2.0 tools are the most efficient in teaching English?
a) Blogs b) Online dictionaries ¢) Social networking sites

d) Wikis e) Translation programs f) Video sharing sites
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21. What problems can emerge if the teacher plans to hold a technology-centred language

lesson?

22. On a scale from 1 (disagree) to 5 (agree), how much do you agree with the following

statements?

Statements 1 2 3 4 5

Transcarpathian schools are less well-equipped than schools
in Hungary.

English teachers do not receive the necessary training to use
digital technologies.

Students from the college can easily find a job in a
Transcarpathian school after graduation.

Technology-centred language teaching is more popular in
private lessons than in schools.

Teachers often use technologies in the lesson in higher
education.

Behavioural problems are more common in technology-
centred lessons among learners.

Technology-centred language teaching is good for saving
time for the teacher.
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Appendix C

Interview questions

1. How long have you been working as an English teacher?

2. In which school do you currently teach?

3. What technological tools do you use in your lessons and how often?

4. What technological tools do you use in online teaching and how often?

5. Which applications are the most suitable for teaching English in digital education? Have you
used any of these?

6. What problems made the transition to digital education more difficult for the first time?

7. Have any of these problems been solved? If yes, how?

8. How well-prepared were you and the educational institution where you teach for the sudden
transition to online education?

9. What are the advantages of digital education over face-to-face education?

10. Do you have any positive experiences with distance learning?

11. What are the disadvantages of digital education compared to face-to-face education?

12. Do you have any negative experiences with distance learning?

13. Which language skills can be effectively developed in distance learning and which cannot?
(reading, writing, vocabulary knowledge, speaking skills, listening comprehension)

14. Do you think that it is possible to learn a foreign language effectively in the online space
without personal contact and speech practice?

15. What kind of tasks did you give to your learners? Please, give some examples.

16. How did you try to maintain personal contact with your pupils/students?

17. What was the learners’ attitudes towards learning English during distance learning? What
were the most common problems?

18. What negative effects have you observed on learners’ performance or emotional state during
digital education?

19. Did you experience any change in learners’ attitudes to learning and English language
performance when the traditional educational mode was restored?

20. What new skills did you acquire during online education? Has your professional knowledge
expanded?

21. How do you think the transition to digital education would be different now? Would it be

easier or harder compared to last year? Why?
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